	
	ETHNIC STUDIES & MULTICULTURALISM IN AMERICA
	

	Unit 1
	Course Introduction 

1. Classroom Motto

2. Group Dynamics

3. Hand Signal

4. Syllabus (course policies)

5. Starting & Ending Procedures

6. History of Ethnic Studies

a. Historical Context: GI bill, TW POV (Fanon etc.), Vietnam War, Civil Rights Movement

b. SF State & UC Berkeley

c. Ethnic Studies across the nation

d. Key Vocabulary/Concepts: race, ethnicity, social construction, social Darwinism, melting pot, salad bowl

*DONE: Fabionar 
	2 wks

	Project Part 1
	Introduction to Oral History Project

1. Historical Context

2. Purpose: Constructing Alternative Histories

3. Examples of Oral Histories

Materials: Examples of Oral Histories (JS); “Applying and Analyzing”  Worksheet; 10 minute lecture and materials 
	50 min 

	Unit 2
	Identity [TCC]

1. Self-Defined vs. Imposed

a. Example: US census (self-defined)

b. Example: US Supreme Court & “white” (imposed)

2. Race & Ethnicity

3. Gender & Orientation

4. Class

5. Religion

Professors will present on “gender & orientation”
	1 wk

	Project 

Part 2
	Oral History Workshop

1. Review 

2. Oral History Skills 

a. Interview procedures

b. Sample questions

c. Role play: interviewer and interviewee

3. In Class Exercises (independent practice) with worksheet

a. Handout: Condensed interview in three parts 

b. Three parts: (1) Basic Bio Info, (2) Means and Process of Migration, (3) Becoming/Being an American

4. Editing worksheet

*Materials: Oral History Skills Handouts (procedures, sample questions and role play prompt); Handout: Condensed Interview in Three Parts, In-class worksheet; Editing Worksheet
	110 min

	Unit 3
	Power & Resistance [Thematic Concepts/Comparative {TCC}]

1. Key Vocabulary/Concepts: Power by Force, Power by Consent, 

2. Power & Resistance (dialectic)

3. KCTs [Key Concepts/Terms]: RACE

*DONE: Fabionar
	1 wk

	Project Part 3
	Student Deadline 1: Bio
	50 min

	Unit 4
	Culture [TCC]

1. Key Vocabulary/Concepts: Static vs. Fluid

2. Culture as a set of rules/norms

3. Values & traditions

4. Cultural Expressions

*DONE: Fabionar
	1 wk

	Unit 5 
	Institutions [TCC]

1. Key Concept/characteristics: Individual, Family, Community, Institutions, Society

2. Regulate or encourage behavior w/in a community

a. Prisons [Matt]

b. Education

*DONE: JS


*Readings: SFGate (Prisons & Education)
	1 wk

	Project Part 4
	Student Deadline 2: 

A. Means and Process of Migration or 

B. Growing Up in My Neighborhood
	50 min

	Unit 6
	Ethnic Specific History: Native Americans [2]

1. Christopher Columbus & Western Colonization

2. Cortez & Pizarro [*JS]



DONE: Kyle [NAs] & Carrie [Native Hawaiians]
	2 wks

	Unit 7 
	Ethnic Specific History: European Americans

1. English Colonization & Thanksgiving Mythology

2. White Anglo Saxon Privilege

3. Immigrant Analogy Mythology

4. Eurocentric POV of History

*DONE: JS
 & Matt [Irish]
	1 wk

	Project Part 5
	Student Deadline 3: Becoming/Being an American
	50 min

	Unit 8
	Ethnic Specific History: African Americans [2]

1. African Civilizations

2. The Economics of Conquest

3. Sugar Plantations & Slavery

4. Post-Civil War Society

5. World War II Migrations

6. Contemporary African American Communities

*DONE: JS

	2 wks

	Unit 9
	Ethnic Specific History: Chicanos/Latinos [2]

