
WAC Mission Statement

The primary goal of Writing Across the Curriculum (WAC) is to assist colleges, departments, and individual faculty members with all aspects of the teaching of reading and writing in their disciplines, including designing reading and writing assignments, responding to student writing, designing writing assessment, and using writing to improve critical thinking. WAC collaborates with other faculty development and support programs on campus and provides outreach to high schools and community colleges. WAC supports student writers through the University Writing Center, which provides one-to-one reading and writing tutoring for undergraduate and graduate students in any discipline. 

Summary of WAC Activities

Campus-wide Outreach

WAC continued its campus-wide outreach through workshops and a faculty development retreat. WAC presented a campus-wide workshop in the spring, “Responding More Effectively and Efficiently to Graduate Theses,” and a campus-wide workshop in the fall, “More Student Writing, Less Teacher Workload.” Before the fall 2008 semester, WAC organized a full-day faculty development retreat led by Professor Vicki Tolar Burton, Director of the Writing Intensive Writing Program at Oregon State University. There were over thirty attendees from across disciplines from Sac State and local community colleges and high schools. WAC continued to offer thesis writing workshops and thesis writing peer response groups each semester. WAC continued to publish a campus-wide newsletter twice each semester. WAC continued to maintain a Web site at www.csus.edu/wac.
Comprehensive Writing Program Reform
WAC continued to assist with implementation of the changes to the Comprehensive Writing Program that the Faculty Senate approved in 2006. Dan Melzer served as a member of the GWAR Advisory Board to help with a pilot of the new version of the WPJ exam and the development of the new adjunct small-group tutorial course for Writing Intensive courses, 109X. Melzer also served as a member of a task force charged with piloting new versions of ENGL1A for underrepresented students. The flow chart in Appendix A outlines the Comprehensive Writing Program changes to be fully implemented fall 2009.
Departmental and College Outreach

WAC presented a workshop on time-saving strategies for responding to student writing for the Art Department and classroom workshops for instructors in Music, Nursing, Biology, and Sociology. WAC provided tutoring support through its Tutoring in the Disciplines program at satellite writing centers in Civil Engineering and the College of Health and Human Services. The Tutoring in the Disciplines program provides discipline-specific tutoring in reading and writing for a department or college: the WAC program supports five hours of tutoring a week, which is matched by the department or college. Dan Melzer recruited, hired, and supervised ten WAC Tutors in 2008. 
Regional Outreach

WAC participated in a number of activities that provided outreach to the Sacramento region. In the spring WAC hosted the 3rd Biannual reading and Writing across the Curriculum Conference at Sacramento State, a one-day conference with over seventy teachers from Sacramento State and local high schools and community colleges attending and presenting. Dan Melzer presented a WAC workshop at the CSUS Reading Institute for Academic Preparation (a cross-disciplinary faculty development program for high school teachers). Fifteen of the thirty faculty who attended the 2008 WAC faculty development retreat were from local high schools and community colleges. 
 Scholarly Presentations

The WAC program was the focus of a number of presentations at national conferences in 2008. Members of the Subcommittee for Reading and Writing made the panel presentation “Collaboration and Communication in Revising Writing across the Curriculum” at the Eighth International Writing Across the Curriculum Conference. Dan Melzer collaborated with the GWAR Coordinator, Fiona Glade, on the panels “Learning on the Job: Junior WPAs Changing Instruction and Assessment across the Cal State System” at the Writing Program Administrators Conference and “Assessment, Placement, and Institutional Change: Strategies for Creating New Writing Realities” at the Conference on College Composition and Communication. 


