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CLAS Elementary History-Social Sclence Assessment

History's Habits of the Mind'

History's perspectives and modes of thoughtful judgment challenge
students to:

Tinderstand the significance of the past to their lives today.

Perceive past events and issues as they were experienced by people
at the time.

Acquire comprefiension of diverse cultures and shared fumanity.

Tnderstand fow things happen; fiow fuuman intentions matter; yet
are shaped by the means of carrying them out.

Comprefiend the interplay of change and continuity.

Recagnize the importance of individuals who have made a
difference.

Understand geography and fistory as @ matrix of time and place.

To nurture such fiabits of thought, narrative Ristory must illuminate
vital themes and significant questions, including but reaching beyond
the actuisition of useful facts.
—Building a History Curriculum: Guidelines for
Teaching History in Schools

'Paraphased from Building A History Curriculum: Greidelines for Teaching History in Schools, page 9, Prepared by the Bradley
Commission on History in Scheols.
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Elementary History-5odial Science Assessment

CHAFPTER 3

B DoMAINS OF HISTORICAL AND SOCIAL SCIENCE THINKING

B RELATE HISTORICAL EVENTS, PEOPLE, ERAS.
COMPARE AND CONTRAST; SHOW SIMILARITIES AND DIFFERENCES.
DRAW A CONCLUSION.,
RELATE PAST TO PRESENT.

B ANALYZE CAUSE AND EFFECT.
PUT EVENTS IN A SEQUENCE.
TELL HOW EVENTS RELATE TO EACH OTHER.
ANALYZE MULTIPLE CAUSES AND EFFECTS.

B USE MULTIPLE PERSPECTIVES.

PUT ONESELF IN ANOTHER'S POSITION AND EXAMINE ISSUES FROM THAT POINT
OF VIEW.

ANALYZE, SUMMARIZE, AND COMPARE DIFFERENT POINTS OF VIEW.

B DEFEND A POSITION.
RESEARCH A TOPIC AND ARRIVE AT AN INTERPRETATION.
TAKE A POINT OF VIEW.
FORM A LOGICAL ARGUMENT.
SUPPORT ARGUMENT WITH EVIDENCE.
SHOW KNOWLEDGE OF OTHER POINTS OF VIEW.

B _INTERPRET HISTORICAL OR SOCIAL SCIENCE DATA.
PUT DATA IN OWN WORDS, EXPLAINING MEANING.,
RELATE DATA TO CONTEXT.
EVALUATE RELIABILITY OF DATA.
FORM AN INTERPRETATION OF DATA.

PRACTICE SKILLS THAT FACILITATE INTERPRETATION OF DATA, FOR EXAMPLE,
READING GEAPHS, TIME LINES, MAFS.
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Elementary History-Social Science Assessment

W Herprur HINTS FOR HISTORICAL WRITING

FOR STUDENTS AND TEACHERS

ASSUME YOUR AUDIENCE KNOWS NOTHING
ABOUT THE HISTORICAL TOPIC.

HISTORICAL WRITING IS BASED ON FACT.

CHRONOLOGY AND SEQUENCE ARE

IMPORTANT FOR ORGANIZING HISTORICAL
WRITING.

HISTORICAL FACTS SHOULD SUPPORT

STATEMENTS OR REASONS (HISTORICAL
ARGUMENTS).

USE THE APPROPRIATE HISTORICAL TIME
FRAME (SETTING).

MAKE HISTORICAL WRITING INTERESTING TO
THE AUDIENCE:

- Provide details from the time period.

- Organize historical information clearly and so
that it makes an impact on the audience.
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Elementary History-5ocial Sclence Assessment

CHAPTER 3

I A MODEL FOR OPEN-ENDED ESSAY PROMPTS

FOR HISTORY-SOCIAL SCIENCE

Introduction:
Write a brief scenario to set the stage
for students to respond to the
prompt,

Stimulus:
Use a primary source, textual or
visual (quotation, passage, map,
drawing, photograph, handbill), or
a map, chart, or timeline,

Pre-woriting:
Place information on a chart, or
map, or Hmeline,

-~

Prompt guestion:
State the complete task in a brief,
straightforward manner, requiring
the use of reasoning strategies and
historical knowledge.

