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Foreword
This CBA assessment policy document stipulates the organizational structure, procedure, authority, and responsibilities for assessment activities in the CBA. The AACSB Standards provide in-depth explanation for assessment concepts and issues introduced in this policy document.
SECTION 1. DEFINITION, PURPOSES, SCOPE, AND GOALS OF ASSESSMENT
1.1
Definition of Assessment

Assessment is the systematic collection, review, and use of information about student learning for the purpose of continually improving the learning input, process, and outcomes in educational programs. Assessment is formative, diagnostic, non-judgmental, specific, suggestive, and goal-directed whereas grade assignment is summative, final, evaluative, holistic, rigorous, and content-driven. Assessment shifts our focus from what we teach to what students have learned.
1.2
Purposes of Assessment

Assurance of Learning Standards evaluate how well the College accomplishes the educational aims at the core of its activities. Few characteristics of the College will be as important to stakeholders as knowing the accomplishment levels of the College’s students when compared against the College’s learning goals. Another important function for measures of learning is to assist the College and faculty members to improve programs and courses.
The ultimate purpose of assessment is continual improvement in student learning.

Assessment results shall neither be used in the RTP (Retention Tenure Promotion) process nor in evaluations for merit-based salary increases.  
Individual faculty members may choose to provide assessment related materials and documents (excluding assessment measure results) developed by them in their WPAF files.
1.3 
Scope of Assessment

The scope of assessment is divided into programs in the CBA. Each CBA academic program as defined by AACSB Standards is to be assessed according to AACSB Standards.

1.4
Goals of Assessment
Appendix I provides the long-term assessment standard for the BSBA, MBA, EMBA, MS/ACCY program respectively, which are the operational definitions of the long-term assessment goals in the CBA.
SECTION 2. ASSESSMENT ACTIVITIES IN CYCLES AND TIMELINES

2.1
Assessment Activities

Figure 1 shows the assessment steps in the AACSB assessment model. This policy document describes only policy-related issues in the assessment model.
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2.1.1
Program Mission, Learning Goals, and Learning Objectives

CBA faculty and other constituencies including but not limited to students, alumni, employers, and non-CBA-faculty are invited to provide input to define or revise program mission, learning goals, and learning objectives.
2.1.2
Curriculum Alignment Matrices (CAM)
Curriculum alignment matrices show teaching tools, techniques, and methods (such as lectures, case analysis, assignment, field trip, student presentation) used by courses in the curriculum to deliver learning objectives.
2.1.3
Matrices Aligning Objectives with Courses
Matrices align the contribution of each course to the learning objectives in a program. There shall be no more than three learning objectives assigned to a course.
2.1.4
Rubrics

Each learning objective has one rubric for classifying students' learning outcomes into Below Expectation (1), Approaching Expectation (2), Meets Expectation (3), and Exceeds Expectation (4). A rubric has at least three dimensions describing the various operationalized aspects of a learning objective. The content of a rubric is the behavioral description for each performance level in each dimension.  
2.1.5
Measures

Measures are designed to evaluate student performance on the individual student level. Group products for learning outcomes can be used for assessment only if they yield data on individual student performance by learning objectives. Each learning objective has at least one direct measure which may be supplemented by one indirect measure. A direct measure observes students' actual performance on learning objectives, which can be an examination, exercise, presentation, assignment, or project. An indirect measure collects opinions regarding students' performance levels on learning objectives, which can be a student survey, employer survey, alumni survey, or a focus group discussion. Since direct measures and their answers may be re-adopted, care should be taken to assure that they will not be disclosed in any format that may lead to the invalidation of measures or doubtful results of measures.
2.1.6
Measure Data Collection and Audit
Measure data must be gathered on the individual student level. There must be sufficient incentive for individual students to perform their best in measures. All students enrolled in the course addressing a certain learning objective are to be assessed for that learning objective. In the event that a sample has to be used, the sample must be truly random and of at least 25% of the student population.  
A class instructor, when he or she grades a learning objective in his or her class, is called a class grader. For measure results that involve non-mechanical grading (such as case analysis, essay, project, presentation) in a certain class, a random sample of 3% - 10% shall be reviewed by two instructors who do not teach that class, called auditors. Alternatively, if there are fewer than 20 students in the class, then one auditor re-grades the entire class. A minimum of four (4) students’ measures in a class must be audited regardless of the size of the class.
Auditors’ average Y for a learning objective: For each student’s measure for a learning objective, calculate the average of the two auditors' scores as X. Take the average of all Xs from auditors as Y.
Class Graders’ average Z for a learning objective: Take the average of all the class grader's equivalent scores as Z.
Comparing auditors’ average with class graders’ average (Y vs. Z) for a learning objective: If Y is within the range of Z-0.5 and Z+0.5 inclusively (on a scale of 1 - 4), then all the class grader's scores shall be accepted as the final measure results. If Y is outside the range of Z-0.5 and Z+0.5, a random sample of at least 25% of all the class grader's measure results shall be re-graded by two auditors, and the average score of the two auditors shall be adopted as the final measure results.
If measure results for learning objective A in class B that involve non-mechanical grading are graded by instructors who do not teach learning objective A in class B, no auditing step shall be required.
2.1.7
Data Analysis and Dissemination
Data analysis should:

· Perform statistical analyses on measure data.
· Identify trends and patterns from data.
· Apply CBA long-term assessment standards to determine whether student learning outcomes are acceptable.
· Focus analyses on student learning outcomes which are below the assessment standards.
Summarized assessment measure results aggregated by learning objectives may, as approved by Faculty Council, be distributed to our stakeholders and be published in CBA Website and CBA document repository. There shall be no individual student or faculty names attached to measure results for publication and distribution purposes.
2.1.8
Improvement Practices

Based on data analyses, assurance of learning related improvement practices should be developed to correct the student learning problems for those learning objectives which are below the long-term assessment standards. Improvement practices can be classified into course/area level and CBA level. On the course/area level, there can be the improvement practices such as changing/adding/deleting course coverage, textbooks, pedagogy, assignments, prerequisites, and tutorial sessions. On the program/CBA level, there can be the improvement practices such as re-aligning learning objectives to courses, changing curriculum structure, strengthening admission standards, and creating remedial courses. Appendix II provides a template for developing improvement plan. Appendix III provides a template for reporting improvement implementation. 
2.1.9
Continuous Improvement of the Assessment Process
Measure results and analyses are to be used to continually improve all steps in the entire assessment cycle.
2.2
Timelines for Assessment Activities
Each assessment cycle is three years consisting of three Fall semesters and three Spring semesters. Programs are classified into groups for staggered implementation of different phases in an assessment cycle. The groups of programs are as follows:
· Group A: BSBA, MBA

· Group B: MS/ACCY, EMBA

Table 1 presents the phases and activities for an assessment cycle.
Table 1.  CBA Assessment Activities in an Assessment Cycle
	Phase
	Assessment Activities

	1
	· Define/design/review/revise program mission, learning goals, learning objectives, curriculum alignment matrices, objective alignment with courses, rubrics, direct measures, and indirect measures.

	2
	· Implement direct and indirect measures to collect data.

	3
	· Audit measure results.
· Analyze and interpret data collected from direct and indirect measures.
· Determine whether long-term assessment standards have been met.
· Develop improvement practices including class level and/or curriculum level improvement based on direct and indirect measure results.

	4
	· Implement improvement practices.


SECTION 3. ORGANIZATIONAL STRUCTURE, AUTHORITIES, AND RESPONSIBILITIES FOR ASSESSMENT ACTVITITES

3.1
Overall Organizational Structure, Authorities, and Responsibilities

The CBA organizational structure for carrying out assessment activities includes an Assessment Director appointed by the Dean, Faculty Council, CBA Assessment Committees, and Faculty Members. This section describes their authorities and responsibilities for assessment activities.

3.2
Dean, CBA Assessment Director and Associate Deans
The Dean of the College may appoint a CBA Assessment Director, who has the responsibility to facilitate all assessment activities in the CBA. An Assessment Director is responsible for maintaining all assessment data and documents for analysis, communication, and reporting purposes.

The Dean may assign Assessment Director duties to the Associate Dean for Graduate and External Programs and to the Associate Dean for Undergraduate Programs. The Dean shall provide a list of responsibilities of an Assessment Director and consult the Faculty Council in determining a selection process.  

3.3
Faculty Council
The Faculty Council is responsible for initiating, maintaining and/or reviewing assessment policy. Such enactment and revisions to assessment policy will be undertaken based on the recommendations from the CBA Assessment Director and/ or the CBA Assessment Committees. 
3.4
CBA Assessment Committees
The CBA may constitute one or more assessment committees for its undergraduate and graduate programs. CBA assessment committees may be constituted as a separate committee by for each program or a single committee for all programs within the College. If by programs, then the Committee should consist of at least three full-time faculty members teaching in the Program. In the case of undergraduate programs, a committee of at least one representative from each concentration serving a staggered term of two years should be constituted. A chairperson is elected for the Committee using a majority rule by members. Associate Dean for the Undergraduate Program, and the Associate Dean for the Graduate and External Programs serve as ex-officio non-voting members in their respective program’s committees.  