University Writing Center

In fall 2008 the University Writing Center and Writing across the Curriculum merged. Dan Melzer took over coordination of the University Writing Center, with the three-unit release time going to a lecturer to act as Assistant Coordinator. As a result of the merger, the University Writing Center has expanded its evening tutoring at the library from two to four nights a week, has begun to advertise its services to the entire campus, has implemented an online scheduling program in a move toward a paperless workplace, and has added a student resources link to its website (www.csus.edu/writingcenter).
Following is a summary of Writing Center activity for fall 2008:
· Number of paid and intern tutors: 42

· Number tutoring sessions: 2,366

· Utilization of scheduled tutors: 71%
· Number of departments served: 31
Initiatives for 2009
In 2009, WAC will continue to provide faculty support through successful programs like workshops, the faculty development retreat, Tutoring in the Disciplines, and the WAC Newsletter. In 2009 WAC and the Subcommittee for Reading and Writing will publish a new online undergraduate writing journal, Writing the University, at www.csus.edu/wac/journal, as well as the new Sacramento State University Student Writing Handbook, which will be available in the bookstore and required in all ENGL20: College Composition II and ENGL109W courses. In 2009 WAC will implement a new faculty development program, the WAC faculty development seminars. Each semester WAC will provide intensive seminars in the teaching of reading and writing in any discipline in which faculty will work on developing or revising syllabi, assignments, rubrics, etc. WAC will continue to work with the GWAR Coordinator to help implement 109X and the new WPJ and with the First-Year Composition Task Force to pilot new versions of ENGL1A for underrepresented students. One of the major projects for WAC in 2009 and 2010 will be a qualitative and quantitative assessment of every aspect of the WAC program. Up to the present WAC has relied on workshop evaluations and anecdotal reporting from faculty at the WAC retreat follow-up to assess the effectiveness of WAC activities. In 2009, WAC will tabulate the results of a faculty survey, collect before and after data from participants in the new WAC faculty development seminar, and collect writing samples from University Writing Center student writers in order to assess the effectiveness of the program. See appendix B for the WAC Program Assessment Plan.     
Number of Faculty and Students Served in 2008
Number of faculty served by WAC
Campus-wide faculty development workshops:  40 participants
Workshops for colleges and departments:  25 participants

Faculty Development Retreat: 30 participants
Total number of faculty served by WAC: 95
Number of students served by WAC
Thesis writing workshops: 45 participants
Classroom presentations: 100 students

Disciplinary tutoring:  356 tutoring sessions

University Writing Center tutoring: 2, 366 
Total number of students served by WAC: 2,867
Number of students employed by WAC

WAC Tutors: 10

WAC Fellows: 2
Writing Center paid tutors and Graduate Associate Tutors: 8

Total number of students employed by WAC: 19
Workshops, Conferences, and Classroom Presentations
Campus Workshops
“Time-Saving Techniques for Responding to Student Writing.” Art Department. December 10, 2008.

 “Responding More Effectively and Efficiently to Graduate Theses.” April 15, 2008. 

 “More Student Writing, Less Teacher Workload.” October 22, 2008.

 “Writing a Thesis.” September 26 and March 14, 2008

 Outreach Workshops and Conferences
“Writing Across Borders.” Campus-wide retreat facilitated by Dr. Vicki Tolar Burton.  August 25, 2008.
 “Rhetorical Reading and Writing.” CSUS Reading Institute for Academic Preparation. June 17, 2008.

3rd Biannual Reading and Writing across the Curriculum Conference. February 29, 2008. 
Operating Expenses for 2008
WAC Tutors: $4,500

WAC Fellows: $1,500

Newsletters: $1,000

Conferences/Professional Development: $4,500*
3rd Biannual Reading and Writing across the Curriculum Conference at Sacramento State: $2,000

Faculty Development Retreat: $3,000
Advertising: $1,500
Workshop food: $1,500 

Office Supplies: $1,000

WAC library book purchases: $500
Total operating expenses: $21,000

*includes support to send three Senate Writing Subcommittee members to the Eighth International Writing Across the Curriculum Conference in Austin
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Appendix B: WAC Program Assessment Plan
Assessment Focus

The assessment will focus on how well the WAC program fulfills its mission statement. Five themes will be the focus of the assessment of the WAC program:

· The WAC program’s role in increased visibility of literacy issues on campus, regionally, and nationally

· The WAC program’s impact on faculty development

· The restraints that affect whether or not faculty are able to adopt WAC pedagogies. 

