Dr. Joan P. G pe
DI RECTED READI NG- THI NKI NG ACTI VI TY

When i npl enmenting a directed reading-thinking activity (DRTA),
the teacher nust view the DRTA as part of a larger instructiona
framework containing the foll ow ng conponents.

l. Devel oping readiness to read (or listen to) the selection
. DRTA (or DLTA)cycl e:

Students set purposes, make predictions
Silent reading (or listening if a DLTA)
Students verify predictions, prove set purposes
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I Conpr ehensi on check

V. Rereadi ng the selection for purposes specified by the teacher
Eval uati on

Enri chment activities

<<

Procedures (Note: These procedural steps do not constitute the entire
| esson plan. The teacher will still need to state purposes, goals,
assunptions about |earners, and objectives for the | esson. This
handout only assists in the preparation of the Procedures section of
a |l esson plan. See the pre-planning sheet for help with additiona
parts of the | esson plan.)

| . Devel opi ng Readi ness to Read the Sel ection

In this first step, the teacher is concerned with: (1) building
a rich conceptual background and/or activating schemata for the
sel ection; (2) identifying and presenting any crucial vocabul ary
itenms (one or two words) in context, and (3) hel ping students
establ i sh sonme purpose(s) for reading the selection.

A. The teacher can build a rich conceptual background in a nunber of
di fferent ways:

Letting the students share rel ated experiences

Telling of his/her own experiences

Usi ng visual aids such as pictures, slides, maps, objects
Rel ati ng new material to current happenings in room city,
nati on, etc.

Oral reading, or telling of related material by teacher
Locating the setting of the story

Identifying the characters

Antici pating incidents

Predi cti ng out cones
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B. Wrds peculiar to the selection that represent unfamliar concepts
that are necessary to the understanding of the selection should be
presented i n context before the selection is read. However, the skillfu

teacher does not allow interest in the selection to wane because of



excessive attention to new words before the selection is read. Sone
activities for vocabul ary building foll ow

Recogni zi ng synonyns, hononyns, antonyns

Usi ng context clues to derive meani ngs

Interpreting words with nultiple meanings

Using the dictionary to choose the correct definition to fit
t he cont ext

Recogni zing the effect of accent on word neani ngs
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1. The DRTA (or DLTA) Cycle

Conponent s

Students set purposes, nmake predictions
Silent reading (or listening if a DLTA)
Students verify predictions, prove set purposes
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Descri ption

A DRTA is a nethod of teaching a reading | esson used with a group
of fromfive to twelve students who have the sanme fundanental reading
abilities, and who read the sane "fresh" material at the sane time. The
teacher directs the activity so that the students have a question to be
answered or a doubt to be satisfied. Thus, in reality, the students are
reading to satisfy the purposes they set individually (i.e., to answer
the question(s) raised). In doing so, each student tests and retests
i deas, orders and reorders purposes, reasons and judges in an effort to
answer questions, insuring active participation in the reading and thus
i ncreasi ng conprehension. The students report their findings to the
group and prove them by readi ng the appropriate passages. The students
enploy word identification skills in the context of their reading. The
teacher, however, is always ready to aid with word identification or
conpr ehensi on. The nenbers of the group are responsi ble to one anot her
for proving predictions, offering one another suggestions or generally
mai ntai ning a self-respect for each nmenber of the group.

There is a predict-read-prove cycle used in the DRTA. This cycle
is usually conpleted several times during the reading of a single
sel ecti on. When pl anning a DRTA | esson, the teacher nust | ocate | ogica
pl aces in the selection to begin and end the predict-read-prove cycle.

The specific strategy for the DRTAis as follows (Il A through I
O:

I, A. Students Set Purposes, Mke Predictions

Key Questions: "What do you think this story (passage, chapter,
selection) is going to be about? What do you think a story
(chapter, section) with atitle like this my be about? Wat do
you think m ght happen in this story? Wat do you think you m ght
read about in this chapter (section)?

1. The group, at random predicts considering all the
possibilities.

2. "O all these possibilities, which one do you choose?" In



response to this question, individuals commit thensel ves.
This commitnment is inmportant in the psychol ogy of I earning.
The | earner is now involved. He/she is a conmtted | earner.
Al so, he/she is interested in finding out if the prediction
chosen is right or wong. To do so, the material nust be
read! These sel f-declared purposes (1) avoid pitfalls of
assi gned purposes and the artificiality of ready-nade
questions, and (2) nake the reader attend to what is
being read, rather than be concerned with recitation.

Thi nki ng I nvolved in Predicting:

1. D vergent thinking - Early in the story, with little
i nformati on, many conjectures are possible.

2. Convergent thinking - Later, when nore of the story has been
read, predicting is |imted.

1. B. Guided Silent Reading of the Selection (This step is omtted
in the case of a Directed Listening-Thinking Activity as the
teacher will be reading aloud to students. Al other steps can, and
shoul d, be nmi ntained.)

