California State University, Sacramento
Response to AA 2015-16


I.  Proposed Updates to Campus Academic Plans

The summary is attached as a separate document.


II.	Summary of Program Review, Assessment Findings, and Improvement Actions
Completed 2014/15


Introduction

Academic programs at California State University, Sacramento are reviewed on a six-year cycle. One year prior to the program review, department faculty members initiate a self-study process. All programs are required to identify expected student learning outcomes and strategies for assessment; responses to assessment results are included in the self-study. California State University, Sacramento has adopted a Faculty Senate revision of our self-study guidelines that standardizes the requirements for the assessment process and requires full compliance with the standards in order to receive full six year approval for the program review. Currently, all programs have completed an assessment plan, and they have been asked to continue to review and update their plans.

Below are summaries of the program review recommendations, findings of assessment of student learning outcomes, and improvement actions taken by the following programs in 2014/2015:  Criminal Justice, Geography and Kinesiology.


Criminal Justice:  BS/MS

The mission of the Division of Criminal Justice is to “prepare the leaders of tomorrow’s criminal justice community to make effective and positive decisions. Through a multi-disciplinary curriculum and a faculty with diverse expertise, experiences and perspectives; (1) students are exposed to the theories, applications and ethics related to crime and justice. Guided by a faculty dedicated to innovative teaching, scholarly achievement and service, students will become confident, visionary professionals who (2) appreciate evidenced based reasoning, creative and critical thinking, (3) diversity, equity, and (4) believe in lifelong learning.”
The elements of this Mission can be found in the Division’s Program Learning Goals as well.  




Bachelor of Science in Criminal Justice

The Division’s four main learning goals for the Baccalaureate program focus on the following:

1.	Competency in the Discipline (of Criminal Justice), with specific emphasis on 6 areas including criminal and juvenile justice processes; criminology; law enforcement; law adjudication; corrections; and research and analytic methods; 
2.	Intellectual and Practical Skills, with specific emphasis on the ability of students to think critically, effectively communicate in writing, speech, and interpersonal relations; 
3.	Values:  Personal and Social Awareness, with specific emphasis on student capacity for ethical reasoning, life-long learning, cultural/global awareness, sensitivity and respect for diversity, civic-mindedness and social responsibility; and 
4.	Integrative Learning, with specific emphasis on student capacity for leadership in the field and complex problem-solving. These Program Learning Goals align closely with the University’s Baccalaureate Learning Goals, all of which are demonstrated through the application of knowledge and skills to complex social, political, economic, and global problems. 

1. Sample of Student Learning Outcome Assessed

For the period covered by this review the department focused on Intellectual and Practical Skills with a specific learning objective for “students to think critically.”  The tool used to assess this outcome was the VALUE Rubric which was administered in two sections of the senior capstone class CRJ 190 from a signature assignment.  The range of possible scores on this rubric is 1 – 20.  According to the VALUE Rubric, critical thinking is defined as “a habit of mind characterized by the comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or conclusion.”[footnoteRef:1]  Based on the Critical Thinking VALUE Rubric, the criteria for performance measurement include the following:  [1: 

] 


2. Summary of findings from Student Learning Outcomes Assessment

The data resulted in the following findings:

* Explanation of issues = 2.8
* Evidence = 2.6
* Influence of context & assumptions = 2.6
* Student’s position = 2.6
* Conclusions and related outcomes = 2.5

Total:  13.6

Data collected from this assessment cycle suggest that students are meeting the MILESTONE level of performance for Critical Thinking, which was determined to be an “average” level of performance.  In fact, in all previous assessment efforts, Criminal Justice students performed at an “average” level.  

3.  Summary of Some Improvement Actions Taken

The most significant change the Division made was to refine its long-term assessment plan.  Their experience assessing critical thinking illustrated the need to develop stronger processes for data collection and to build in more time and organization for data analysis.  They observed that they had been more inclined to think of evaluating critical thinking on the course level.   It has taken several iterations to begin to shift their thinking to program level evaluation.  The previously developed long-term plan was to spend one year to measure an important component of each program goal.  As a result, the program will continue with the established order of the long-term plan but will put more time into each goal, minimally, to spend at least two years per goal.   By spending two years on each goal, the Division will continue to ‘close the loop,’ or bring the data and information back to the faculty and then work together to strengthen or develop how we deliver our curriculum.  