· The WAC program coordinator’s role in institutional reform

· The WAC program’s role in supporting students’ literacy and retention

Given these five themes, the primary research questions that will guide the assessment are:

· To what extent has the WAC program increased visibility of literacy issues on campus, in the community, and nationally?

· How have faculty changed their pedagogy after involvement in the WAC program?

· What restraints do faculty face in trying to adopt WAC pedagogies, and how have these restraints affected literacy on campus?

· What institutional reforms has the WAC program coordinator played a role in, and how important was the WAC program’s role in these reforms?

· How successful is the University Writing Center in supporting students’ literacy and improving retention?

 Assessment Plan

A task force of the Senate Subcommittee for Reading and Writing, which acts as an advisory committee for the WAC program, will oversee the assessment. The task force will be made up of:

Sheri Hembree, Child Development

Elaine McCollom, Learning Skills

Fiona Glade, GWAR Coordinator

Dan Melzer, WAC Coordinator

Because of the size of the WAC program, the need to collect and analyze a variety of data in order to answer the research questions, and the fact that all of the task force members are conducting the assessment in addition to their full-time workload as faculty members, the assessment of the WAC program will take place in three phases over three years. Phase I will focus on assessment of the WAC program’s role in increasing visibility of literacy issues and making institutional reform. Phase II will focus on assessment of faculty development and faculty restraints. Phase III will focus on assessing support of student literacy and retention. The results of each phase of the assessment will be included in the WAC program annual report and given to the Associate Dean of Undergraduate Studies. 

Phase I: Literacy Visibility and Institutional Reform

In order to assess the WAC program’s role in increasing the visibility of literacy issues on campus and making institutional reforms, as well increasing the visibility of literacy issues regionally and nationally, the team will look for direct evidence of visibility and reform. Examples of evidence of visibility and reform may include:

Campus-wide and national publications

Campus-wide, regional, and national conference presentations

Campus-wide, regional, and national workshops and invited talks

Web sites and electronic distribution lists

Campus-wide and regional conferences hosted by the WAC program

Institutional reforms in which the WAC Coordinator played a primary role

Timeline for Phase II:

	Spring 2009
	Collect quantitative and qualitative evidence of visibility and reform 


Phase II: Faculty Change and Restraints 
In order to assess faculty change, the assessment team will gather quantitative and qualitative data through a summary of the numbers of faculty participating in WAC events and a survey of faculty sent to the WAC distribution email list. Faculty on the WAC distribution email list have typically participated in two or more WAC events, so they are the best group to target for assessment of the program’s role in faculty change. See appendix A for the survey questions. The team will also present individual case studies of faculty “before and after” participating in WAC.  

Activities for Phase II:

· Summarize quantitative data on the number of faculty participating in WAC events since the inception of the program in fall 2003.

· Distribute and summarize the results of a survey sent to faculty on the WAC email distribution list.

· Collect “before and after” information from a handful of case studies of individual faculty who are heavily involved with the WAC program.

Timeline for Phase II:

	Spring 2009
	Summarize quantitative data on the number of faculty attending WAC events.

Send the survey to faculty on the WAC distribution email list.

	Fall 2010
	Collect “before and after” data from case studies of individual faculty 


Phase III: Student Literacy and Retention

Student literacy and retention will be the most difficult area of the WAC program to assess, since a variety of complex contextual factors influence student literacy and retention. For example, as students struggle to move beyond the “five paragraph theme” formulaic writing they learned to use on tests like the SAT and EPT and learn the complexities of academic literacies, research shows that their writing will actually get worse before it gets better: disorganization, lack of focus, and an increase in grammatical errors are often a sign of a growth period as a writer adjusts to the demands of academic literacies. At Sacramento State, contextual factors like hours worked at a job, childcare issues, or issues having to do with being an English language learner play an important role in student literacy and retention. Given these restraints on assessing student literacy and retention, the assessment team will focus on collecting qualitative data from the WAC program’s most sustained location of student support: the University Writing Center. Although some quantitative data will be collected, the primary focus will be on how working with Writing Center tutors has or has not affected student literacy and retention, with an emphasis on a writer’s growth rather than the final product. 