1. Mayan & Incan Civilizations

2. Spanish Colonization & Mexican Independence

3. Mexican-American War: US Marines Invade Mexico City

4. Treaty of Guadalupe Hidalgo

5. Californios & Stealing Mexican Lands

6. California Gold Rush

7. Los Angeles, SF, and Sacramento

8. Bracero Program & Labor Migrations

9. Modern Immigration & Transnationalism

a. Hispanics today: Puerto Ricans, Cubans

b. Central Americans & Latinos

c. Mexican Americans/Chicanos

DONE: Carrie [Cuban Americans]
	2 wks

	Unit 10
	Ethnic Specific History: SE Europeans/Jewish Americans

1. Industrial Revolution

2. Factories & SE European Labor

3. Ethnic Enclaves: Little Italy, Lower Eastside, etc.

4. Immigrant Model & Assimilation

5. 1924 Immigration Act

6. White Ethnic Hierarchies

*DONE: Carrie (Italians) & Sophia (Jewish Americans)
	1 wk

	Unit 11
	Ethnic Specific History: Asian Americans [2]

1. Introduction

2. Earliest Asians in the Americas

3. Gold Rush

4. Transportation & Migrant Labor Force

5. Harsh Laws & Discrimination

6. Plantations in Hawaii

7. The Upheaval of World War II

8. 1964 Civil Rights Movement & Asian Americans

9. 1965 Immigration Act & Changing Communities

10. Asian American Communities Today

*DONE: JS


	2 wks

	Unit 12
	Ethnic Specific History: Muslims

1. Constantinople and the Ottoman Empire

2. Western Imperialism & Post-World War II Partitions

3. Modern Islam Peoples Today & the Challenge of Fundamentalism

???
	1 wk

	Unit 13
	What Defines a Nation? [TCC]

1. Key Vocabulary/Concepts: Individual, Family, Community, Society, Nation

2. Modern nationalism

*DONE: JS

	1 wk

	Unit 14
	Immigration & Assimilation: 1965 Immigration Act [TCC]

1. Key Vocabulary/Concepts: migration, emigration, immigration

2. 1965 Immigration Reform Act

3. Prop 187 & recent anti-immigration sentiments

*DONE: Dia [Angel Island, Ellis Island]
	2 wks

	Unit 15
	Stereotypes & Ethnic Images in the Mass Media

*Open class w/racial stereotypes exercise! [to get class excited]

1. Newspapers, radio, television, movies  (( society’s stereotypes/realities, identity, power relations [be specific]

2. Cartoons, Sambo characters: show cartoons of Irish Catholics

3. Racial stereotypes of other ethnic groups

4. Invisibility: death of positive images, dearth of images PERIOD for FA, KA, Hmongs, Cambodians, VAs [images other than Vietnam war]

5. NA mascots

6. media images (( society’s perceptions/realities
	

	Unit 16
	Race & Labor [TCC]

1. Key Vocabulary/Concepts: race, biological racism, social Darwinism, etc.

2. White labor unions

3. modern capitalism

*JS: Indentured servants, AFL & 
	1 wk

	Unit 17
	Language Diversity in the U.S. [TCC]

1. Part I: Language in America: multilingual (LOTS) to monolingual (JS) 

2. History of Bilingual Education

3. Prop 227: anti-bilingualism

4. Language & assimilation & resistance

5. Part II: sharing of language (project?)

*JS/Kyle
	2 wks

	Unit 18
	Education [historical & inspirational] [TCC]

1. Part I: Overview/Contextualizing

2. Part II: Inspirational/Mentoring

*JF/JS
	2 wks

	
	
	25 wks
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THE FUNCTION OF INSTITUTIONS IN SOCIETY





GOALS:  Students will identify and define the concept of institution and its component parts. They will label the relation between individuals, family, community, and society. 


Finally, students will explain the role of institutions in contemporary society. 





OBJECTIVES:


Students will read about Aristotle’s classical interpretation of the individual’s relation to society.


Explain and discuss the Aristotlean concept of the individual, family, law, and society.


Students will discuss how laws and institutions function in society.


Finally, students will analyze and discuss how prisons and educational institutions function in California.





MATERIALS


Reading materials: Sobredo, college text books.


Video on schools & prisons (budget priority changes)





READINGS:


J. Sobredo 5 pages with illustrations: Aristotle’s concept of the individual, family, community, and society


ES issue: spending more on Prisons and not Education


Education





ASSESSMENT


Show crucial clips from the movie “Stand By Me” and have students take specific notes. A note sheet will be provided that asks students to pay attention to crucial points. 


After the movie, students will work on a work sheet that asks questions about the individual, family, school community, and society at large. 











Institutions [TCC]


Key Concept/characteristics: Individual, Family, Community, Institutions, Society


Regulate or encourage behavior w/in a community


Locke’s “Pan-opticon”


Prisons [Matt]—JS: institution as coercive, punitive, and negative.