Secondly, another action is make necessary edits to their signature assignment and to the critical thinking VALUE rubric to build a stronger match between the two.  The Division will also ensure there are longer time-frames to administer the signature assignment.  Each of the CRJ 190 sections is now in a 75 minute time slot (as opposed to the 50 timeframe of 2012), which will help minimally with students attempting to demonstrate their higher order thinking skills.   

Thirdly, the program is developing a new data analysis plan and communicates it clearly regarding roles and expectations of each faculty member. 


Master of Science in Criminal Justice

1. Sample of SLO assessed in the MS in Criminal Justice

By the time of the Program review the graduate program had just developed Graduate Learning Outcomes.  They were:

Independently apply critical and original analysis to issues and research in the field of Criminal Justice; Integrate knowledge to understand and apply research methodology to criminal justice problems and decision making; Conduct original independent and/or critical research and evaluations; Demonstrate competency, originality, and critical analysis in writing; Demonstrate the capacity to critically assess  and develop innovative approaches in pursuit of a just and effective criminal justice system.

As the department works to implement these goals, they will use findings to make plans for improvement. 


4.  Other Significant Findings from the Program Review (BS/MS Criminal Justice)

Of the 46 faculty members in the Division of Criminal Justice (as of spring 2015), 22 are part-time.  The Program Review notes with approval, and in agreement with External Consultant Dr. Ruth E. Masters, that the Division has shown dedication to part-time faculty in various ways:

The part-time faculty is well integrated into the program “as opposed to some programs in which part-time faculty generally arrive, teach their classes, and leave” (Dr. Masters p. 8). They are welcome to attend regular faculty meetings.  A twice-a-year meeting is held specifically for them.  The quality of their teaching is evaluated seriously by the Division. “All adjuncts have an RTP binder like tenure-track probationary faculty.  With most Criminal Justice programs this would not be required.  Continued support for adjunct learning is needed.” (Dr. Masters pp. 8-9)

Through both a commendation and a recommendation, the Program Review formalizes this approval, while also calling for support from the Dean:

Commendation 3 (to the Division of Criminal Justice):  The review team and the external consultant commend the Division for integrating the part-time faculty into its decision making process and taking seriously the review process to ensure the quality of the teaching they deliver.

Recommendation 1 (to the Division of Criminal Justice):  Make every effort to provide the part-time faculty continued support for their teaching and learning.

The Program Review notes with concern the relatively high student-faculty-ratio in the Division generally, and points specifically to the current enrollment caps of certain core requirement courses as causing problems that impede student learning and progress toward completion of degree.  The enrollment caps in CRJ 152, 153, and 154 are typically 60+.  The Program Review calls for action on the part of both the Dean and the Division:

Recommendation 1 (to the Dean of Health and Human Services):  College support to allow CRJ 152, 153, and 154 to be taught with a lesser enrollment cap.

Recommendation 2 (to the Division of Criminal Justice):  Find a way to reduce the enrollment cap in CRJ 152, 153, and 154.




Geography BA

The primary mission of the Geography Program is to provide students in the major (B.A.) with a solid undergraduate liberal arts education.  A secondary goal is to prepare majors with the knowledge and skills needed to pursue a graduate degree in geography or to obtain employment in a geography-related field.  The Geography Department has been formally assessing its performance in these areas via its own internal assessment process, university-wide assessment initiatives, and in response to recommendations from the Department’s previous program review report.  The current assessment process builds on these efforts.

The Geography Department’s assessment process is designed:  (1) to evaluate the degree to which students in the Geography B.A. program achieve its specified goals and outcomes; and (2) to identify potential areas for improvement.  While course-level assessment of student performance takes place within the courses themselves, assessment of student performance at the programmatic level employs an additional set of assessment measures.  Central to the Department’s assessment process are two courses:  GEOG 102 (Ideas & Skills in Geography), a gateway course taken by all students during their first fall semester in the major, and GEOG 190 (Senior Research Seminar in Geography), a capstone course, which requires the student to synthesize much of what he or she has learned as a major through design of an individualized research project.  The latter course is taken during the student’s final semester before graduation. These two classes have become central to the Geography assessment process.

