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Course Content

ENGL220A is a graduate seminar in teaching writing at the college level. In this class you’ll get an introduction to the field of Composition Studies and the major theories of writing that inform the practice of the teaching of composition. We will connect theory to practice, and by the end of the course you will have a portfolio of teaching materials focused on designing your own first-year writing course.  
Learning Outcomes

Upon completion of the course, students should have a better understanding of:

· the history of Composition Studies as a field
· the major theoretical approaches to the teaching of composition
· important issues in the teaching of writing 

· approaches to responding to student writing

· approaches to designing a college composition course
Activities for achieving these learning outcomes will include classroom discussion of seminal essays in the field of Composition Studies, regular electronic discussion board responses to these essays, reviews of composition textbooks, and a teaching portfolio which will include a teaching philosophy, course description, writing assignments, lesson plan, responses to student writing, etc.

Texts

· Articles, primarily from the journals College Composition and Communication and College English, available in PDF files from the course website. 
· A Sourcebook for Responding to Student Writing, Ed. Richard Straub, Hampton Press, available at the campus bookstore.

Assignments Overview
Your final course grade will be broken down the following way:


	Textbook review…………………….10%      
	Teaching portfolio…………………..60%  

	Discussion board posts ………….….30%      
	


Attendance and Participation

This is a seminar, not a lecture course, and I value everyone’s active participation. Because much of the learning in this class will take place during classroom discussions, workshops, and one-one-one conferences, regular attendance and participation is essential. I believe that learning should be student-centered and collaborative: because of that, I never lecture. You will get two “freebie” absences. Every absence after the second will lower your final grade by a third of a letter grade for each class you miss (for example, “A” to “A-”). I look forward to in-depth exploration of the readings and careful and thoughtful responses to our peer’s work. Let’s try to have “discussions” rather than “arguments,” where we try to listen to and understand the points of view of the authors we are reading and our peers, even when we disagree. Let’s be passionate about the teaching of writing but also respectful to approaches and philosophies that differ from our own. 
Assignments

Textbook Review

To help us as a class get an overview of rhetorics for college composition courses, each of you will make a brief (5 minute) presentation to the class in which you review a textbook. Most of the textbooks you will choose from are from the approved list for ENGL1A at CSUS, and are available for check-out in the Writing Programs/WPE office in CLV 111. For your presentation, please prepare a one-page handout and provide a copy for me and for each member of the class. In the handout and your presentation, I’d like you to provide a brief overview of the textbook, connect the textbook to the composition theories we’ve been discussing in class, and evaluate the strengths and weaknesses of the textbook. If you’re having trouble getting a copy of the textbook (it may be checked out), please talk with me and we’ll try to find another copy or find a different textbook for you to review.

Discussion Board Posts

To use writing as a tool for learning and thinking about the class readings, before each class you will write an informal, exploratory one-page post to the class Web site electronic discussion board, responding to one of the articles we’re reading for that particular class. In your reading responses, choose a brief passage or passages from the text, quote the passage, and give your analysis of and response to the passage, considering the passage in light of the author’s central arguments. The purpose of these responses is to encourage you to explore (not summarize) the course readings. Challenge the texts, ask questions, take risks, and think about both the theoretical and practical implications of what you read. I will not evaluate these responses on grammatical correctness or organization: these are informal and exploratory responses, and the content is what matters.

There will be two types of reading responses. On Tuesdays, we’ll have dialogic response journals: you will post a response and respond to two of your peer’s posts. The goal of the dialogic responses is to further collaborative learning, the social construction of knowledge, and a sense of the classroom as a discourse community. In order to allow time for peer response on Tuesdays, post your original response by Sunday. On Thursdays, you will post individual responses. In other words, on Thursdays you’re not required to respond to your peer’s posts. Each of you will also lead in-class discussion of two class readings, and you may use your post and/or your peers’ posts to facilitate discussion on these days.
I will evaluate and respond to these posts intermittently on a check-plus (excellent), check (good), and check-minus (fair) basis, and at the end of the course the average grade of your posts will make up 30% of your final grade in the course. Posts made after the class in which we discuss the articles you’re responding to will not receive credit.
Teaching Portfolio