One of the basic premses in the teaching of reading is that
silent reading should al ways precede oral reading except for
di agnostic purposes. It is during this first silent readi ng of
the selection that the teacher gives further help in
elimnating word difficulties. However, before a student asks
for help, the student should have gone through certain steps
in attenpting to recognize a word he/she did not know
instantly. First, the reader reads to the end of the sentence
i n which the unrecogni zed word appears. The reader knows from
experience that getting the idea proves to be effective.
Attention is focused on conprehension. Second, the reader
|ooks at the letters/letter conbinations and tries to
pronounce the word. If pronounced correctly, the reader may
recognize the word as one in his/her [1istening/speaking
vocabul ary. Lastly, the reader turns to the teacher or a
fell ow student for help. This is the mark of a schol ar since
all known skills have been tried, and the word is stil
unknown, so the reader nust turn to soneone nore skill ed.

1. C. Students Verify Predictions, Prove Set Purposes

1. Key questions: "Did you find the answer to your question?
Did you find support for what you thought would happen/ what
you thought this text would be about?"

2. Oral reading to prove a point: "Read the Iine that proves
it.” O “Read the lines that gave you this idea." Students
must be continually required to produce evidence from the



material read to prove or support their predictions, or to
give a reason why they should alter conjectures. (There is a
di fference between produci ng evidence and sinply reproduci ng
the sequential facts of a story.)

3. Redef i ni ng purposes - Key questions: 'What do you think
now? \What do you think will happen next?" Reading is a
continuous process. Readers nust continuously adjust their
t hi nking, redefine their purposes and adjust their rates.
These three steps of a directed reading-thinking activity
shoul d be repeated several tinmes during one DRTA or DLTA

[11. Comprehensi on Check

The silent reading, or listening, of the selection should
al so be followed by discussion of material read. The aim of the
di scussion period is to help to interpret the material. Students
are |l ed to discuss rel ated concepts, and to consi der the content of
the selection in light of their own experiences. This should be
relative to the purposes set, and done informally. Later, questions
could be fornulated that require witten responses to include:

a. factual questions which devel op the habit of accurate, careful
readi ng

b. t hought questions which invol ve sequence of events

C. judgnment of a character's behavi or

d. under st andi ng i nferences

e. drawi ng concl usi ons

f. maki ng generalizations

g. interpreting feelings and attitudes of the characters and of
t he aut hor

h. personal feelings toward characters

i

conpari sons and contrasts

After the selection has been read silently and word
recogni tion and conprehension difficulties have been reduced, as in
the case of the DRTA, it should be reread, at least in part (for a
wort hwhi |l e content purpose, see Teacher Purpose).

| V. Rereading the Sel ection for Purposes Specified by the Teacher

Rereading for specific purposes nay be done either
silently or orally, but the purpose nust be different from the
purpose(s) for the first silent reading. Sone acceptabl e purposes
for rereading are:

a. followng witten directions
b. finding nmain ideas in paragraphs



finding supporting details to main ideas

writing sumrarizi ng sentences or paragraphs

provi ng accuracy of statenents

suggesting titles for story parts

rearrangi ng events i n proper sequence, outlining, or mapping
interpreting attitudes of characters

appreciating hunor, literary quality, imagery, style, and
col | oqui al expressions

seei ng cause and effect relationship(s)

skimmng to find clues to word neani ngs; facts; proof for an
answer; unusual expressions; or amusing parts

preparing for reading to an audi ence

preparing for dramatization (e.g., Readers Theatre)

search for clues to suggest the kind of person a character is
identify facts from opinions
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Choose selections that are rich in content and are
closely related to pupils' experiences. Mich independent reading
can be notivated by extending the interest of the class in finding
out nore about certain topics introduced in the original selection.
Have a | arge sel ection of books that includes paperbacks, current
rel eases, and magazines. (In addition, needed word identification
skills may be further devel oped during rereading.)

V. Eval uati on

In order to docunent the effectiveness of the | esson for
each student, sonme formof evaluation activity should be provided.
This mght be a witten response or an art activity. The inportant
point is that each student, on his/her own, has a chance to
denonstrate what was gained/learned from the material. The
eval uation activity should match t he content purpose of the | esson.

VI. Enrichment/Extension Activities

Foll owup activities can do much to encourage further
reading, and help to establish the habit of being a life-Iong
reader/l earner. Such activities may include:

a. addi ti onal vocabul ary exerci ses

b. practice in phonics and/or structural analysis of words
C. use of the dictionary/thesaurus

d. use of book parts (e.g., index, glossary)

e. use of the Internet or the library

f reading related materials (comparing and contrasting)

g. oral reading activities (e.g., choral reading)

h. dramati zation (e.g., Readers Theater), or storytelling
i. maki ng posters, or creating a cartoon comc strip

j- oral and witten reports, or creating a classroom newsletter
k. writing original poens

L. Menori zi ng poens

m adapting material for radi o broadcast