Activities for Phase III:

· Collect quantitative data on the number of students who have used the University Writing Center before and after it merged with the WAC program in fall 2008 as well as the total number of tutoring sessions.

· Survey student writers who scheduled regular weekly appointments in the Writing Center in fall 2010.

· Collect “before and after” samples of the texts of student writers who scheduled regular weekly appointments in the Writing Center in fall 2010.

· Collect data on the retention rates of students who schedule regular weekly appointments in the Writing Center versus the general population.     

Timeline for Phase III:

	Fall 2010
	Collect quantitative data on number of tutoring sessions

Survey student writers in the Writing Center

Collect examples of “before and after” tutee texts.

Collect data on the retention rates of Writing Center tutees.

	Spring 2011
	Present the results of all phases of the WAC program assessment in a report to the Associate Dean of Undergraduate Studies.


Appendix A: Survey for Faculty on the WAC Email Distribution List

Writing Across the Curriculum at Sacramento State is conducting a program assessment and we are asking for your help in evaluating the strengths and weaknesses of the WAC program and collecting evidence for assessment. Please fill out this brief (five minute) survey. Thank you for your help.  
1. Please indicate any Writing Across the Curriculum program components you have participated in within the last five years:

Attended the WAC summer retreat in late August

Attended a campus-wide or departmental WAC workshop

Attended or presented at the Biannual Writing Across the Curriculum Conference at Sacramento State

Arranged a one-on-one consultation

Read the WAC Newsletter

Visited the WAC Web site

Checked out a book from the WAC library

Other: 

2. What specific ways has your experience with the Writing Across the Curriculum program changed the way you assign writing to students (for example--prompt design, types of assignments, structure of assignments, use of informal writing, etc.)?


3. What specific ways has your experience with the Writing Across the Curriculum program changed the way you respond to and grade student writing (for example—use of rubrics, responding to drafts, handling the workload, responding to ESL/multilingual writers, etc.)?


4. It would be particularly helpful if you would attach any documents that would help provide evidence for questions 3 and 4 (for example, “before and after” examples of a writing assignment prompt and/or a class syllabus, an example grading rubric, a contract for thesis writers, etc.).  (space for attachments here)

5. In the last five years, what support (outside of the Writing Across the Curriculum program) and/or constraints (for example, class size or workload increases) have you had in your teaching of reading and writing?


6. Other comments.
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Prepared by Dan Melzer, University Reading and Writing Coordinator and Writing Across the Curriculum (WAC) Program Coordinator





10 units: LS86 (4 u) then ENGL109M 


(3 u) then Writing Intensive Course (3 u)


Course








6 units: ENGL109W/M then Upper-Division Writing Intensive Course


Course








4 units: Upper-Division Writing Intensive Course + 109X








Upper Division Placement


Students may choose either:








English 109W or 109M    


 3-unit course which ends with portfolio placement in one of the following:











3 units: Upper-Division Writing Intensive Course





WPJ (Writing Placement for Juniors)


Placement exam which gives one of the following placements: 








English 20 or English 20M or equivalent


Pre-requisite: 30 units





English 1A or English 2





LS15


or LS86





English 1


or LS87





English 1A + 1X


or  English 2 + 2X





English 1A


or English 2





141 or less





142-145





146-147





Score of 148+





English Placement Test (if not exempt)





Appendix A: Sacramento State University Revised Comprehensive Writing Programs Flow Chart











9

