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Sacramento State acknowledges the land 
politically designated as Sacramento to be the 

homeland of the Nisenan people who were 
violently displaced as a result of European settler 

colonialism over the course of 400 years.

We would like to acknowledge the Southern 
Maidu people to the North, the Valley and Plains 

Miwok/ Me-Wuk Peoples to the south of the 
American River, and the Patwin Wintun Peoples to 
the west of the Sacramento River. We would also 

like to honor the Wilton Rancheria, the only 
federally recognized tribe in Sacramento County.



Benefits of Serving as a CT/Mentor

• Co-teaching model
• Improves your student-teacher ratio
• Support from University Supervisor & 

Coordinators
• Help prepare the next generation of teachers
• Stipend during student teaching semester



AGENDA

• Mission/Vision
• Social Justice Standards & What Makes a Good Teacher?
• Bilingual Authorization
• Inclusion
• Program Structure
• Strategies for Coaching/Mentoring students
• Resources for CTs



Our Programs' Mission

Mission: The Teaching Credentials Branch prepares 
socially just teachers and teacher leaders to be agents 
of change, committed to equity and inclusion in 
culturally and linguistically diverse schools and 
communities.



Student Perspectives: What Makes a Good 
Teacher?



Social Justice Defined
California Teachers Association Social Justice Definition

We, as educators, have a responsibility for the collective 
good of students, members, community and society while 
ensuring human and civil rights for all. Social justice is a 
commitment to equity and fairness in treatment and 
access to opportunities and resources for everyone, 
recognizing that equality is not necessarily 
equitable. Social justice means that we work actively to 
eradicate structural and institutional forms of oppression 
such as racism, sexism, classism, linguicism, ableism, 
ageism, heterosexism, gender bias, religious bias, 
xenophobia, and other “isms” and biases. (2016)



Social Justice Standard

• Scan QR Code 
to download 
standards 
and grade 
level 
outcomes



Social Justice Standard

Successful ways to Integrate the SJ Standards

Language & Literacy – select diverse texts, writing to create action

Math- adapting word problems, use real-world problems, highlight diverse mathematicians

Science – address social issues through science (water crisis, environmental justice, climate change, etc.)

Social Studies – teaching history through a positive, assets-based lens, celebrating diverse historical 
figures, teaching true history

Also, use them in your essential questions for lessons or units

Think – Pair – Share
#1 - Rank the four domains based on which addresses the most important student need.
Identity – Diversity – Justice – Action
#2 - How do you currently incorporate social justice standards into your classroom, or how 
would you plan to do so if given the opportunity?
#3 – Share your idea with your neighbor



What does effective inclusion look like?



Inclusion Defined – TIES center
• One in which each and every student is valued 

and fully supported as active and engaged 
participants in their school.

• All students, including students with extensive 
support needs, are supported to succeed in 
making academic progress, building 
friendships, and engaging in extracurricular 
activities along with their grade-level peers.

• Students with extensive support needs are students who 
require intensive and individualized instruction and 
substantial supports to access the curriculum.



Mainstreaming

Integration

Inclusive 
Education

•Has been with us since 1975; a pre-
requisite model

•Students have to earn there way in to a 
general education class; almost no 
support/collaboration with special ed

•Started in the early ’80’s; students are 
based in a special education class and may 
spend some parts of their day in gen ed 
classes

•Still a pre-requisite model

•Started in the early ’90’s; there are no pre-
requisites to being included in general 
education classes with Gen ed peers

•Special ed and general ed teachers 
collaborate to serve all of the students 
together; a child only leaves the gen ed 
room for very few services



Inclusion – What it is

• Research-based
• All students belong – there are no prerequisites
• All students receive supports to be successful as 

needed within general education classes
• All students are in general education at least 

80% or more of their day
• Moving through the grades with groups of 

typical peers



Inclusion – What it is

• All students have access to the state-adopted 
standards and the curriculum that students 
without IEPs are involved in, with modifications 
and adaptations as needed

• Essential skills (such as communication, social, 
motor and sensory) are embedded within the 
daily classroom activities of all students

• Assigning qualified special education teachers to 
collaborate and support all students



