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NOTE: Text in italics are author prompts and are not meant to be a part of the final FBA. Text in bold indicate the need to insert specific variables.

Functional Assessment of Behavior

DATE

	Name:
	
	School:
	

	Birth Date
	
	Grade:
	

	Age:
	
	Teacher:
	

	Primary Language:
	
	Evaluator
	


Reason for Referral


Name was referred to the evaluator by REFERRAL SOURCE.  It was hoped that this evaluation would aid in determining the function of the following behavior problem: PROBLEM BEHAVIOR AS DEFINED BY REFERRAL SOURCE.  From this assessment a behavior intervention program will be developed.

Assessment Procedures

Interviews with significant others

· Parent Interviews (dates)

· Teacher Interviews (dates)

· Student Interviews (dates)

Behavior Rating Scales

· Problem Behavior Questionnaire (date)

· Communicative Behaviors Checklist (date)
· Setting Events Checklist (date)

Review of available data

· Student file review (dates)

· Medical record review (dates)

Direct observation


•
Classroom observation (dates)


•
Playground observation (dates)

· Home visitation (date)

Background Information 


Name is an age-year-old, grade-grade-sex who attends School. She/He has attended School since Month, Year. School attendance has been attendance pattern. Recent school screenings (date) suggest (vision and hearing results).

Name has been identified as a person with (list any previously identified conditions with behavioral features), which has the following behavioral features: (list behavior features). Recent environmental changes that may be affecting Name’s behavior include (list recent changes, including traumas, which may be affecting behavior).
Behavioral History


From interviews (with) and record review it was learned that this behavior problem is relatively new.  Until (Date of first behavior problem) Name did not display this behavior.


From interviews (with) and record review it was learned that this behavior problem has previously been displayed.  (Describe history of behavior problem). 


Previous interventions attempted to help manage this behavior problem have included the following: (Describe prior interventions). The following intervention components appear to have some potential and should be considered when developing Name's behavior intervention plan: (Describe previously attempted interventions that were helpful).  Alternatively, the following components appear do not appear to have been helpful and should be avoided: (Describe previously attempted interventions that were not helpful and should be avoided).


Previous interventions attempted to help manage this behavior problem, as specified in Name’s IEP, have included the following:  (Describe prior IEP interventions).  From interviews and record review it would appear that these interventions (Describe effect of prior interventions).  The following intervention components appear to have some potential and should be considered when developing Name's behavior intervention plan: (Describe previously attempted interventions that were helpful).  Alternatively, the following components appear do not appear to have been helpful and should be avoided: (Describe previously attempted interventions that were not helpful and should be avoided).


From this behavioral history a tentative hypothesis of the function(s) of the problem behavior was (were) developed.  It would appear that this behavior is positively- and/or negatively reinforcing.  Specifically, because of (Behavior problem) Name appears to obtain (List what the behavior gets for the student).  and/or Specifically, because of (Behavior problem) Name appears to escape or avoid (Report what the behavior allows the student to escape/avoid).  

Target and Replacement Behaviors


From interviews (with), observation, and record review (State target behavior) was identified as the target behavior.  Specifically, (Provide a clear behavioral description of the target behavior).  

Consequences of the Target Behavior


Consequences of Name's (Target behavior) include (List the immediate result or consequence of the target behavior for the student.  What does the student get?  What does the student avoid?).

Hypothesized Function of the Target Behavior


From this assessment it would appear that the target behavior serves the following functions:


Negative Reinforcement: escaping…

Negative Reinforcement: avoiding.


Negative Reinforcement: escaping unpleasant social situations

Negative Reinforcement: avoiding unpleasant activities


Negative Reinforcement: escaping unpleasant sensory stimulation

Negative Reinforcement: avoiding unpleasant sensory stimulation


Positive Reinforcement: obtaining…

Positive Reinforcement: obtaining attention


Positive Reinforcement: obtaining tangible objects


Positive Reinforcement: obtaining preferred activities


Positive Reinforcement: obtaining rewarding sensory stimulation


Positive Reinforcement: obtaining rewarding arousal levels 

Replacement behavior


From interviews (with), observation, and record review it was determined that there are no existing positive behaviors judged to be incompatible with the problem behavior.  (Note:  If this is reported the Behavior Intervention Plan must include a strategy that will teach such a behavior.)


From interviews (with) it was determined that (State incompatible behavior) was a positive alternative behavior incompatible with the target behavior.  Specifically, (Provide a clear behavioral description of the replacement behavior).  This behavior would appear to obtain the same goal as the target behavior.


From interviews (with) it was determined that (State incompatible behavior) was a positive alternative behavior that is incompatible with the target behavior.  Specifically, (Provide a clear behavioral description of the replacement behavior).  This behavior, in and of itself, would not appear to automatically obtain the same goal(s) as the target behavior.  Thus, any behavior intervention plan must attempt to find ways to link the consequences of this replacement behavior with the behavioral consequences of the target behavior. 