Education – JS: institution as positive








KCTs





power: “the ability to get other people to do what you want them to do” (C. Barbour & G. Wright, p. 5).


politics: “who gets what when and how” (Harold Lasswell, quoted in C. Barbour & G. Wright, p.5). It is the “process of determining how power and resources are distributed in a society without recourse to violence” Barbour & Wright, p.5). 


rules: they are the how in Lasswell’s definition of politics—i.e., they are “directives that specify how resources will be distributed or what procedures govern collective activity, ” Barbour & Wright, p.10. 


institutions: “organizations where governmental power is exercised” – Barbour & Wright, p. 10. 


society: all individuals,  communities, people living together as a group (JS).





50�
2 hrs�
2 hrs�
�
Intro & Key Concepts�
1st Hr: Aristotle’s Politics�
1st Hr: Aristotle’s University�
�
*Discussion Question: What is a Person’s Relation to Society?


CLA: draw a stick figure of a person on the chalk board and have students come up and draw or write words that illustrate their position/relation to society


-explain how these concepts are probably the most important thing that any person (regardless of color, race, and gender) can learn


�
First Exposure: read materials out in class. 


-have students read and explain in class what this means


-KTCs: individual, family, community, government, society, law and education


-types of government: plutocracy (wealth), monarchy (king), democracy (tribe), and aristocracy (best)


-STATESMAN: uses the laws to make people “good” by using ethnics [habituation]


CLA: 


�
-Plato & Aristotle as the first Universities in Western civilization


-their legacy on Western civilization


-Plato: the Church & Plato’s Republic


-Aristotle: logic, classifications, and government


-Plato/Aristotle’s universities, Sorbonne, Oxford/Cambridge, Harvard, US University systems





*California’s University system: UC, CSU, and Jr. Colleges





CLA: find all the Universities & Colleges within a 100-mile radius of Hiram Johnson. Assignment: admission standards (GPA, test scores, min. requirements), tuition, and Degrees granted.�
�
CLA: Draw their a “map” of what they see as their relation to society�
2nd Hr: Prisons


-Were prison’s instruments for creating a good citizen? -1790 at Philadelphia's Walnut Street Jail—hard work, meditation on their wrongs, separation of violent & non-violent criminals, separation of women (1st prison in the US)—focus was on rehabilitation


-Auburn System and the Elmira System


-Crucial question: write a reflective essay on “Why California spends more money on the Prisons instead of Education?”�
2nd Hr: Education Today


*Class Debate: Prisons versus Education





Imagine you’re California’s Legislators. Present arguments for spending more on Prisons versus Education. �
�
READINGS: JS writings & original Aristotelian texts�
-READINGS: SFGate on prisons�
READINGS: SFGate on Prisons and Education�
�
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TOPIC: HERNAN CORTEZ & FRANCISCO PIZARRO





TIME:  1 hour





GOALS


Students will be able to describe how Spanish colonialism, particularly Hernan Cortez and Francisco Pizarro, were able to conquer the civilizations of Mexico and Peru. 





LEARNING OBJECTIVES


Students will describe and analyze Spanish colonialism.


Students will identify the role that Hernan Cortez and Francisco Pizarro played in the conquest of Mexico and Peru.


Students will compare the differences and similarities between the conquest of Mexican and Incan civilizations.


Students will analyze the importance of “guns, germs, and steel” in Spain’s conquest of Mexico and Peru.





PROCEDURE


Students will watch a short clip from “Gladiator,” which focuses on a society with superior military technology conquering another society. A handout assignment will be submitted at the end of the film that asks students to describe the military technology of the Romans and explain why, with their superior military technology, the Romans conquered the inhabitants of Germania. 


Students will read and discuss first-hand accounts of the conquest of Cortez and Pizarro.


Students will examine and compare the types of military technology possessed by the Aztecs, Incas, and Spaniards: muskets, steel blades, canons, sailing ships, and smallpox (the weapon of mass destruction) vs. clubs, spears, and non-metal weapons.


KCTs: western imperialism, Spanish colonialism, “the Indies,” gold, “guns, germs and steel,” military technology, empire-building.





CLASS ACTIVITY


Handout for film exercise.


After film exercise, students will draw the weapons that the Spaniards, Aztecs, and Incas had. 


Students will then write an essay explaining why the Spaniards conquered the native inhabitants of the Americas.





ASSESSMENT


Handout turned in after the film exercise.


Art project &  Essay. 