Reasoning strategics:
Examine similarities and
differences.
Analyze causes and effects.
Use different perspectives.
Defend a position.
Interpret.

Scaffolding:
Include subtasks to focus students
on key ideas and historical facts in-
cluded in the complete task.

e~ N\

Events Leading to the American Revolution
ugpested time: 30 minutes)

\Jn history, important things happen that cause ather things to happon. This is very plain

when we talk about the events leading to the American Bevolution,

Study the timellne below,

Boston Irbaleralste Battles of Teclaration of
Tea Party Aot Lexingtom and Independence
Conoord

Circle two events on the timeline and write a short essay about them, using your knowl-
dge of histoog

B suire 1o ¢

= Pescribe mach event,
& Explain how the two ovents are related to cach other,

# Explain how the events are relited to the American Bevolution,

Elemerniory Sawmple

NERT MY CLIFLRATE THR FRGE B0 PRA ST TISTINGL ST TS S RO I SOOI UL WRITLN G CHh A DOETIOM A L Tt
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Elementary History-Social Science Assessment

CHAPTER 4

Bl Six-PoiNT SCORING GUIDE
FOR GRADE 5 HISTORY-SOCIAL SCIENCE

A “6” PAPER

Development of historical ideas

Skillfully organizes information around the historical topic, often
using a lively narrative style.

Demonstrates detailed, accurate knowledge of important issues of the
historical time period .

Supports ideas with many important historical facts and reasons.

Draws conclusions with an in-depth look at the historical situation.
When appropriate to the question

Clearly explains cause and effect relationships between events.

Carefully compares and contrasts events, people, and ideas.

Usually considers another point of view,

Writes authentically from the context of the historical time period.

Demonstrates detailed understanding of relationships between his-
torical events and geographical settings.

Historical errors, thoroughness, and communication
Is virtually free of historical errors,
Thoroughly covers all areas of prompt.
Effectively communicates ideas.
A “5" PAPER

Development of historical ideas
Logically organizes information around the historical topic.
Demonstrates considerable knowledge of important issues of the his-
torical time period.
Supports ideas with many historical facts and reasons.

Draws conclusions, paying attention to some aspects of the historical
situation.

When appropriate to the question
Explains cause and effect relationships between events.
Adequately compares and contrasts events, people, and ideas.
Frequently considers another point of view.
Writes from the context of the historical time period.

Demonstrates solid understanding of relationships between historical
events and geographical settings.
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Elementary History-Soclal Science Assessment

| cHaPTER 4 N

Historical errors, thoroughness, and communication
May have minor historical errors.
Covers all areas of prompt.
Clearly communicates ideas.
A “4” PAPER

Development of historical ideas
Adequately organizes information around the historical topic.
Demonstrates some knowledge of important issues of the historical
time period.
Supports ideas and conclusions with at least some historical facts and
reasons, but in limited depth.
Draws conclusions, but they may not be strong,.

When appropriate to the question

Recognizes cause-and-effect relationships between events.
Attempis to compare and contrast events, people, and ideas.
May consider another point of view.
Attempts to write from the context of the historical time period.
Demonstrates some understanding of relationships between histori-
cal events and geographical setting.

Historical errors, thoroughness, and communication

May have a major historical error, but is balanced by accurate infor-
mation.

Either addresses all areas of prompt, or writes very well on part of
prompt, ignoring some parts.
Adequately communicates ideas.
A “3" PAPER

Development of historical ideas
Organizes information around the historical topic to some extent.

Knowledge of the historical time period and its important issues is
sketchy at times.

Is largely descriptive rather than analytical.

May not attempt to draw conclusions; if attempted, may be faulty.
When appropriate to the question

May put eventsina sequence and recognizes some connections among

them.

Attempts to compare and contrast by simply listing events, people,

and ideas.

Demonstrates minimal understanding of relationships between his-
torical events and geographical sefting.
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Elementary History-5ocial Science Assessment

CHAPTER 4

Historical errors, thoroughness, and communication

A “2" PAPER

Contains some accurate information but may have numerous histori-
cal errors. :
Adequately covers most areas of prompt, but may not complete all
parts.

Communication of ideas is not consistently clear due to problems with
organization, grammar, and conventions.