Consequences of the Replacement Behavior


Currently, consequences of Name's (Replacement behavior) include (List the result or consequence of the replacement behavior for the student).


Potential reinforcers for the replacement behavior may include (From hypothesized function of behavior, list possible reinforcers that may increase the replacement behavior).   

Baseline Data/Systematic Behavioral Observations

(Note: Baseline data may be collected on target and/or replacement behaviors.  As part of an FAA it should include measures of severity, frequency, and duration.)

Permanent Product Data (What was the enduring outcome of the behavior?)

This data reflects the outcome of the target behavior.  The outcome counted during the base line period was (outcome, e.g., completed math problems, windows broken, pieces of clothing torn, etc.).  During the data collection period this outcome was observed (Number) times.

Behavior Frequency Data (How often does the behavior occur?)


This data reflects the number of times Name displayed (behavior).  Every time Name displayed the (Target behavior) described above it counted as one behavior (e.g., it counted as one each time Name...).  Data from each of the five baseline data days was as follows:

	Date
	 
	
	
	
	

	Frequency
	
	
	
	
	



During the data collection period Name displayed (Total number of behaviors) behaviors during the (Total amount of time) that he was observed.  On average a behavior was seen every (Average).  

Interval Data (During what time intervals does the behavior occur at least once?)

Whole-interval time-sampling data.  This data reflects whether the behavior was emitted throughout an entire interval.  The following table summarizes the presence (or absence) of the behavior through out each of the selected intervals across each of the selected observation dates.

	Interval Time
	Date
	Date
	Date
	Date
	Date

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	



Partial-interval time-sampling data.  This data records the behavior when a single instance of the response occurs during the interval.  The following table summarizes the presence (or absence) of the behavior at any time during each of the selected intervals.

	Interval Time
	Date
	Date
	Date
	Date
	Date

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	



Momentary-interval time-sampling data.  This data counts the behavior if it was displayed at the moment an interval ends.  Using this procedure the observer made note of whether or not Name displayed (behavior) at the end of (Number of intervals) (Duration of interval) minute/second intervals.  From this data an estimate could be made of the percentage of time the target behavior was displayed.  The following table reports the percentage of moments that the behavior was observed across each of the baseline data collection days.

	Date
	
	
	
	
	

	Percentage
	
	
	
	
	



During the data collection period Name displayed the behavior at the end of (number of times the behavior was observed).  On average the behavior was displayed at the end of (percent) of the observation intervals.

Behavior Duration (How long does the behavior last?)

Duration data reflects the time that the behavior was expressed from beginning to end.  For the purposes of baseline data collection, the behavior was judged to begin when Name (State beginning criteria) and to end when (State ending criteria).  Data from each of the five baseline data days was as follows:

	Date
	
	
	
	
	

	Duration
	
	
	
	
	



During the data collection period Name displayed the behavior for a total (Total amount of time).  On average the behavior lasted (Average).  

Behavior Intensity (How severe is the behavior?)


This data helps to document the severity of the target behavior.  At the time of this assessment, the behavior was rated as being a Level ?? (On a scale of 1 to 5, with 5 being the most severe) on a disruptive behavior rating rubric.  This level of behavioral severity is defined as follows: 

Level 1, Behavior is confined only to the observed student.

Level 2, Behavior disrupts others in the student’s immediate area.

Level 3, Behavior disrupts everyone in the class.

Level 4, Behavior disrupts other classrooms or common areas of the school.

Level 5, Behavior causes or threatens to cause physical injury to Name or others.

Motivating Operations That May Influence Behavior

Also referred to as setting events or ecological variables, these events typically occur the morning of or evening before a given behavior is displayed.  They make it more or less likely that a behavior will be judged as reinforcing (e.g., a student who is hungry will, find behaviors that obtain food more reinforcing).  They also influence the likelihood that a behavior will occur (e.g., a student who is tired is more likely to display task avoidance behaviors).  These events were identified by rating scales, observation, interview, and/or record review.
Medications


Name does not currently take any medications.


Information summarizing the medications Name currently takes is found in the following table:

	Medication 

Dosage
	Medication Benefits 
	Possible Behavioral Side-Effects
	Source of Information

	
	
	
	

	
	
	
	

	
	
	
	



Recent medication changes have included (Report medication changes).  These changes may have had (Describe possible behavior effects) on Name's behavior.  


It is possible that Name's behaviors are related to and/or influenced by medication.  Specifically, (Discuss pattern of behavior related to mediation).  


It is possible that the time of medication ingestion may influence behavior.  Specifically, (Discuss how variation in behavior may be due to medication ingestion times).

