Infant/Toddler ECSE Fieldwork Rubric

	Infant/Toddler (I/T) ECSE Fieldwork Evaluation Rubric

A Teacher Performance Expectation (TPE)-based developmental continuum for Infant/Toddler fieldwork. 
For use with candidates enrolled in Sacramento State’s ECSE credential program. Based on CTC ECSE TPEs.

	[image: ]Early Childhood Special Education (ECSE)
	Candidate Name: _________________________________      
Semester): ______________      
Culminating Infant/Toddler Fieldwork placement: ________________________

	
	I/T Supervisor name: _____________________________ 
I/T Mentor name: ________________________________   


 
Directions
	Triad Team - Cooperating Teacher (CT)/Mentor, University Supervisor, Teacher Candidate: Reflect on the candidate’s performance at each semester checkpoint (initial self-assessment, midterm, and final). For each checkpoint, engage in a conversation during the Triad Team Meeting with these three steps:
1) 	Practice Descriptors: record the candidate’s skill level for each practice,
2) 	Semester Checkpoints: transfer the score for all competencies, and
3) 	Summary Form: fill in the information about the candidate.
	Practice Levels:
It is expected candidates will progress along a developmental continuum across the practices measured during fieldwork experiences and that they will progress at different times based on their individual experiences and strengths. The developmental continuum progresses from 1 to 5 as indicated below and are based on the Teaching Performance Standards (TPEs) for Early Childhood Special Education Teachers in California. A practice level is mastered when the candidate demonstrates the knowledge and practices defined at that level consistently over time and in different situations/settings. 

0: Not yet          not yet demonstrating mastery of the earliest developmental level
 
1:  Observing 	observes others engaging in the practice, shows interest, identifies practices
2:  Exploring  	reflects upon the impact of the practice/knowledge on families and children and/or engages in part of the practice
3:  Building    	becomes more of an active participant by sharing in the planning and implementation of the practice and makes suggestions
4:  Leading        takes on the lead role of implementing the full practice within the team and/or consistently implements the practice
5:  Integrating   coaches and/or models for others how to implement the skill/practice

	Taskstream: Following the midterm and/or final Triad Team meetings, the university supervisor will submit the Semester Checkpoint ratings and summary to the corresponding semester fieldwork folder in Taskstream.
 
Statement of Concern/Action Plan: If there are concerns about a candidate’s progress then the team may meet to develop a plan to support the candidate. If the candidate does not meet the deadlines in the action plan, then they will not pass the fieldwork experience.





Infant/Toddler Semester Checkpoints
	At three checkpoints in the semester, record the date and scores for each practice. To pass the culminating experience, the candidate must earn an average score of “4” across the Infant/Toddler Practices by the final meeting AND pass solo-teaching by taking the lead with 2 families across the four stages of the family visit.

	Practice Number
	Practice Name
	Initial Self-Assessment
	Midterm
	Final
	Notes

	
	
	Date: 
	Date:
	Date:
	

	Infant/Toddler Practice 1: Strengths-based, Family-centered practices 

	I/T 1.1
	Implement Family-centered practices
	
	
	
	

	I/T 1.2
	Integrate reflective anti-bias approach
	 
	 
	 
	 

	I/T 1.3
	Apply Adult Learning Theory
	 
	 
	 
	 

	Infant/Toddler Practice 2: Planning & Preparation

	I/T 2.1
	Apply DAP with children & families
	 
	 
	 
	 

	I/T 2.2
	Prepare for the visit
	 
	 
	 
	 

	I/T 2.3
	Engage in teaming to support family
	 
	 
	 
	 

	I/T 2.4
	Apply EBPs to support the whole child
	
	
	
	

	Infant/Toddler Practice 3: Assessment & IFSP Process

	I/T 3.1
	Conduct routines-based assessments
	 
	 
	 
	 

	I/T 3.2
	Conduct play-based assessments
	 
	 
	 
	 

	I/T 3.3
	Engage in the IFSP Process
	
	
	
	

	I/T 3.4
	Support the transition process
	
	
	
	

	Infant/Toddler Practice 4: Family-Centered, Routines-Based Coaching

	I/T 4.1
	Initiate coaching conversations
	 
	 
	 
	 

	I/T 4.2
	Conduct coaching observations
	 
	 
	 
	 

	I/T 4.3
	Engage in joint planning
	 
	 
	 
	 

	I/T 4.4
	Engage in coaching reflection & review
	
	
	
	


 
	

Infant/Toddler Triad Summary Form

	At three checkpoints in the semester, the triad team jointly discusses the candidate’s teaching development according to the competency descriptors. Record below the summary of the candidate’s strengths, competencies they are working on, and recommendations for improvement to advance across the continuum.