CBA Assessment Committees are responsible for initiating, coordinating, and carrying out assessment activities that require college-wide standards and/or resources. It has the authority and responsibility to direct areas to perform assessment activities. In order to ensure that all areas conform to the CBA assessment policy, the Committee shall review and approve areas' assessment documents. The Committee will also solicit input from all full-time and part-time faculty members for their decision making process. 

The Committees’ meeting agendas, schedules, and minutes are to be distributed to all CBA full-time and part-time faculty members. Assessment suggestions and documents (e.g., rubric, measures, improvement practices) from a CBA assessment committee are to be voted on by that Committee. Minority suggestions that are not adopted may be appealed to the Faculty Council for a review. An area or a faculty member may appeal the decisions of the CBA Assessment Committees to the Dean. CBA Assessment Committees are responsible for the following assessment activities:

3.4.1
Respond to, coordinate with, and carry out the requests from the Faculty Council for assessment activities.

3.4.2
Develop and revise learning objectives, curriculum alignment matrices, rubrics, measures, data analysis methods, and improvement practices for learning objectives assigned to the Programs.

3.4.3
Initiate and coordinate measure implementation, data collection, data analyses, improvement implementation, and improvement implementation reporting in the Programs generally, and specifically in response to AACSB and WASC.

3.4.5
Communicate with full-time and part-time area faculty members for assessment activities in its area.

3.4.8
Report assessment data and documents (such as rubrics, measures, improvement practices and accreditation reports) generally to the faculty and administration and specifically in compliance with AACSB and WASC.

3.4.9
Review and approve assessment suggestions and documents (such as rubrics, measures, improvement practices).

3.4.10
Request resources to implement area assessment activities.

3.5
Faculty Members
All full-time faculty members are responsible for assessment activities such as defining rubrics, providing input to curriculum alignment matrices, designing measures, implementing measures, collecting measure data, reporting measure data, implementing improvement practices, and reporting improvement progress as directed by their CBA Assessment Committees’ representatives. Part-time faculty members are responsible for implementing measures, collecting measure data, reporting measure data, implementing improvement practices, and reporting improvement progress as directed by their CBA Assessment Committees’ representatives. Measure results shall not be used to evaluate individual full-time faculty members' teaching performance for the RTP process nor shall measure results be used to evaluate individual part-time instructors’ teaching performance.

SECTION 4. OPERATIONAL STANDARDIZATION, OPERATIONAL INTEGRITY, AND RESPONSIBILITIES FOR ASSESSMENT ACTIVITIES

4.1
Operational Standardization and Operational Integrity
In order to ensure that all students receive the same assessment experience, as intended by Area Assessment Committees and the Committee on Student Learning, the following assessment procedure policy shall be observed by all faculty members:
4.1.1
All instructors for a learning objective shall use the same rubric. There should be at least one common direct measure, and may include at least one common indirect measure for that learning objective.
4.1.2
If instructors discover problems or errors in rubrics and measures, they should report the problems or errors immediately to an area assessment committee and/or the Committee on Student Learning. No rubric and/or measure may be changed without the approval of an area assessment committee and/or the Committee on Student Learning.
4.1.3
Measure grading is to be performed strictly according to rubrics.
4.1.4
Measure results from non-compliant rubrics/measure instructions shall not be used to compile the final measure results.
4.2
Responsibilities
4.2.1
CBA Responsibilities

The CBA is responsible and accountable to our stakeholders for assessing students' learning outcomes.  The CBA may employ several approaches for assessing students' learning outcomes, such as:

· Selection: The CBA may select students into a program on the basis of knowledge or skills expected in graduates of a degree program.
· Course-embedded measurement: Required courses may expose students to systematic learning experiences designed to produce graduates with the particular knowledge or abilities specified in the school's learning goals. 
· Demonstration through stand-alone testing or performance: Students may be required to demonstrate certain knowledge or skills as a requirement for graduation or at some other specific point in their degree programs. 
As a precursor to conducting assurance of learning activities, it is assumed that there will be sufficient resources allocated for these activities. The CBA will provide adequate resources for faculty to conduct assurance of learning activities, as determined by the Dean.

The CBA is responsible for ensuring that program mission, learning goals, learning objectives, and assessment requirements are included in student guidebooks or other student advising documents. During a CBA student orientation, students will be formally informed that they are expected to participate in assessment activities in the CBA.