Development of historical ideas

Has little organization around the historical topic and often goes on
tangents.

Shows little attempt to put essay into any historical context or to ana-
lyze historical information; may simply list historical facts with little
description.

Usually does not attempt to draw conclusions; if attempted, are usu-

ally faulty.

Historical errors, thoroughness, and communication

A "1" PAPER

Has serious historical errors.
Addresses only some areas of prompt.

Communication frequently interferes with reader’s understanding of
ideas due to problems with organization, grammar, and spelling.

Development of historical ideas

Has little or no organization.

Shows minimal evidence of historical knowledge; may simply men-
tion the historical topic or repeat portions of the prompt, adding very
few facts or reasons.

Historical errors, thoroughness, and communication

A “0" PAPER

May have many serious historical errors.
Addresses only part of prompt.

Communication often is nearly incomprehensible due to problems
with organization, grammar, and conventions.

Paper is blank.
Copies parts of prompt with no historical information added.

Describes only events or people that are completely unrelated to the
prompt.
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Elementary History-Social Science Assessment

CHAPTER 4

B THREE-POINT SCORING GUIDE FOR
SHORT ANSWER PROMPTS

A “3" RESPONSE

A 2" RESPONSE

Response shows considerable knowledge of the time period and geo-
graphic factors, as appropriate, and frequently demonstrates insight.
It usually supports ideas and conclusions with specific historical ex-
amples. Response is well-reasoned and organized, and is largely his-
torically accurate. It covers all parts of the prompt in at least some
depth.

A “1" RESPONSE

Response contains adequate information to address the prompt. It
demonstrates some knowledge of the time period and geographic fac-
tors, as appropriate. Response demonstrates some understanding, but
reasons and evidence are in limited depth. It may cover only parts of
the prompt, and it may contain minor historical errors.

Response does address the prompt, but shows minimal understand-
ing. It may lack historical and geographical context. It may contain
numerous historical errors. Itmay simply rephrase parts of the prompt,
but must include at least a word or phrase showing historical knowl-
edge.
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CLAS Elementary History-Social Science Assessment

Events Leading to the American Revolution

(Suggested time: 30 minutes)

In history, important things happen that cause other things to happen. This is very
plain when we talk about the events leading to the American Revolution.

Study the timeline below.

Boston Intolerable Battles of Declaration of
Tea Party Acts Lexington and Independence
Concord

Circle two events on the timeline and write a short essay about them, using your
knowledge of history.

Be sure to :

* Describe each event.
* Explain how the two events are related to each other.
* Explain how the events are related to the American Revolution.

YOU MAY DUPLICATE THIS PAGE FOR PRACTICE TESTING, STUDENTS SHOULD
CONTINUE WETTING ON ADGITIONAT PAGES,

& California Department of Education 35



CLAS Elementary History-5ocial Science Assessment

Events Leading to the American Revolution
(Suggested time: 30 minutes)

Scored on a 6-point scale

Student Responses®

A “6" essay

The BalTles o€ LexingTon and Concord
vere bEleen The BAalish and The obnisTs
The -Gig"ﬁT vias Slarted becouse The wlonEls
IdAT oAl To be Taxed on everdlining ard be—
casse They ThougihT The woney ShoMd SToy
WiTh Them and w1 o across The sea To King

W When e heand aoodT This the seAT
o =ecrél £rom BosTon To 'Q\ﬁw-—nfﬂ oo
METs sunprise. BIT The olonisTs ywere
vorned by Sarauel PresdTll, ‘E%'Muf Davees, and
Pad Pevere. e Brlish ywere sed To
see. The olonsls recﬁ,"ﬁ:- €15‘F\T. Twe €T
bhallle swas w Lea('.rﬁ'Tm Even Thougia The
wloniETs \ere \wanned =Tl ﬁ:ﬂ_ bealen b‘f
The BriTan. The semnd ballle yuas wn Con-
ord. The BeTish sl Lire To hoves ond
seardned Cor - The Twied baTlle \vas
. NbATia Bf‘-c%e. This Tivie The mimdlemen
oy ard The BATish vweAl back To BosTon,
This led To The Pwierican RevolGTon \wAnidna
sTorTed Thwe Dedoralion o€