	Checkpoint
	Initial Self-Assessment Triad
	Midterm Triad
	Final Triad

	Strengths
	
	 

	 


	Working On
	
	
	

	Recommendations for Improvement and Next Steps
	
	
	



ECSE Infant/Toddler Practice Descriptors
These practices are guided by the 7 Key Principles and Practices in Early Intervention Services (ECTA, https://ectacenter.org/topics/eiservices/keyprinckeyprac.asp) 
	Infant/Toddler Practice 1: Strengths-based, Family-Centered Practice

	(1) Observing
Observes the work of other teachers.
	(2)   Exploring  
Reflects upon the impact of the practice on families and children.
	(3) Building 
Shares in the planning and implementation of the practice. 
	(4) Leading 
Takes the lead and/or consistently implements the practice. 
	(5) Integrating
Teaches and/or guides others in considering and implementing the practice.

	1.1 Implement family-centered practices
Builds the relationship with both the caregiver(s) and the child. Recognizes, respects, and incorporates understanding of the child/family’s ecology through a strengths-based, culturally responsive approach that applies knowledge of the families’ culture, language, & background, through sensitivity to the communication and learning styles of caregivers and children. ECSE TPE 4.9
Example: In EI, professionalism includes being flexible and family-centered by first, understanding the strengths and areas of need of a family and then adapting their coaching practice to fit.
Resource: Family-Centered Practices Checklist by ECTA 
	___ Initial
___ Midterm
___ Final

	1.2 Integrate a reflective, anti-bias approach with families
Cultivates self-awareness around their own lens (their beliefs, interactions, and practices) that influences their work with families and their young children. Suspends judgement of caregiver(s) or child and reflects upon experiences, implicit bias, and practices when engaging in family-centered strengths-based practices with caregivers. ECSE TPE 1.5, 6.9
Example: The candidate works within the family's cultural framework, avoids assumptions, and respects diverse parenting approaches during home visits.
Resource: Cultural and Linguistic Competence Self-Assessment Checklist by Head Start 
	___ Initial
___ Midterm
___ Final

	1.3 Apply Adult Learning Theory
Implements adult learning theory practices with caregivers by focusing on caregiver's priorities, collaboration, hands-on techniques, feedback & reflective questioning. ECSE TPE 2.1, 4.13, 6.14
Example: During visits with the family, recognizes the importance of and might participate in helping a parent learn strategies to support their child’s development by assessing what the family already knows, modeling a technique, and possibly having the parent immediately practice.
Resources: 6 Adult Learning Principles by Brookes Publishing , 8 Concepts from Adult Learning You Can Use to Support Caregivers by ARC Alliance  
	___ Initial
___ Midterm
___ Final





	Infant/Toddler Practice 2: Planning and Preparation

	(1) Observing
Observes the work of other teachers.
	(2)   Exploring  
Reflects upon the impact of the practice on families and children.
	(3) Building 
Shares in the planning and implementation of the practice. 
	(4) Leading 
Takes the lead and/or consistently implements the practice. 
	(5) Integrating
Teaches and/or guides others in considering and implementing the practice.

	2.1 Apply Developmentally Appropriate Practices (DAP) with children and families
Identifies the child’s current levels of development and upcoming milestones and then draws connections to appropriate strategies to suggest to the family. ECSE TPE 1.8
Example: Prepares for a home visit by learning about typical milestones for the child’s developmental and chronological age level as well as how the child can develop through relationships, routines, language and literacy, movement, and play. 
Resource: CDC's Developmental Milestones | Learn the Signs. Act Early, First 5 CA (browse relevant topics by age or by topic)
	___ Initial
___ Midterm
___ Final