READINGS/MATERIALS


Readings: photo-copies of historical narratives of Cortez’s & Pizarro’s conquest.


DVD/video of “Gladiator.” 
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TOPIC


EUROPEAN AMERICANS





TIME: 





GOALS


Students will identify and describe English colonization and colonialism, and the migration of Europeans into the early American colonies.





LEARNING OBJECTIVES


Students will identify early English settlements and colonies in the New World.


Students will describe early English colonization and race relations in the New World. 


Students will examine the social and economic context of English colonization and colonialism. 


Students will critically analyze the American myth of the first “Thanksgiving.”





PROCEDURE


Students will read about the Pilgrims and the founding of Plymouth colony.


Lecture: Instructor will give a lecture on the truth behind the Thanksgiving myth.





Students will review and examine racist cartoons about undesirable white ethnics.





CLASS ACTIVITY





ASSESSMENT





READINGS/MATERIALS


Readings: Standard History of the Pilgrims


Lecture: Truth behind the Pilgrim myth


Video: Jamestown video (PBS)





50 min�
2 hours�
2 hours�
�
Thanksgiving mythology�
White-Anglo Saxon Privilege�
Immigrant Analogy�
�
-Begin by asking what students know about Thanksgiving


-Show video of Thanksgiving—have handout for video assign’t�
1st Hour: Massacre the Natives


- Deconstructing Thanksgiving


-TRUTH behind the myth


-Richard Drinnon readings (brief excerpt)


*NO Class activity





�
1st Hour: Conquest of Ireland and Scottland


-Show video of “Braveheart”


-Discuss early British imperialism


-VA: 3 versions. A. Focus on Jared Diamond’s thesis—military technology. B. Focus on the construction of women & their roles in society. C. Focus on nation identity and resistance.�
�
READING: standard reading about Pilgrims and the First Thanksgiving�
2nd Hour: No Irish, Scotts, and Germans


-Benjamin Franklin’s views on Germans


Matt’s Classroom skits?�
2nd Hour: White Ethnic Hierarchy & WASP Supremacy


-examine cartoons


-discuss racist stereotypes�
�
CLASS ACTIVITY


-hand in their VAs�
�
�
�






�PAGE \# "'Page: '#'�'"  ��


TOPIC


AFRICAN AMERICANS





TIME


2 weeks





GOALS


Students will be able to describe and examine the historical context within which Africans migrated to the Americas. 





LEARNING OBJECTIVES


Students will examine and describe some African civilizations, particularly those in west Africa.


Students will identify sugar plantations in West Africa, the West Indies, and South America.


Students will describe the landing of the “First Nineteen” Africans in Jamestown.


Students will analyze a tobacco plantation in Virginia.


Students will be able to discuss the legal context of slavery in American society.





PROCEDURE


Show a documentary about Africa by Henry Lois Gates, Jr. Students will be required to take notes on key items as stipulated by a handout.








CLASS ACTIVITY





ASSESSMENT





READINGS/MATERIALS


Henry Lois Gates, Jr. documentary


DVD/video: Amistad & House Divided


Photocopy appropriate passages from HS TEXT book





50 min�
2 hrs�
2 hrs�
�
Show video excerpt from “The Mummy” or “M Returns” or “Spider King”





*Show even older one: “10 Commandments”





*CLA: Discuss what this movies says about African civilization�
1 Hr: African Civilizations


-show documentary from Henry Louis Gates, Jr & “Black Pharaohs” of Nubia


-Discussion: where was any of this in the movie? Why were all the Egyptians white? Why is Africa mostly black today?�
1 Hr: The Economics of Conquest


-Vasco de Gama & kidnapping Africans for navigational knowledge


-Spice Islands & Comparison to today’s Drug War in Columbia


-Conquest coincided with the decline of African Empires (JS?)�
�
VA: what does this movie say about African civilization?  Write notes on: Technology, science, architecture (buildings), size?�
2nd Hour: AC cont.