Medical Conditions

Name does not have any known medical conditions that have behavioral features.


From interviews (with) and record review, it was learned that Name has a medical condition(s) that is known to have behavioral features.  Specifically, (Describe medical condition).  This condition is known to result in (Describe behavioral features).

Sleep Cycles and Diet

From interviews (with) it has been determined that there are no apparent changes in sleep patterns or diet that may be affecting Name's behavior.


From interviews (with) it has been suggested Name's sleep patterns may influence his/her behavior.  Specifically, (Report how sleep patterns may affect behavior).


From interviews (with) it has been suggested Name's diet may influence his/her behavior.  Specifically, (Report how diet may affect behavior).

Daily Routine


Changes in the daily routine would not appear to have an effect on Name’s behavior.


From interviews (with) and/or observations it has been suggested that disruptions to Name’s daily routine may influence his/her behavior.  Specifically, (Report how such disruptions affect behavior).

Ability to Make Choice


The ability to make choices would not appear to have an affect on Name’s behavior.


From interviews (with) and/or observations it has been suggested that the ability to make choices may influence Name’s behavior.  Specifically, (Report how choice may affect behavior).

Situations, Settings and/or Days


Situations, settings, and or days of the week would not appear to have an affect on Name’s behavior.


From interviews (with) and/or observations it has been suggested that there are specific situations that influence Name’s behavior.  Specifically, (Report what and how situations influence behavior).


From interviews (with) and/or observations it has been suggested that there are specific settings that may influence Name’s behavior.  Specifically, (Report what and how settings influence behavior).


From interviews (with) and/or observations it has been suggested that there are specific days of the week during which there are differences in Name’s behavior.  Specifically, (Report how given days of the week influence behavior).

Staffing Patterns


Staffing patterns would not appear to influence Name’s behavior.


From interviews (with) and/or observations it has been suggested that Name’s behavior may be influenced by certain staffing patterns.  Specifically, (Describe the influence of staffing on behavior).

Immediate Antecedents of Behavior


From observations, interviews, and record review the following immediate antecedents were identified.  These antecedents are the events that occur immediately before behavior and might be considered signals or sign posts that trigger (or cue) behavior.

Time of Day

The target behavior does not appear to be influenced by time or schedule variables.


There are specific times/days when the target behavior is more likely to occur.  These times are (day/time).  (Describe what is happening at these specific times/days)


Schedule changes appear to cue the problem behavior.


Transition times appear to influence the target behavior.

Physical Setting



There do not appear to be any specific settings within which the behavior is more likely to occur.


Specific settings that appear to be immediate triggers for behavior include (List settings).  These settings appear to be unique in that they (Describe what is unique about the settings).

Social Setting

Social setting variables would not appear to play a role in cueing the target behavior.


There are particular students and/or staff members who appear likely to cue the problem behavior.  (Discuss these individuals).


There are particular social settings that are likely to cue the target behavior.  These settings include (Describe settings, e.g., the behavior occurs in isolation, on the playground, during transition time).  


There are social setting changes that appear to have increased the behavior.  (Describe social setting changes).

Activities and Nature of Instruction

The target behavior does not appear to be triggered by type of activity or nature of instruction.


There are particular activities that appear to cue the problem behavior.  These include the following: (List activities)  


There are specific instructional strategies or techniques that appear to cue the problem behavior.  These include the following: (List strategies or techniques)

Summary

Name is an age-year-old, grade-grade-sex who attends School. This assessment was designed to help determine the function of (Target Behavior). From this assessment a behavior intervention plan will be developed, the purpose of which will be to teach Name that (Replacement Behavior) is a more effective and efficient way to obtain the hypothesized function of the target behavior.
Name has been identified as a person with (list any previously identified conditions with behavioral features), which has the following behavioral features: (list behavior features). Recent environmental changes that may be affecting Name’s behavior include (list recent changes, including traumas, which may be affecting behavior).

From this assessment it has been determined that the following events are motivating operations for the target behavior: (List events). Immediate antecedents or triggers of the behavior appear to include (List Antecedents). The immediate consequences of Name’s behavior problem typically include (Consequences). Given this/these behavioral consequence it is suggested that the problem behavior is negatively and/or positively reinforcing. In other words, when Name engages in (Target Behavior) he/she is likely to obtain (Positive Reinforcers) and/or escape and/or avoid (Negative Reinforcers).
Recommendations

To help teach Name that (Replacement Behavior) is a more effective and efficient way to obtain reinforcement, and to strive to make (Target Behavior) irrelevant, the following recommendations are offered:
1. Consider addressing Name’s (previously identified conditions, changes, and/or traumas) in the following ways: (List elements of the plan that are designed to address organism variables and other environmental changes or trauma that are currently influencing behavior)
a. .

b. .

c. .

d. .

e. .

f. .