The purpose of the teaching portfolio is for you to synthesize what we’ve been discussing in class and connect theory to practice. On the last day of class you will turn in a portfolio that will contain the assignments listed below: 
· A 3-4 page portfolio rationale in which you connect your teaching philosophy, your course and assignments, your lesson plan, and your responses to student writing to the theories of composition we’ve been reading about and discussing in class

· a 2-3 page teaching philosophy

· a 2 page 1A observation reflection 

· a 1A course description 

· a sequence of the major writing assignments for your 1A course
· a lesson plan for a 1A class day 

· responses to two student writing samples

All assignments in your teaching portfolio should be double-spaced, in 12 point font with 1” margins, except for the responses to two student writing samples and your course description (which may be single-sapced). The teaching portfolio is due the last day of class, Thursday, 12/13.
We will have workshops and one-on-one conferences to help each other with the portfolio, which will make up 60% of your grade. I will evaluate the portfolio on content, not presentation. I will not evaluate your portfolio based on my own philosophy of teaching writing, but on the thoughtfulness and quality of your thinking, the effort you’ve put into the portfolio, and your level of engagement with the composition theories we’ve been reading and discussing. My hope is that the portfolio materials will be a valuable resource for your future teaching, and we will share them with each other in class through WebCT. The portfolio will also be extremely helpful if you apply for a TA position at CSUS. The portfolio will include the following assignments:
Teaching Philosophy
Your teaching philosophy should be a 2-3 page statement of the theory or theories that will guide the way you teach a college composition class and how that theory would play out in practice, drawing on the theories of writing that we’ve discussed in class. It’s the kind of document you might be asked to include when you’re applying for a teaching position. We will look at examples to give you some models as well as share drafts of our teaching philosophies in class.

1A Observation Reflection 

Nothing will help you better understand what it is to teach writing than being in a classroom. For this reason, I’m requiring you to observe one day of a 1A course, either at CSUS or at a community college, and write an approximately two page reflection on the students. In a few weeks, I will give you a list of 1A instructors at CSUS who have volunteered to have a class observed. If you know a 1A teacher at a local community college, that’s fine as well. Be sure to contact the instructor at least a week ahead of time to request permission to visit, either via email or through their department mailboxes. Although it would be nice to observe more than one class, it’s not fair to 1A teachers to ask them for more than a day, so please be considerate. When you do contact them, I encourage you to get a copy of their syllabus and a class plan for the day you’re observing. You will write an approximately two-page reflection on the class, focusing on the students and the activities, not on the instructor—please do NOT identify the instructor whose class you visited. In other words, this is not to be a celebration of or an attack on a particular instructor. Focus on the learning process and activities of the students: What skills did they demonstrate or lack? What did they find easy or difficult? How quickly or slowly did they pick up new concepts? Also talk about how your observation has influenced the way you might teach a college composition course. Make connections between what you observed in the class and the theories of writing we’ve discussed in 220A. We will also talk about these observations informally in class. 

Response to Two Student Writing Samples

Responding to student writing is one of the most important things you will do as a composition teacher, and this class will provide you with an opportunity to practice responding. In your portfolio you will write a response to two example student essays found in Richard Straub’s Sourcebook for Responding: “Attention: Bass Fisherman” (223) and “Leukemia” (230). Photocopy these essays and respond to them as if they were from students in your composition course. The purpose of this assignment is to give you practice responding and feedback on your responses, not for me to impose my style of responding.  

Course Description

The most challenging task I’ve set out for you is to create a college composition course. I do not need a day-by-day syllabus. I would, however, like to see a course description that includes texts, requirements, course goals, etc. and a general outline of the course (perhaps in units or blocks). We’ll look at examples of course descriptions and workshop our descriptions in class, but I suggest keeping a running log throughout the semester of things you want to include in your class and why. 

Sequence of Writing Assignments

You will create a sequence of major writing assignments to go with the course you created. Create an assignment description (the kind you would hand out to students) for each assignment. We will look at example assignments and give each other feedback on our assignments in a workshop.

Lesson Plan

You will create a lesson plan for one class day in the course you create. Describe the details of the day’s activities, the purpose of the class, its context (what went before, what comes after, how it fits into a broader plan). Also provide any materials you want the students to have to accompany the activities of the day. 