-Kingdoms & Empires of Africa


-Control of Mediterranean trade routes (along with Italy)


-GEOGRAPHY: Show map that compares Africa to US, China, etc. �
2nd Hour: Sugar Plantations & Slavery


-Slavery of whites, Mediterranean peoples, and finally West Africans


-Sugar Plantations in the Mediterranean & West Africa


-Sugar plantations in Caribbean & South America�
�
CLA: Turn in their VAs�
CLA: Turn in their VAs�
-1st AFs in US were “indentured servants”


-Tobacco, the need for labor, & indentured servants & slavery as an institutions�
�
READINGS: World History�
READINGS: same�
READINGS: same�
�






50 min.�
2 hrs�
2 hrs�
�
Post-Civil War Migrations & Communities


-Citizenship & Race


-De Jure & De Facto racism


-Communities


�
World War II Migrations


-Mass migrations


-Oakland, LA, Sacramento


-Wartime Economics


-�
Contemporary AF Communities


-Civil Rights Movement & Reform Laws


- Contemporary Issues�
�
READINGS: Textbook�
�
�
�
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TOPIC: ASIAN AMERICANS





50 mins.�
2 hrs�
2 hrs�
�
Introduction


-Chalk exercise: Stereotypes of Asians (positive/negative)


-selected movies images: Fu Manchu, Fortune cookie (white) detective, Fast & the Furious, Bruce Lee, Tia Carrere,�
Earliest Asians in the Americas


-Manila Galleon Trade


-Manila, Acapulco, China Trade


-“Indios” & “Chinos”�
Transportation & Migrant Labor Force


-Gold mines


-Rail roads


-AGRICULTURE: California’s real gold


-Chinese = First Migrant labor�
�
�
Gold Rush


-Opium War & Western Imperialism


-Economic crisis (push factor)


-GOLD! (pull factor)


-western captains & labor agents�
Harsh Laws & Discrimination


-Foreign Miner’s Tax


-People vs. Hall


-VIOLENCE


-Chinese Exclusion Act


-Japanese Exclusion�
�
CLA�
�
�
�









50 mins.�
2 hrs�
2 hrs�
�
Plantations in Hawaii





*Labor recruiters


*Sugar economy in Hawaii�
The Upheaval of World War II


-positive for some, negative for JAs and Koreans


-Chinese & Filipinos: positive


-Japanese: internment


-post-World War II benefits: housing and GI bill�
1965 Immigration Act & Changing Communities


-major changes for Asian Americans


-changes their economic demographics


-LAWS changes society�
�
�
1964 Civil Rights Movement & Asian Americans


-Civil Rights Movement: MLK


-TWLF Strike in San Francisco College—influenced by Malcolm X & Black Panthers! not MLK�
Asian Americans Today


-SF, LA, Sacto�
�
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TOPIC: ASIAN AMERICANS





50 mins.�
2 hrs�
2 hrs�
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�
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�
�
�









50 mins.�
2 hrs�
2 hrs�
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Plantations in Hawaii





*Labor recruiters


*Sugar economy in Hawaii�
The Upheaval of World War II


-positive for some, negative for JAs and Koreans


-Chinese & Filipinos: positive


-Japanese: internment
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�






�PAGE \# "'Page: '#'�'"  ��


TOPIC: WHAT DEFINES A NATION?


TIME: 50 min. 





GOAL: Students will define and analyze the concept of nation and nationalism.





LEARNING OBJECTIVES


Students will examine the story of the execution of King Louis XVI.


Students will review the abolition of the French monarchy, the establishment of the National Assembly and the rise of modern nationalism.


Students will review the relation between the individual, communities, and the nation-state.





PROCEDURE


Students will read about the execution of King Louis XVI.


Students will identify and describe these key vocabulary terms: monarchy, French Revolution,  class, National Assembly, nationalism, nationalist, and fascist.


Students will analyze having a common language, ancestry, history and culture.


Students will participate in an exercise that identifies the key components of a modern nation.





CLASS ACTIVITIES


Students are assigned a nation for which he or she is going to conduct research to identify that particular nation’s common language, ancestry, brief history, major economic activity, and culture.





ASSESSMENT


Students will be assessed on their classroom activities. 








READINGS











Nation is a large group of people united by a common language, ancestry, history, or culture.  People often feel great loyalty to their nation and pride in their national characteristics.  Such feelings of loyalty and pride are often referred to as nationalism.





In international law, nation means a group of people exercising self-government within a defined territory with the recognition of other nations.  Recognition is shown by other nations through the exchange of ambassadors.  When a new nation is recognized by other nations, it acquires certain rights and duties.  Its rights include the right to navigate freely on the high seas.  Its duties include the obligation not to threaten or use military force against other nations.  Sometimes in international law, a nation is called a country or state.  For more information on nations as defined in international law, see COUNTRY; INTERNATIONAL LAW.