Inclusion – What it's NOT
• Gradual, starting with children with the least needs
• Having “outliers”
• Students grouped by their disability
• The same as “co-teaching” models
• Spending only recess and lunch with typical peers
• Tracking
• Sending students with extensive support needs 

elsewhere
• Moving students from one elementary school to 

another based on grades (e.g. K-3 at one school and 4-
6 another school)



Inclusion – What it's NOT

• Separate or alternative curriculum for some 
students

• Leaving out students in pre-K or K-12 classes 
who have extensive support needs and/or 
autism

• Only a “neighborhood school” model



Our Program Structure
• Fieldwork

• Coursework

• EdTPA- high stakes assessment

• Support from University Supervisor & 
Program and Field Coordinators



Bilingual Authorization
(Spanish & Hmong)

• Bilingual Placements:
o All MS candidates
o Some SS and SpED candidates

• Other options for SS and SpED candidates to fulfill field requirements:
o Design and teach a short instructional unit in Spanish

o Or, daily, ongoing lesson design and support in Spanish to 
bilingual/newcomer students in regular classroom placement

New pathway for in-service teachers to earn a Bilingual Authorization if 
you read, write, and speak Spanish.
• Pre-req: Any relevant course on the culture of emphasis
• Bilingual Methods Course in Spanish (Summer)
• For more info: Contact Leslie Banes at L.banes@csus.edu

mailto:L.banes@csus.edu


Teaching Credentials Handbooks
• Policies & Procedures
• Field Handbooks for each program

• Access on TCRED Website
– Current Students
– Handbooks



Art of Coaching
By Elena Aguilar



The Coaching 
Dance

Transformational 
Coaching

#1 The coach listens

#2 The coach responds 
with questions to learn

#3 The coach suggests an 
action



The Thin Cord of Trust

“Coaches have a tremendous 
responsibility to clients. We 
invite people into what can be a scary 
journey of reflection where the aspects 
of themselves that they are most 
ashamed of might be brought to light. 
This is precisely the power of coaching 
- in bringing these areas to light, we 
diminish their ability to disempower 
us, and …” (Aguilar, p . 93)



Listening in Transformational Coaching

(Aguilar, p. 148 – 154)

3 Listening Strategies:
1. Quiet Listening – "hold a 

space" "so that people can unravel 
what's going on for them" (p. 150)

2. Intentional Listening –
listen to their "assumptions, 
interpretations, and underlying beliefs" 
AND to "what is not said" (p. 151)

3. Collect Stories - "notice 
patterns running through their 
narratives" (p. 152)

"Listening is a skill; you can train yourself to do this, 
and you will get better with practice. Deep listening 

is hard to do. At first, it can feel very strange, 
uncomfortably empty and quiet, unlike 

anything you've ever experienced. But it is the most 
effective tool you'll use in coaching. When you 

are listening deeply, you stop thinking – your own 
mental chatter is quiet. When you are listening very 
deeply to another person, your own thoughts and 

concerns quiet down and your ego naps in a corner 
of your mind. This creates a tremendous space for 

your client to explore their own issues. You 
can support and guide that exploration through 

the questions you ask. Once you've created a clear, 
safe, nonjudgmental field, there is plenty of space 

for clients to wander around their own mind, 
exploring their beliefs, their blocks, and their goals 

and how to fulfill them." (p. 148-149)



Practice Listening
Role Play
✦ Teams of 2

✦ 2 minutes 
each

✦ Take turns where 
one is sharing 
about their 
experiences as a 
mentor while the 
other listens 
without saying a 
word.

“Speaking” Role:

What did it feel like to be listened 
to without judgment.

“Listening” Role:

What were your thoughts and 
where were they focused?

✦ Then reflect



Coaching Reflection
How can your "practice listening" experience 

inform your future transformational coaching?

Scan the QR, or go to 
menti.com and enter code
8478 1631



Resources 
for CTs



Adding Credentials

• Add a Bilingual Authorization onto your 
credential

• Add a single subject math or science 
credential

• Add a Career Technical Education (CTE) 
credential



Thank you & Raffle

• Join us for dinner and networking in the 
Ballroom


