Exploring Mediated Instruction
ComS 222 Instructional Communication Practicum

Dr. Mark Stoner
(Option 2/TED-Ed: Redesigning Online Instruction -- Alternate to “Analysis of Electronic Media”)

NOTE: What follows is both the assignment sheet and guidance for completing the assignment. Don’t be put off by its length.
Introduction

The newest instructional idea related to computer mediated instruction (CMI) is the “flipped instruction.” Traditionally, content is presented in class sessions, and homework is assigned related to it.  Students do the homework, turn it in, and get more instruction.  The “flipped classroom” concept reverses the process—consuming content (presented online) is assigned as “homework,” and class time is devoted to students working on what used to be done at home.  The idea is interesting as a variation on educational design.  

From a communication perspective this raises questions about the nature of the meaning of content separated from the immediate context of the class itself; about the effect of letting students alone to make sense of the content (over time,  becomes less “plastic,” less likely to change, which may be good or bad); about how students and instructors understand their communication roles, tasks, opportunities and limits in the reconstituted “workshop” structure of the face to face classroom (or plenary online meeting for wholly online courses.)
Presently (2012), no research exists on the technique.  A few “best practices” or advocative essays appear in the literature, but none examine the process scientifically or empirically (using either qualitative or quantitative approaches).  
Therefore, your work will be preliminary empirical research on the concept/technique.
This assignment places you as consumer, creator and analyst of “flipped” instruction.  While we are somewhat interested in your affective experience, we are more interested in your cognitive experience and how meaningful the lesson was to you and your colleagues.  I define “meaningful” instruction as communication intended as instruction that transforms your understanding of some concept, theory, argument, or body of information.
The goals of the project are:

Goals
To experience online instruction. 
To redesign the online instruction lesson you experienced.
To account for (explain) your design decisions by applying relevant instructional communication theory.
_________________________________________________

Process of the Assignment
Introduction: “Flipping” a lesson as described above switches the traditional locations of content consumption (was in class, now is elsewhere) and homework (now in class).  This exercise is different in that “flipping” is redesigning existing material.  However, the component parts are still all here. This project will get you engaged with the online teaching/learning process more deeply than I suspect you’ve done before.  Follow the directions below.
Directions for Project

1. Register withTed-Ed (Technology, Education, Design)-Ed: http://ed.ted.com/
1a. To get an overview of Ted-Ed, go to:

 http://ed.ted.com/lessons/introducing-ted-ed-lessons-worth-sharing
2. At TedEd, choose a lesson that interests you and work through it systematically—do all parts: Watch; Quick Quiz; Think; Dig Deeper

(I suggest The Key to the Media’s Hidden Codes, but you can choose your own.)
2a. As you work through the lesson, take notes regarding what you see as significant elements of the video—the language used; the meaningful images used. Those elements that strike you are “marked” by you—try to figure out what “marks” certain terms or images for you.  You may be able to use these later in your analysis, but you may not, but if you don’t take these notes, you may miss important data. Save these notes to be included as part of your project paper.
3. Now, you “flip” the lesson you completed.  

For an example of what you are trying to do, take a look at these two versions of a lesson:
Original—“The Power of Simple Words” http://ed.ted.com/lessons/the-power-of-simple-words
My “flip”—“The Power of Simple Words Reconsidered” http://ed.ted.com/on/ptCg5zh3
Using the lesson you selected for activity 2, above, click the red button, “Flip this Lesson”. (You may benefit from watching your selected video a few times before starting.) NOTE: You can work on this project over time. Do some work, sign-out and when you sign-in again, you will see “Recent Activity” in the red banner at the top of the screen. Click it and you will get to a listing of the projects you are working on. This feature is extremely important—why, in part, I selected this site. Think about what you are doing over time; don’t rush through this to “git ‘er done”; preview it; get colleagues to preview it and give you feedback, but think about the design in communication terms as you work.  You can keep revising as much as needed. DO NOT PUBLISH UNTIL YOU ARE COMPLETELY HAPPY WITH YOUR VERSION-AFTER PUBLISHING, YOU CANNOT CHANGE IT.  When you publish, immediately copy the URL so you can share it as needed.
The tasks of the process:

“Flip” the lesson based on 1) what you are learning about the nature of communication in learning contexts, especially language use in facilitating various levels of thinking (per Bloom’s Taxonomy) and 2) your subjective experience with the original lesson as reflected in your notes.