1. Sample of Student Learning Outcomes and Findings

2. Demonstrate competency in one or more of the basic geographic tools/techniques for data collection, display and analysis (Means of Assessment =GEOG 190 Senior Project).
3. Demonstrate graphic literacy in the use and analysis of maps, graphs, and spatial data sets (Means of Assessment = GEOG 190 Senior Project).
4. Synthesize geographic models, data and methodologies in research design (Means of Assessment = GEOG 190 Senior Project)
5. Acquire the overall competencies necessary to succeed in graduate school and post-graduation careers (Means of Assessment = Graduating Senior survey, periodic alumni survey).

2.  Summary of findings from Student Learning Outcomes Assessment

For SLO 1 & 2 above, students were found to have difficulty mapping data and interpreting mapped data. 

For SLO 3 above, students were found to need a more solid grounding in the fundamentals of research design. 

For SLO 4 above, survey respondents reported that internships offered the best way to prepare for both career readiness and grad school; yet they observed that internship information was not made available as effectively as it could.  

3.	Summary of some Improvement Actions Taken

In response to the finding for SLO 1 and 2 above, the program used the assessment data to:  (1) create a new course, GEOG 3, to introduce geography majors to maps, mapping, and geographical technologies at the lower division level; (2) they added a new assignment to GEOG 102 (Ideas & Skills in Geography), a gateway junior-level course, in which students map and analyze data; (3) they modified assignments in additional courses to develop the requisite skills; and (4) they began to require a professional-quality research poster as output at the end of GEOG 190, involving more focus on graphic display, including maps, diagrams, photographs, and charts. 

In response to the finding for SLO 3 above the program:  (1) added an exercise to GEOG 102 in which students review examples of published scholarly geographical research and describe their standard components; (2) faculty in other upper division courses increased their use of research articles as assigned readings and/or as sources used in term papers; and (3) faculty teaching 190 now spend more time on the early phases of research to help students identify an appropriate research question and methods. 

In response to the finding for SLO 4 above, the program refined its approach for notifying students about internship opportunities.  Instead of keeping internship notices in a binder in the department office, they now post them to the department’s webpage; and began using an online tool “SacSend” to disseminate internship material to all geography majors and minors. 

4.  Other Significant Findings from the Program Review

Drawing on input from External Consultant Dr. James Keese and through conversations with students and alumni, the Program Review discerned potential areas of improvement with regard to curricular offerings:

Recommendation 3:  Consider adding flexibility, more professional content, and more technical content to departmental offerings by adding a statistics prerequisite to the Quantitative Methods in Geography course, creating a World Regional Geography course, creating a list of recommended electives from other departments, creating some joint minors with other related departments (Mathematics & Statistics, Computer Science, etc.), and/or creating a list of recommended minors from some of the same related departments.

Characterizing as “fairly effective” the department’s current assessment effort, the Program Review commends the high degree of alignment between program learning goals and the University’s Baccalaureate Learning Goals along with methods in place for assessing student learning.

Commendation 4:  The Department takes assessment seriously and has produced a system of assessment that focuses on student learning.

The Program Review, drawing upon the Office of Academic Program Assessment’s review of annual assessment reports, is quite specific with regard to steps toward further enhancement:

Recommendation 4:  Consider improving a fairly effective assessment effort by becoming more aware and conversant about the goals and objectives for departmental general education and service courses that teach numerous students.


Kinesiology and Health Science  BS and MS degree programs

The Department of Kinesiology and Health Science consists of four undergraduate Bachelor of Science degrees including Athletic Training, Exercise Science, Physical Education, and Health Science.  Available are eight concentrations including Exercise Science and Therapeutic  Exercise and Rehabilitation, General Physical Education and Blended Physical Education, and Health Care Administration, Community Health Education, and Occupational Health and Safety.  Two minors are available in Coaching and Supplementary Authorization in Physical Education.  The department also has a graduate program in Kinesiology with concentrations in Movement Studies and Exercise Science.