	2.2 Prepare for the visit
Prepares to share knowledge and resources with families by reviewing the child’s IFSP, researching resources in the area, researching the child’s disability, sourcing evidence-based resources that could be shared with families, as needed and by reviewing notes from the last visit and making a plan. ECSE TPE 1.8
Example: Planning focuses on integrating learning into functional routines (e.g., embedding phonological awareness in book-sharing at bedtime or during diaper changes). Supports are highly individualized and embedded in daily family routines. Planning includes how to adapt strategies for natural settings.
Resources: websites for rage genetic disorders (NORD, GARD by NIH),  California County Resources | by CA MAP, ,
	 ___ Initial
___ Midterm
___ Final

	2.3 Engage in teaming to support the family
Demonstrates understanding of the importance of engaging and collaborating with  other professionals on IFSP teams and understanding their roles and strategies. ECSE TPE 3.8, 6.5
Example:  Consistently identifies who is on the child’s IFSP team and recognizes the importance of collaborating with them to support the family and whole child (e.g., the Vision Specialist is working with the family on recognizing the concept of “empty language” and connecting physical exploration to language, candidate also researches “empty language”). 
Resource: Team Members Helping One Another to Learn and Grow (ECTA resource) 
	___ Initial
___ Midterm
___ Final

	2.4 Apply Evidence-based Practices (EBPs) to support the whole child
Guides families to use evidence-informed and evidence-based practices that support positive behavior outcomes and enhance communication, language and literacy, motor skill, and cognitive development within their daily interactions and experiences for their infant or toddler. ECSE TPE 1.9, 2.3, 4.7, 4.12
Example: Before a home visit, researches an evidence-based tool (e.g., 11 Prelinguistic Skills by Laura Mize) and plans how to adapt it to use with the family. 
Resources: Hanen Centre handouts, Pyramid Model Early Intervention Resources, Super Duper Handy Handouts for Early Intervention
	___ Initial
___ Midterm
___ Final




	Infant/Toddler Practice 3: Assessment and IFSP Process
Conducting culturally and linguistically appropriate and evidence-based routines-based assessments and interviews with families that effectively identify their priorities and concerns for their infant or toddler with a disability or developmental delay and inform program planning. 

	(1) Observing
Observes the work of other teachers.
	(2)   Exploring  
Reflects upon the impact of the practice on families and children.
	(3) Building 
Shares in the planning and implementation of the practice. 
	(4) Leading 
Takes the lead and/or consistently implements the practice. 
	(5) Integrating
Teaches and/or guides others in considering and implementing the practice.

	3.1 Conduct routines-based assessment with the family
Learns how the family engages in routines with their child in order to plan routines-based intervention. Begins with identifying the family’s priorities and concerns. The candidate works with the family to: ECSE TPE 5.2
●  Identify routines the family would like support in (e.g., mealtime, bath time, diapering, playtime, errands) and/or what routines may be utilized to support the identified concerns. 
●  Learn what’s working well and what’s challenging.
●  Understand the family's culture, values, and caregiving style.
Example: Identifies open-ended assessment questions that can be used to gain a better understanding of naturally occurring routines and the current level of a child’s participation.
Resource: Routine-based Caregiver Planning Form (from NCPMI); Video information  Getting into the Routine
	___ Initial
___ Midterm
___ Final

	3.2 Conduct play-based assessments with the child
Implements informal and formal play-based assessments to learn about the child’s developmental skills and abilities and areas for growth. ECSE TPE 5.1
Example: Emphasis on play-based assessment, parent interviews, professional reports and use of data to determine current developmental skill levels. 
Resource:  Zero to Three: Infant & Toddler Development, Screening & Assessments; Authentic Assessment in EI (Colorado COE); Video Play Based Assessments (CalECSE); Assessment Practice Guides (ECTA)
	 ___ Initial
___ Midterm
___ Final

	3.3 Engage in the IFSP process  
Identifies and practices the required components of the Individualized Family Service Plan (IFSP), including the family’s strengths, family and child outcomes, and services. Recognize the importance of natural environments in learning and development for infants and toddlers. ECSE TPE 1.5, 4.11, 6.3

Example: Emphasis on IFSP development that is family-driven and routines-based. The candidate should observe/practice collaborative family outcome statements/goals.

