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Background

In fall 2008, the Reading and Writing Subcommittee presented a number of policy suggestions to the Curriculum Policies Committee (CPC) to address issues of increasing class size in times of budget cuts. In Fall 2008 and Spring 2009, the CPC discussed these policy suggestions and sought input from the campus through a variety of activities: the 2008 Senate Retreat, a campus survey focused on class size issues, and a class size summit. As a result of these activities, the CPC submitted a series of recommendations to the Senate Executive Committee. The Senate Executive Committee forwarded a resolution calling for the establishment of the Class Size, Quality, and Resource Utilization Task Force, and defining its charge, to the Faculty Senate for consideration.  The resolution (FS 09-22/CPC/Ex) passed on 4/16/09. What follows is the task force’s report.

Findings from the Review of the Literature and Campus Surveys
The Task Force reviewed literature and research findings on the impact of class size on student retention, achievement, and teaching effectiveness; large classroom design; and other strategies to support students in large classes. The highlights were the following:

· Class size generally has a small and negative effect on retention, achievement, engagement, development of communication skills, teaching evaluations, and teaching effectiveness

· Adding ten students to a class of 20 or 30 has a much more significant negative impact than adding 10 students to a class or 60 or 80.
· The integrated use of technology for large classes has reached a maturation point where best practices models have been developed and disseminated.

· For selected courses, technology can support both the effective attainment of course learning objectives and student engagement.

· Targeted supplemental instruction is an effective way to increase student success in large classes. 

· Classroom design is critical to successful large classes. The current “best practice” in classroom design in the Scale-Up (Student-Centered Active Learning Engagement for Undergraduate Programs) model, which “scales up” small classroom designs and encourages small-group activities.
The task force reviewed the CPC survey of all faculty in fall 2008 and conducted a survey of faculty teaching classes of 80 and over and department chairs in March 2010. The highlights were the following:

· Campus surveys found that class size increases at Sacramento State have resulted in less class discussion, less personal interaction, less writing, decreases in class attendance, less feedback on writing, less instructor and student interaction, more difficulty with classroom control, and an increase in teacher workload.

· Campus surveys found that the three major aspects of teaching and learning that were hurt the most by class size increases at Sacramento State were engagement, interaction, and writing: a finding that is reinforced by the literature.  
Guiding Principles Based on the Literature Review and Campus Surveys
· We need to make strategic decisions and take advantage of economies of scale, having some even larger classes in order to preserve smaller classes. 

· As we raise class sizes we need to be aware of the challenges our specific student population faces and provide supplemental support.

· Faculty development is critical as class sizes increase.
Recommendations Based on the Literature Review and Campus Surveys
Recommendation #1: In both GE patterns and the major, we should consider economies of scale and a pattern that can support the retention of small courses that focus on communication and critical thinking.

The literature recommends strategic planning in order to take advantage of economies of scale and to retain small class sizes in courses whose outcomes focus on communication and critical thinking. The literature shows that it is better to make a trade-off and carefully choose certain courses to be “mega” in order to retain some small classes, rather than raising class sizes across the board. 

Recommendation #2: To help Departments make strategic decisions about class size trade-offs, the CPC should adopt a policy that states that Departments should be given overall FTES targets and then be allowed to decide how they will meet those targets both in terms of sizes of individual classes and faculty workload distribution.

If the curriculum belongs to the faculty, and strategic planning about which classes should remain small are best made at the Department level, Departments should be able to decide how they meet their overall FTEs targets.  

Recommendation #3: Create a “Class Size Protected” designation using Course Proposal Form A “substantive change.”

The literature reveals that it is better to use economies of scale and protect the size of select courses, with the trade off of raising caps in other courses. Rather than raising class sizes across the board, departments should have a strategic conversation about which classes need to remain small, while recognizing that caps will need to be raised in other courses to meet department FTES targets. Departments would be able to fill out a Form A to designate courses “Class Size Protected,” providing a rationale for why the particular course/courses should be protected and how they are going to raise caps in other courses to compensate for the “Class Size Protected” course. In order to meet their target overall FTES, departments would not raise caps in these “Class Size Protected” courses but would need to raise caps in other courses as a trade-off.

Recommendation #4: Place a hard cap of twenty-five on English Composition courses thirty on Writing Intensive courses.

The literature review and campus surveys revealed that a significant decrease in assigning writing and feedback on writing is the most pronounced result of class size increases. Position Statements by the National Council of Teachers of English, the Conference on College Composition and Communications, and the Association of Departments of English recommend course sizes of no more than twenty students in courses that are writing-focused, so we are already above the recommended cap in the English Composition courses. Therefore, the English Composition courses (ENGL1, ENGL1A, ENGL20, ENGL109) should have no more than twenty-five students. The Writing Intensive (WI) course is both a graduation requirement and the certification for the undergraduate GWAR, and the one writing-intensive course all Sacramento State upper-division students take. The national norm for class sizes in WI courses is twenty to thirty. A number of colleges and departments have raised/are considering raising class size to up to forty in Writing Intensive classes. The WI course requires 5,000 words of writing from students and extensive and timely feedback from the instructor, which is not possible in a course of more than thirty students. If placing a hard cap of thirty on WI courses has an unreasonably negative effect on student time-to-degree, the university should reconsider the WI requirement or how it funds WI courses.

Recommendation #5: Departments, faculty, and the Learning Space Advisory Workgroup (LSAW) should be consulted prior to and throughout the design and construction process when any classrooms are created or remodeled. After a design is completed, there should be a one-month consultation period for LSAW to consult faculty and make recommendations to facilities management (see http://www.csus.edu/acse/archive/0910/fsm10_apr_22.htm for the membership and charge of the LSAW).

Classroom design is not just a facilities issue, but also a teaching and learning issue. The literature shows a critical link between classroom design and the effectiveness of large classes. The task force feels that the LSAW should play a more central role in classroom design. The consultation of Departments, faculty who teach in those classrooms, and the LSAW prior to and throughout the design and construction process and a one-month consultation before and after the design of a classroom has been completed—during which time the LSAW would consult with the faculty who would be using the space and make more specific recommendations to facilities management—would allow for a more collaborative model of classroom design, with joint-decision making between the faculty, facilities management, and the administration. When large classes are created or remodeled, best practices such as the Scale-Up model should be considered. 

Recommendation #6: Supplemental Instruction should be used whenever possible for large classes that have high failure rates.
Supplemental Instruction (SI) provides required peer tutoring in large classes for the most at-risk students. SI targets large classes with the highest failure rates. The literature reveals that SI is an effective way to minimize the negative impact of large classes and improve success/retention rates for underrepresented students, and current data from the SI program on campus shows that the program is a successful way to help students succeed in large classes. 

Recommendation #7: The Center for Teaching and Learning (CTL), Academic Technology and Creative Services (ATCS), Information Resources and Technology (IRT), and Writing Across the Curriculum (WAC) should deliver a faculty development workshop for teaching in large classes to each college.

The literature shows that large classes can be more effective if faculty development occurs. In addition to the ongoing targeted support for teaching in large classes provided by the CTL, ATCS, IRT, and WAC, the task force requests that the Provost ask the Deans to arrange for a CTL/ATCS/IRT/WAC faculty development workshop for teaching in large classes for each college during Spring 2011/Fall 2011. The workshops will focus on large class pedagogy, using technology in large classes, and writing in large classes.

Supporting Documents on Faculty Senate Website

· Task Force charge
· Class Size Research Literature Review

· Results of the survey of faculty teaching large classes and Department Chairs

· Large Class Teaching Tips
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