BS Degree Programs:  Health Science; Athletic Training; Exercise Science; and Physical Education

1. Sample of Student Learning Outcomes and Findings

Given the diversity and range of degree programs in this department, and the absence of an integrated plan of student learning outcomes (other than the graduating student survey administered by the university) the program review process was used to each degree program to design and implement their assessment outcomes and proposed methodology as well as more general outcomes in the areas of written communication; oral communication, and Inquiry and Analysis.  They also modified the VALUE Rubrics as tool to assess general learning outcomes.  In addition, because Athletic Training and Physical Education are externally accredited they also follow student learning activities prescribed by their accrediting bodies. Athletic Training is accredited by the Commission on Accreditation of Athletics Training Education (CAATE) and Physical Education is accredited by the California Commission on Teacher Credentialing (CCTC).  During their most recent accreditation reporting periods both programs satisfactorily met the standards and expectation of their accrediting agencies.

Exercise Science developed a plan to annually assess its program with an exit questionnaire and exit exam.  The results of this assessment will help shape curricular decision as well as monitor the successes of the program.  The Health Science program will undertake rigorous continuous assessment.  Each year the program measurement and assessment tools will be revised to demonstrate formative and summative assessment of both specific student learning in courses as well as overall program and concentration effectiveness. 

Below are some sample SLOs now developed for all degree undergraduate degree programs in the department:

Health Science Learning Outcomes:
Students will be able to:
1.   Demonstrate critical thinking skills through the application of health promotion, prevention and protection theories and concepts.
2.   Integrate diverse disciplines such as Sociology, Psychology, Chemistry, Biology, Anatomy, Physiology, and the identification and control of psycho-social and physical factors affecting health.
3.   Use fundamental statistics and research methods for the systematic study and evaluation of the distribution and determinants of health risk in populations.
4.   Demonstrate effective writing composition and oral communication skills.
5.   Use computer technology to research, analyze, communicate and present health information.
6.   Work collaboratively with others in problem solving, research, decision-making and the completion of projects.
7.   Articulate values, ethics and standards of the profession.

Athletic Training Learning Outcomes:
Students will be able to demonstrate:
Content Knowledge:  To analyze, critically think, and solve problems as they relate to the areas of prevention, recognition, evaluation, immediate care, rehabilitation and reconditioning of athletic injuries including:  Care of Athletic Injuries, Principles and Techniques in a Clinical Setting, Clinical Evaluation of the Lower Extremity, Clinical Evaluation of the Upper Extremity, and Therapeutic Exercise.
Problem-Solving:  To demonstrate the ability to problem-solve in a clinical experiences in order to be prepared for the BOC national certification exam.
Professionalism:  To demonstrate a personal commitment to professional development and to show the responsibility necessary to be an effective certified athletic trainer.

Exercise Science Learning Outcomes: 
Students will be able to understand:
Human Movement:  To examine and analyze physical activity and motor skill performance as they relate to the physiological, psychological as well as the social responses and adaptations to exercise, health promotion, and disease prevention
Application:  To demonstrate knowledge of the basic sciences and application to Exercise Science and develop the skills necessary to collect, analyze, interpret, and present data.
Exercise testing and prescription:  To demonstrate the ability to measure physiological outcomes and exercise prescriptive techniques related to the skeletal, neuromuscular, metabolic, and/or cardio­ respiratory systems. To be able to perform exercise testing and exercise prescription and programming for primary and secondary prevention and rehabilitation of chronic disease or sport injury
Health Management:  To demonstrate an understanding about the importance of regular physical activity associated with good health management.
Integrative Learning:  To demonstrate the ability to integrate learned competencies and skills as part of prescribed integrative learning activities and experiences throughout the curriculum.

Physical Education Learning Outcomes and Findings:
Students will be able to demonstrate competency in: 
Content Knowledge:  knowledge of the field of physical education including growth, motor development, motor learning, science of human movement, sociological and psychology of human movement, assessment and evaluation principles, physical education technology, movement concepts and forms, and integration of concepts.
Instructional   Strategy:  a  variety  of  learning  experiences  that   model  effective curriculum   practices,  instructional   strategies  and  assessments that   prospective  teachers  will  be expected to use in their own classrooms.
Fieldwork: planned, structured field experiences in departmentalized classrooms that are linked to program coursework and give a breadth of experiences across grade levels and with diverse populations.
Professional Development: To make positive professional contributions, and to exhibit the professional disposition of an effective emerging professional.