Rationale

Include with your portfolio a 3-4 page rationale in which you discuss your teaching philosophy, your course and assignments, your lesson plan, and your responses to student writing. Connect your philosophy, course, assignments, and responses to the theories and theorists we’ve been discussing in class. Quoting from the articles would be helpful in discussing your rationale as you define your own approach or approaches (you may find that your philosophy does not fit into a single approach discussed in class, and it’s fine to be eclectic as long as you’re coherent).

I expect excellent graduate-level writing—clear, thoughtful, and (except on the informal response posts) virtually error-free. To help all of us achieve this level of excellence in our writing, we will have in-class peer response workshops and one-on-one conferences.
English 220A—Syllabus

9/4 T
Introduce course description and syllabus

Your philosophy of the teaching of writing and your outcomes for a writing class
9/6 R
Review course description and syllabus

Using WebCT

NCTE Beliefs about the Teaching of Writing: http://www.ncte.org/about/over/positions/category/write/118876.htm?source=gs

(see link on WebCT)

Council of Writing Program Administrators’ Outcomes Statement for First-Year Composition
http://www.wpacouncil.org/positions/outcomes.html
(see link on WebCT)
Overview of Composition Theories

9/11 T
“Composing Processes: An Overview” Bizzell

“Competing Theories of Process: A Critique and a Proposal” Faigley 

“A Brief History of Composition”

http://www.bedfordbooks.com/bb/history.html (see link on WebCT)
Critiques of Current-Traditional Approaches

9/13 R
“The Winds of Change: Thomas Kuhn and the Revolution in the Teaching of Writing” Hairston

Discussion leader ________________________________________ 

“Current-Traditional Rhetoric: Paradigm and Practice” Berlin and Inkster
Discussion leader ________________________________________ 

9/18 T
“The Rise and Fall of the Modes of Discourse” Connors

Discussion leader ________________________________________

“Unteaching the Five-Paragraph Essay” Foley

Discussion leader ________________________________________

Textbook review: St. Martins Guide to Writing by Axelrod and Cooper __________________________
Process Approaches: Expressivist and Cognitivist

9/20 R
“Writing as a Mode of Learning” Emig

Discussion leader ________________________________________

“Teach Writing as a Process Not Product” Murray 

Discussion leader ________________________________________
Textbook review: Write to Lean by Donald Murray ____________________________

9/25 T

“Finding Your Own Voice” Murray  
Discussion leader ________________________________________

“Closing My Eyes as I Speak: An Argument for Ignoring Audience” Elbow 

Discussion leader ________________________________________

Textbook review: Being a Writer: A Community of Writers Revisited by Elbow and Belanoff
_______________________________________
9/27 R

“Revision Strategies of Student Writers and Experienced Adult Writers” Sommers

Discussion leader ________________________________________

"A Cognitive Process Theory of Writing" Flower and Hayes

Discussion leader ________________________________________

Textbook review: Everyday Use by Roskelly and Jolliffe _______________________________
The Social Turn: Social Constructivist Approaches

10/2 T

“Inventing the University” Bartholomae

Discussion leader ________________________________________

“Writing with Teachers: A Conversation with Peter Elbow” Bartholomae 
“Being a Writer vs. Being an Academic: A Conflict in Goals” Elbow

Discussion leader ________________________________________
Textbook Review: Ways of Reading: Words and Images by Bartholomae and Petrosky
10/4 R

“Collaborative Learning and the ‘Conversation of Mankind’” Bruffee 

Discussion leader ________________________________________

"The Idea of Community in the Study of Writing" Harris
Discussion leader ________________________________________

Textbook review: Writing and Reading Across the Curriculum by Behrens and Rosen ________________________________________________
10/9 T

Student Panel

Example teaching philosophies from Strategies for Teaching First-Year Composition
Textbook review: Fieldworking by Sunstein and Chiseri-Strater _____________________________
10/11 R

"Generalizing about Genre: New Conceptions of an Old Concept" Devitt 

Discussion leader ________________________________________

“Teaching Genre as Process” Coe 
Discussion leader ________________________________________