Nationalism is a people's sense of belonging together as a nation.  It also includes such feelings as loyalty to the nation, pride in its culture and history, and--in many cases--a desire for national independence.  





Since the late 1700's, nationalism has become an important force in international relations.  Nationalistic feelings, particularly the desire of each country to govern itself, have helped change the map of Europe several times since the 1800's.  Since the late 1940's, nationalism has also transformed the maps of Africa and Asia.  





Although nationalism is widespread today, it once did not even exist.  People have not always had a sense of nationhood.  Early people felt they belonged to cities or tribes.  During the Middle Ages, people were loyal to a number of groups and rulers.  For example, a French citizen might have owed loyalty to the duke of Burgundy, the king of France, the Holy Roman emperor, and the pope.  





The rise of nationalism occurred along with the development of a political unit called the nation-state.  A nation is a group of people who share a common culture, history, or language and have a feeling of national unity.  A state is an area of land whose people have an independent government.  A nation-state exists if a nation and a state have the same boundaries.  





Nation-states began to develop during the late Middle Ages.  Travel and communication improved at that time.  As a result, people became increasingly aware of the part of their country that lay outside their own community.  Loyalty to local and religious leaders began to weaken, and allegiance to kings grew stronger.  By the 1700's, England, France, Spain, and several other countries had become nation-states.  





[FRANCE: 


National Assembly convenes & writes a constitution; Battle of Bastille


Execution of Louis XVI: *Death of Monarch & Birth of Nationalism





Other peoples developed a sense of nationhood by the early 1800's.  But most had not become nation-states.  Many people believed that a national group had the right to form its own state.  This belief, known as the doctrine of national self-determination, caused many nationalistic revolutions in Europe.  For example, Greece won independence from Turkey in 1829, and Belgium became independent of the Netherlands in 1830.  





Different forms of nationalism later developed in various parts of the world.  In the United States, the spirit of nationalism expressed itself in rapid westward expansion during the 1800's.  Many Americans became convinced that their nation had a manifest destiny--that is, a clear mission to take over all North America.  





In Western Europe, new feelings of nationalism united the Italians and then the Germans, both of whom were still divided into many states.  Each of these peoples combined to form one country out of the states.  The unification of Italy was completed in 1870, and Germany became a nation-state in 1871.  





In Eastern Europe, on the other hand, national groups sought to create smaller states out of the huge Austro-Hungarian, Ottoman, and Russian empires.  These demands for national self-determination helped bring about World War I (1914-1918) and broke up the empires after the war (see WORLD WAR I [The rise of nationalism]).  





During the 1930's, two dictators--Adolf Hitler of Germany and Benito Mussolini of Italy--used nationalism in demanding extreme loyalty from their people.  They promoted integral nationalism, the belief that a certain nationality was superior to all others.  This idea also placed strict limits on who could claim that nationality.  In support of integral nationalism, the Nazis killed millions of Jews and other people they considered inferior.  Germany and Italy also set out to conquer the world.  Their actions helped bring on World War II (1939-1945).  





After World War II, nationalism led many African and Asian colonies to demand self-government.  India and Pakistan won independence from Britain in 1947.  The next year, a nationalistic movement called Zionism resulted in the establishment of Israel (see ZIONISM).  





By the 1970's, more than 80 other nations had become newly independent.  Many of them lacked the long history of shared experiences that had produced nationalism in Europe.  But their leaders encouraged nationalism to help develop national unity.  In the early 1990's, nationalism again contributed to the breakup of a number of states in Eastern Europe.  These states included the Soviet Union, Yugoslavia, and Czechoslovakia.  





Effects of nationalism can be both good and bad.  Nationalism gives people a sense of belonging and pride and a willingness to make sacrifices for their country.  They also take a greater interest in their nation's achievements in such fields as literature and music.  





But nationalism also produces rivalry and tension between nations.  Desires for national glory and military conquest may lead to war.  Extreme nationalism may result in racial hatred and in persecution of minority groups.  





Contributor: Joseph S. Nye, Jr., Ph.D., Chairman, National Intelligence Council, C.I.A.





                    Additional resources  





Alter, Peter.   Nationalism.  2nd ed. E. Arnold, 1994.  





Hutchinson, John, and Smith, A. D., eds.   Nationalism.  Oxford, 1994.  





Miller, David.   On Nationality.  Oxford, 1995.  





Schulze, Hagen.   States, Nations, and Nationalism: From the Middle Ages to the Present.  Blackwell, 1996.