2&3.	Findings and future improvement actions

Findings for these outcomes are not yet available.  The Program Review Report did observe that the department will need to develop effective tools for measuring these outcomes.  Specifically:   “develop explicit standards of performance for all assessment tools and PLOs and report the percentages of students who meet these standards at graduation; include PLOs, expectations, and rubrics in all course syllabi/assignments in the program that claims to introduce/develop/master the PLO; make sure that the rubrics used in any courses to evaluate/assess student work (i.e., take home midterm exam) align directly and explicitly with PLOs and the key assignments; use assessment data and feedback from the Office of Academic Program Assessment to update the assessment plan and improve curriculum, advising, PLOs, and policy; use curriculum maps to show how the whole curriculum—not just the course where the data is collected—plans to improve the specific learning outcomes assessed the previous year; and conduct follow-up assessments to see if any changes have significantly improved student learning.”  These findings have laid a clear road map for the department in its implementation of robust student learning assessment over the next 5 years. 
MS Degree Program in Kinesiology

The graduate program leading to the Master of Science degree in Kinesiology is designed to expand the student’s knowledge and to augment their qualifications for leadership in their chosen profession.  The objectives of the program are to increase the student’s breadth and depth of knowledge relative to the discipline of Kinesiology and Exercise Science.  The program provides students the opportunity to engage in scholarly activity that includes analytical thinking, interpreting, evaluating, and reporting published research, as well as designing and conducting independent research.  It also provides a focus of study that will enhance career commitment and allow for experiences that will lead to continued self-development and growth.

In 2008 the MS in Kinesiology curriculum was re-vamped and degree programs renamed to comply with current titles within the field.  Courses were generated to comply with the accrediting body in sports psychology.  The program is presently considering applying for recognition by the National Strength and Conditioning Association (www.nasca.com).  The Exercise Science concentration is also considering accreditation by the American College of Sports Medicine (http://www.acsm.org).

2&3.  Summary of SLO and Improvement Actions for the MS Program in Kinesiology

The Self Study did not mention how the program is currently being assessed.  The Program Review Team recommended that the MS program faculty meet with the campus Office of Academic Program Assessment (OAPA) and the Office of Graduate Studies to develop a holistic plan to assess the program utilizing both direct and indirect measures employing appropriate sample sizes.

4. [bookmark: _GoBack]Other Significant Findings from the Program Review (BS and MS degree programs)

The Program Review considered carefully the Department of Kinesiology and Health Science’s efforts to reduce the unit-count of its major programs to 60 or fewer.  For the most part, these efforts have succeeded.  Work continues on this front in two degree programs, to which the following Recommendations are directed:

Recommendation 1:  The curriculum for Athletic Training Program and the Exercise Science Program must be reviewed and restructured to downsize to 60 units or lesser.

Recommendation 2 (to the Dean and Provost): The review team strongly recommends that KHS avail the services of a discipline specific curriculum consultant from outside the university to study the curriculum structure and recommend changes where necessary.

Like most academic units on campus, the department has made strides recently in the area of assessment of student learning.  The Program Review, while acknowledging credit where due, also attends carefully to areas in need of further improvement.  The gist of this mixed review and the main suggestions for improvement are captured in the following:

Commendation 8:  The department of KHS is commended for developing comprehensive Learning outcomes and Assessment strategies.

Recommendation 9:  Echoing the sentiments voiced by Dr. Hall, the review team suggests that each program explore the possibility of developing signature assignments that will directly assess program and department learning objectives; and, develop standardized rubrics for assessment.  KHS could consult the Office of Program Assessment to fine-tune its assessment strategies if necessary.


III. Summary of WASC Comprehensive or Educational Effectiveness Visits

There are no WASC actions for this cycle.


IV. List of Accredited Academic Units or Programs

This document is attached as a separate document.