Textbook review: Scenes of Writing by Devitt et al. _________________________

Critical Literacy and Language Diversity
10/16 T

“Rhetoric and Ideology in the Writing Class” Berlin

Discussion leader ________________________________________

“Diversity, Ideology, and Teaching Writing” Hairston 

Discussion leader _____________________________________________

Textbook review: Remix by Catherine Latterell __________________________________
10/18 R

“The Banking Concept of Education” Freire

Discussion leader ________________________________________
“‘Contact Zones’ and English Studies” Bizzell (479)

Discussion leader ________________________________________

Textbook review: Between Worlds by Bachmann and Barth _________________________________
10/23 T

“Multicultural Classroom, Monocultural Teachers” Dean

Discussion leader ________________________________________

“Dispositions Toward Language: Teacher Constructs of Knowledge and the Ann Arbor Black English Case” Ball and Lardner

Discussion leader ________________________________________

CCCC Statement on Students’ Right to their Own Language: http://www.ncte.org/library/files/About_NCTE/Overview/NewSRTOL.pdf

Textbook review: The Curious Writer by Bruce Ballenger ________________________________
Basic Writing
10/25 R
“Diving In: An Introduction to Basic Writing” Shaughnessy 

Discussion leader ________________________________________

"Remedial Writing Courses: A Critique and a Proposal" Rose 

Discussion leader ________________________________________

Textbook review: The Call to Write by Trimbur _________________________

10/30 T

“Grammar, Grammars, and the Teaching of Grammar” Hartwell 

Discussion leader ________________________________________

"The Study of Error" Bartholomae
Discussion leader ________________________________________

Textbook review: The Working Writer by Toby Fulwiler _____________________________________
Multilingual Writers

11/1 R
Writing Across Borders video

“The Myth of Linguistic Homogeneity in U.S. College Composition” Matsuda 

Discussion leader ________________________________________

CCCC Statement on Second Language Writers and Writing:

http://www.ncte.org/cccc/resources/positions/123794.htm?source=gs (see link on WebCT)
Textbook review: Convergences by Robert Atwan _______________________________________
Reading and Writing Connections

11/6 T
“Conversations with Texts: Reading in the Teaching of Composition” Salvatori 

Discussion leader ________________________________________ 

“The War between Reading and Writing: And How to End It” Elbow

Discussion leader ________________________________________

Textbook Review: Reading into Writing by Wendy Bishop ____________________________________

11/8 R

Teaching philosophies peer workshop

Computers and Composition

11/13 T
“Becoming Literate in the Information Age: Cultural Ecologies and the Literacies of Technology ” Hawisher et al.
Discussion leader ________________________________________

“Distant Voices: Teaching and Writing in a Culture of Technology” Anson

Discussion leader ________________________________________
Textbook review: Compose Design Advocate by Wysocki and Lynch _____________________________
Responding to Student Writing

(readings are from Straub’s Sourcebook)

11/15 R

“Responding to Student Writing” Sommers (107)

Discussion leader ________________________________________

“On Students’ Right to Their Own Texts: A Model of Teacher Response” Brannon and Knoblauch (117)

Discussion leader ________________________________________

Textbook review: Beyond Words by John Ruszkiewicz et al.   _____________________________________
11/20 T

“Ranking, Evaluating, and Liking: Sorting Out Three Forms of Judgment” Elbow (175)

Discussion leader ________________________________________

“Learning to Praise” Daiker (153)

Discussion leader ________________________________________

Example responses: “Street Gangs: One Point of View” (11-25)

11/22 Thanksgiving Break 

Designing a Writing Course

11/27 T

“Designing Writing Courses” from A Rhetoric for Writing Teachers
“Presenting Materials in Class” from The Allyn and Bacon Teaching Assistant’s Handbook 

Example 1A course descriptions

11/29 R
Course description peer response workshop

12/4 T
“Developing Writing Assignments” from A Rhetoric for Writing Teachers
“Designing Writing Assignments” from The Allyn and Bacon Teaching Assistant’s Handbook

12/6 R
Class evaluations

Writing assignments and lesson plan peer response workshop

12/11 T

Review teaching portfolio contents

Take 20: Teaching Writing video
Class summary and conclusions

12/13 R
Teaching portfolios due   