Resource: Resources for Early Start Personnel by CA Early Start Neighborhood; IFSP (ECTA)
	___ Initial
___ Midterm
___ Final

	3.4 Support the transition process
Understands and practices the process to support families with toddlers transitioning from Part C to Part B services. Practice can be with the mentor or family, depending on experience. ECSE TPE 6.8 
Example: Understands the components of the process and responsibilities of transition from Part C to Part B services (i.e. Transition IFSP meeting (TPC/TPM), parents/caregiver responsibility to sign an Assessment Plan, and local school district Part B to schedule assessment and IEP eligibility meetings, etc.). Demonstrates the ability to coach the family through the transition process (EX: by  providing the family with information about the transition through discussion, handouts, or videos based on the family’s preference) as well as knowledge of the local family resource center events and information related to transition.
Resource: Effective Early Childhood Transition by DDSECTA  ; Transition Practice Improvement Tools; Effective Early Childhood Transitions; CalECSE Tools to support Transitions Part C to Part B 
	___ Initial
___ Midterm
___ Final




	Infant/Toddler Practice 4: Family-Centered, Routines-Based Coaching
Engaging in caregiver coaching that supports child development by empowering caregivers to embed learning opportunities into daily, natural routines (like mealtime, bath time, or play).
Resource: Family Guided Routines Based Intervention Coaching Skill Indicator Checklist

	(1) Observing
Observes the work of other teachers.
	(2)   Exploring  
Reflects upon the impact of the practice on families and children.
	(3) Building 
Shares in the planning and implementation of the practice. 
	(4) Leading 
Takes the lead and/or consistently implements the practice. 
	(5) Integrating
Teaches and/or guides others in considering and implementing the practice.

	4.1 Initiate Coaching Conversations (Setting the Stage)
Gathers updates on the child and family and clarifies the families concerns or topics of interest while  facilitating caregiver participation and decision making in the discussion. ECSE TPE 1.5, 3.8, 6.2
Example: Demonstrates the ability to Initiate a warm, friendly, conversational exchange of greetings, updates and planning using reflective questions.  (EX: “How was your week? Did anything come up this past week that you would like to talk about today?”).
Resource: Family-Guided SS-OO-PP-RR Home Visiting
	___ Initial
___ Midterm
___ Final

	4.2 Conduct Coaching Observations (Observation and Opportunities to embed)
Observes during or interviews the family about routine times like diaper changes, mealtime, or play, to identify the child’s current level of engagement and how the caregiver and child communicate, and solve problems together during these natural activities. Also might include giving feedback on what is observed. ECSE TPE 2.1, 5.6
Example: Uses open-ended questions to get more information about how a child is participating in naturally occurring routines, (EX: asking “Can I watch how you usually do snack time?” or providing feedback on observations  such as “He really responds when you use that sing-song voice.”).
Resources: Embedded Instructional Practices Checklist (from ECTA), 
Family-Guided SS-OO-PP-RR Home Visiting (from FGRBI)
	 ___ Initial
___ Midterm
___ Final

	4.3 Engage in Joint Planning (Problem Solving & Planning)
Plans and brainstorms with the caregivers to identify strategies that support their child's development through participation in natural routines, and how to implement these strategies between early intervention visits. ECSE TPE 1.8, 3.8, 6.6
Example: Utilizing a focused conversation to brainstorm strategies to increase a child’s participation in a routine (EX: Jointly thinking of strategies to mealtime and practice some self feeding.).
Resources: Joint Plan Quick Reference Guide (from VEIPD)
	___ Initial
___ Midterm
___ Final

	4.4 Engage in Coaching Reflection and Review
Demonstrates the ability to use reflective questioning to encourage the caregiver to analyze strategies used and identify opportunities to implement them during routines; reviews a summary of the meeting to serve as a memory check: summarizing key takeaways, actions, and decisions made during the session to ensure mutual understanding. ECSE TPE 1.5, 6.7

Example: Identifying reflective questions that could promote deeper thinking, and foster learning for the caregiver (EX: Asking “What did you notice when you paused and waited?”). Also, demonstrating the skills to end a coaching session by reviewing what was discussed during the visit with the caregiver to serve as a reminder of plans that were made. 

Resource: Reflect and Review (from Indiana Early Childhood Center)
	___ Initial
___ Midterm
___ Final
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