2. By placing Name within an environment that does not create the motivation or provide the opportunity for (Target Behavior), the behavior will be made irrelevant. To achieve this end, it is recommended that this environment include the following: (List elements of the environment that will set the student up for success).

a. .

b. .

c. .

d. .

e. .

f. .

3. By providing Name with rich incentives for engaging in (Replacement behavior), the behavior will come to be viewed as an efficient and effective way to obtain reinforcement. It is recommended that these incentives include the following reinforcers: (From the hypothesized function of the target behavior state rewards that will allow the student to achieve his or her behavioral goals).

a. .

b. .

c. .

d. .

e. .

f. .
4. A contingency plan should be developed that will help to help teach (Name) that the (target behavior) is an inefficient and ineffective way to obtain reinforcement (i.e., its function is no longer realized).  It is recommended that this plan include the following elements: (From the hypothesized function of the target behavior delineate elements of the plan that will not allow the student to achieve his or her behavioral goals).


4.
Name should be .


5.
Name should be .


6.
Name should be .


7.
All staff members who work with Name need to be made aware of the results of this assessment.


This assessment and its recommendations will be used to develop a Behavior Intervention Program for Name.


This assessment and its recommendations will be shared with the IEP team.  At that time the team will develop a Behavior Intervention Program for Name.

________________________________________

Stephen E. Brock, Ph.D., NCSP

Licensed Educational Psychologist
Using a template:

Use the template as a guide, not something that you have to force your words into.  Its purpose is to remind authors of important issues.  (Use the template; don’t let the template use you!)

Reasons for Referral

The reason for an FBA referral will be different from the reason for and FAA referral.  Specifically, behaviors that generate an FAA will be (a) self-injurious, (b) assaultive, (c), cause property damage, and/or (d) be pervasive and maladaptive.  In this last instance prior interventions specified in the student’s IEP will typically have been found to be ineffective.
Assessment Procedures:

List all procedures used and report all results.  You cannot selective chose what assessment results to report and what not to report.  For example, if you used rating scales, the results of such should be found somewhere in your report.

Behavioral History:

This section asks the questions: “Has the behavior been seen before?” and “What interventions have already been tried?” previously been tried as an intervention?  In addition, you need to indicate what prior interventions appear to work and what intervention appear to be counter productive.  You should also be prepared to speculate as to why given interventions did or did not work.  From this information you should be able to state a tentative hypothesis for the function of the problem behavior.

Behavioral Definitions:

When writing these descriptions always try to think about what the behavior “looks like.”

Consequences

Consequences of Target Behavior lead directly to the hypothesized function.

Consequences of the Replacement Behavior must include what happens NOW (before your proposed interventions) when it is displayed.  Whatever it is that happens, is typically not as powerful a reinforcer as are the consequences for the target behavior.  Form these observations you can propose reinforcers for the replacement behavior.

Baseline Data

Baseline data typically includes observations conducted at the same time across five consecutive days.  If you don’t observe at the same time over five days, then you typically have not established a baseline.  In this case this section of the report is best labeled “Behavioral Observations.”

Permanent product data is an effective measure of task completion.  With it you can obtain an estimate of the percentage of assignments completed prior to intervention.  A teacher’s grade book is often a good source of such data.

Motivating Operations

Remember that these events (or conditions) may occur (or are in effect) the morning of, or evening before, a given behavior is displayed.  These are events that make it more or less likely that a behavior will be judged as reinforcing.  Given this definition, give examples of what would you include in each of the following report sections?

Medications: 


























Medical Conditions: 

























Sleep Cycles and Diet: 

























Daily Routine: 


























Ability to Make Choice 
























Situations, Settings and/or Days: 























Staffing Patterns: 

























Other general report sections might include: 






















Need to specify what is unique about a given motivating operation that serves to motivate behavior.

Remember to include the motivating operations for replacement as well as target behaviors!

Immediate Antecedents

Remember that these classes of antecedents are the events that occur immediately before behavior and might be considered signals or sign posts that trigger (or cue) behavior. They do so more or less automatically.  Given this definition give examples of what would you include in each of the following report sections?

Time of Day: 


























Physical Setting: 

























Social Setting: 


























Activities and Nature of Instruction: 























Other general report sections might include: 






















Need to specify what is unique about a given immediate antecedent that serves to trigger behavior.

Remember to include the immediate antecedents for replacement as well as target behaviors!

Summary

What you list in the summary must appear in the body of the report.  Should never see something in the summary for the first time.

Recommendations

Try to avoid combining recommendations.  Be specific in each recommendation.  They should allow individuals not familiar with the student, the classroom, or even your assessment data to implement what you recommend.

Signature Line/Title

Your title is “School Psychology Field Worker”