3a. Revise “Let’s begin…” to reflect your new insights about the topic you are re-teaching in the “flip” lesson. (You may want to do this last once you know what new turns the lesson has taken as you revise/flip it.)  Copy the existing version and your revised version and save both for your final project paper; having both will enhance your ability to discuss specific, purposeful changes you made in design.
3b. “Quick Quiz” allows you only to “exclude” or “include” the existing quiz questions.  Notice that, in mine, I chose to exclude the quick quiz entirely.  I found the questions to be at a consistently low level of Bloom’s taxonomy and they featured what I deemed to be less relevant concerns about the topic than could be treated. Rather than reinforce the line of thinking reflected in the quiz, I simply got rid of it. You can do so, too, for reason, or you can select questions you see as relevant and purposeful. If the original lesson has appropriately designed questions that lead to higher order thinking, then “include” them in your flipped lesson and explain exactly what characteristics of the question/s kept merited their inclusion. Use the vocabulary of Bloom’s taxonomy in your explanations.   Record your thinking about what choices you made and why; i.e. in communication terms, explain to yourself why you are making the choices you are. Save your rationale for inclusion in your final project paper.
3c. “Think” invites participants to write responses to the prompts.  First, write your responses to the original questions and save them (question and response) in your notes for your final project.  Think about what the questions prompted you to think about.
As is the case with “Quick Quiz”, “Think” only permits you to “include” or “exclude” existing questions.  I chose to include only one of three original questions. The two I excluded were flawed in multiple ways: #1 focused on a minor point of the video and it asked merely for a naked opinion about a fact statement.  This reinforces the idea that whatever already exists in the mind of the student is sufficient (sometimes what is in the mind of the student is essential information, or good reasons, but that should be carefully drawn out and “checked” in its use by the question design. We’ll explore that idea in class) but often it is not.  #3 “lost the plot” of the presentation by asking a question that a) viewers already know, or b) sends viewers off to the web on a wild goose chase and c) it  is generally unanswerable anyway—who knows what motivates a speaker?   
#2 focuses on context—an important point of the presentation—and it asks for application (per Bloom) of content through examples.  This question both draws upon existing knowledge (in this case, purposefully) and it helps reshape viewers’ conception of big and small words as tools for creating meaning.  #2, therefore, was a keeper.

3d. “Dig Deeper” allows complete rewriting of the content.  Compare what I did with what existed.  As you did in 3a, copy the existing material, and your revision so you can use that to explain your design choices.
Some explanation of my redesign choices:
My question #1 attempts to get at the big ideas of the presentation in a way designed to shape viewer/respondents’ thinking.  I want them to see value in “big” words, too, so essentially, that’s what I ask them to do.  Students sometimes complain about “big” word use without understanding that such words can have powerful, necessary functions in communicating within a discipline or among professionals. 

Question #2 is designed to have students get some new information that they probably haven’t considered relevant to word size.  I found a brief online, scholarly piece, included the link, and tell viewers exactly where to go in the document (“p.12”) so they are not confused or frustrated.  I want them to get the information and do something with it, which is the important part.  

Question #3 is, in Bloom’s Taxonomy, “Synthesis” or “Create” depending on the version you are using.  In either case, this prompt asks for the highest level of thinking.  It asks a viewer to actually think broadly about the general topic of language use and pick a specific topic in it, requiring some existing knowledge (the good kind), analysis of it to sort for a specific topic, then creating a logical outline of a presentation on the topic. 
Your “Dig Deeper” section should do just that—get the reader to think more deeply about the content. My version models a series of questions designed to move respondents purposefully to higher order thinking; it models getting students to the highest level of thinking and it is a productive outcome of the design (See Stoner, Higgins & Bonilla 2011 for a discussion of “productive” v. “reproductive” outcomes).
The Product—Your Project Paper
Prepare a 5-7 page paper documenting your redesign choices and explaining your choices (and their effects) from a communication perspective. 
Criteria for Grading
· The essay presents a coherent conceptual approach with introduction, body and conclusion.
· The essay treats all areas of the assignment: completed you exploration of the original TED lecture/lesson; collected data/field notes on your experience with that lesson; redesigned the lesson

· Evidence of exploration is present in the essay in the form of examples, illustrations and narratives of your experience taken from your notes.
· Explanation is grounded in appropriate and sufficient communication theory to account for your experiences and those of others you include (testers of your design you may have recruited). 

· Critique of the ED.TED project based on your analysis above.

· The essay is free of spelling and grammatical errors. 
· The essay is properly formatted using APA stylebook; see APA handout; or  U of Wisconsin APA Guide).
· Final document includes your field notes as appendices.
· Paper includes links to selected TED-Ed lesson and your redesigned version.                  





Model Essay
Some online resources: journals and book
These journals can be very useful because of their focus on doing education online. However, note, the writers rarely treat communication theory or practices explicitly. Be careful not to apply statements from the journals to any discussion of instructional communication without first considering whether or not the content is consistent with theory we employ. For example, media tools are central to many of the discussions, but the symbolic and semantic qualities of media are almost never discussed. Advocating media use for the sake of convenience, for example, is a wrong-headed rationale for its use.

Journals:
Innovate http://www.innovateonline.info/
Journal of Educational Technology & Society http://www.ifets.info/
Journal of Interactive Media in Education http://jime.open.ac.uk/index.html
International Journal of Education and Develoment using Information and Communication Technology http://ijedict.dec.uwi.edu/index.php
Book:
The Theory and Practice of Online Learning, second edition. Terry Anderson, ed. (Click Free PDF tab to get a copy) 
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