4.2.2 
Faculty Responsibilities
The faculty in aggregate (either in total, in representative units, in disciplinary units, or through some other organizational structure) will normally be the persons responsible for listing and defining the College’s learning goals. Agreement on learning goals for academic programs is one of the central defining features of higher education, and thus, faculty involvement/ownership is a necessary ingredient. After setting the learning goals, the faculty must decide where the goals will be addressed within degree curricula. Once faculty members have decided which components of the curriculum will contain certain learning goals, they must establish monitoring mechanisms to ensure that the proper learning experiences occur. Beyond choosing and developing the list of learning goals, faculty members must operationalize the learning goals by specifying or developing the measurements that assess learning achievement on the learning goals.
Though all assessment steps in the assessment model are important, a critical step is the feedback loop for improving students' learning outcomes. In order to document the improvement efforts each faculty member who participates in the activities should submit an Improvement Implementation Report (see Appendix III) at the end of each semester in which improvement implementation has been carried out. The report is to be submitted to an area assessment committee by the end of the semester in which improvements are to be implemented, for it to be forwarded to the Committee on Student Learning. Individual level reporting for improvement implementation is necessary. An individual instructor may submit an anonymous improvement implementation report to his or her area assessment committee provided that the report is submitted in person or by email to the chairperson of his or her area assessment committee. For anonymous implementation reports, it will be the area assessment committee chairpersons’ responsibilities to sign off the reports.
4.2.3
Student Responsibilities
Students are expected to participate in assessment activities in the CBA.
SECTION 5.  EXTERNAL STAKEHOLDERS' PARTICIPATION AND SUPPORT
The CBA's external stakeholders shall be informed about how they can participate and support CBA assessment activities. Input shall be solicited using surveys, interviews, meetings, and/or focus groups from areas' external advising groups and/or the CBA's advising board regarding the following assessment issues:

5.1
Program missions, learning goals, and learning objectives

5.2
Long-term assessment standards

5.3
Improvement practices for learning objectives which are below the standard

5.4
Curriculum's relevancy and currency to our program missions.
SECTION 6. ASSESSMENT POLICY REVIEW AND UPDATE
This assessment policy may be reviewed and updated through normal Faculty Council processes for changing CBA policy. The SLPC is charged with this responsibility.
Appendix I: Long-Term Assessment Standard for BSBA, MBA, EMBA and MS/ACCY Program
(Approved by the CBA Faculty in May 2006)
After two improvement cycles (6 years from 5/2006), at least 70% of our BSBA, MBA, EMBA and MS/ACCY students will achieve greater than 2.5 on a scale of 1 – 4 for all learning objectives.
Appendix II: A Template for Improvement Plans

An improvement plan should have the following sections:

1. Learning objective
Which program learning objective (e.g., BSBA 3.1, MBA 3.3) is to be improved?
2. Course that will be impacted

3. Improvement changes to be implemented
Please attach the change materials to be used in class, e.g., new case study, new assignments, new lecture slides, new tutorial handouts to the improvement plans. If all materials cannot be developed by deadline, please attach samples.

4. Course coordinator for learning objective
For each learning objective, the area assessment committee shall identify one faculty member to be responsible for coordinating, monitoring, and reporting the change implementation in the area.

5. Implementation schedule
Improvement changes shall be implemented in the semester immediately after the changes have been approved by an area assessment committee and/or the CBA Assessment Committee.
6. Implementation evidence
Implementation evidence can be students' written answers to new case study, to new assignments, PowerPoint slides for new lecture topics, handouts for new tutorials, etc. For improvement changes that have no written evidence, such as changes in pedagogy or lecture techniques, faculty's signature in the change implementation report will be documentation evidence.
7. Reporting format and procedure for change implementation
Appendix III provides a template for change implementation report. Faculty members who implement changes in their classes submit change implementation reports and/or implementation evidence to their area assessment committee. The area assessment committee combines all change implementation reports and implementation evidence, and submits them to the CBA Assessment Committee within two weeks after all changes have been implemented in classes.

Appendix III: Improvement Implementation Report

(A sample for a filled-in improvement implementation report)

	Change Implementation Report for Learning Objective Improvement



	Faculty Name:


	Professor Smart Wise
(if anonymous, the chairperson of the area assessment committee please sign the field above the date in this report)

	Course:
	MIS 101


	Learning Objective:
	BSBA 6.1


	Change Implementation Semester:
	Fall 2006


	Improvement Changes



	Change Items:
	Improvement Objectives
	Implementation Evidence:

	1. In-Class Exercises


	Improve dimension 2
	Student written submissions

	2. Case Assignment


	Improve dimension 1
	Student written submissions

	3. Tutorial


	Provide remedial training for students' self study.
	Tutorial handout

	4. Peer Learning


	Provide peer feedback to students for self improvement.
	No written evidence

	…
	…
	…

	…
	…
	…

	

	Faculty Signature:

(may be omitted if via email)
	Smart Wise

	Chairperson of Area Assessment Committee Signature:

(not required for non-anonymous report)
	

	Date:
	12-18-2006
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Figure 1. Assessment Steps in AACSB Assessment Model
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