The pamphlel Common Sense hhelped
pefﬂomﬁe Penericons To LiglaT €or \ﬁc?epen—
dece. This \aTer led To The Deduralion of

\rﬁepe.rm M \wiar Ted To be
Lree Lrom The BeTis\a erreneAT. Fie wen
’w".c'lucg‘».nﬁr Ben Ff‘m"l"-\\b'\, Delterson,

and Jown Pdars vk 8Ther men \were
~eélng To Lorvn Twe Dedaralion of \fﬂe_pen—
derce. Fmﬂy o :ju‘k/ Y, | 7 Twe Dedara-
Ton \was s‘-gneﬂ. The oontes vwere Tuved
wlo STales and There vwas v wiore Tax woney

NG To E:rew

Scoring Commentaries

Commentary: The student chooses
two events from the time line, the
battles of Lexington and Concord and
the Declaration of Independence, and
clearly describes them, citing the par-
ties involved and their stands. Re-
sponse excels in showing cause and
effect relationships between events. It
demonstrates detailed, accurate
knowledge of significant issues and
supports conclusions with specific
reasons and evidence. Information is
presented sequentially as a series of
cause and effect relationships or rea-
sons for events, for example:

* The battles of Lexington and Con-
cord were fought because the colonists
“thought the money should stay with
them and not go across the sea to King,
George 1117

# Common Sense is included to show
that it helped persuade Americans to
fight for independence.

= A reason for the Declaration of In-
dependence was that the colonists
wanted to be free from British govern-
ment.

e A result of the Declaration was that
the “colonies were turned into states.”
In describing cach event, the student
displays detailed, accurate knowledge,
including names of key figures such as
Paul Revere, King George 111, Ben
Franklin, and Thomas Jefferson.

* The student responses are shown exactly as written, with students’ own grammar, spelling, and punctuation.

36
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CLAS Elementary History-Social Science Assessment

Events Leading to the American Revolution
(Suggested time: 30 minutes)
Scored on a 6-point scale

Student Responses®

A “5" essay

Poord | 772 BATan wade a Tax on
Things, dhding Tea. A o€ wen \were
£ed up VWiTh The Toxt, dressed Up as
Whans and sauck onboard a ship "m'lé'lhg Tea,
hida vas docked aT a \arbor, M"ﬂnﬂf
Thren all The Tea ovedsoand, 1ATo Thwe \~alern.

This shovwed The BATish Thal The obnisTs
vwold wpT Take unlair axes or osls.

i Gler wnn | 775 a€Ter The ATol-
erable ofls wilTas Wod STorfed To 5&% Gns
ard avrrwiTon Ore o€ These places \vos
Conaord, Conpord \ad a sTore o€ anwpa—
AT e BrTeh decided s Ty To
cap‘ﬁ.k"e. T. Some ambonsTs Vﬂkﬁ‘mﬁ Pol Le-
vere Yenw Thal This vwos going 1o
B«JTM were vl sure & Thwe allach W‘.&
be. b-.f lard or \walen, FPoul CRevere decded on a
wde. When The clonisTs across The bay Lound
odT \would clivno "To TThe TTop ok a Efee.p'te.
ad s\Wine one g\l Eor 'l—:»/ waler ond T
\15\.-?1_5 Lor "oy ed, T \ios T 'I'.gﬁTsE B/
\cv\c'}g Padl Revere rode. Toywards Concond xfe.“'rﬁ
The BATish are comingl’ W LexingTon They
alTempTed To 5Top The BATish baT Laled, \n
C..cvmﬂ&_'nnﬁ- M,\;':Fa Nwﬂﬁeﬁ'ﬁ} ETUP'W-.Q.
2T\

BoTh These. eveATs shoved Thal Pvaecica
NAES 6 Sy ard AL WT(\f These
eveAls also shovved Puerica Thal reeded
To be Cree. This resilled in The Qe.uhkﬂ"ww-};
Wan.

* The student responses are shown exactly as written, with students’ own grammar, spelling, and puncioation.

Scoring Commentaries

Commentary: Response excels as a
“story well told,” organized in vivid
narrative style. It demonstrates consid-
erable knowledge of some of the
events leading to the American Revo-
hution. After addressing two of the fac-
tors leading up to the Boston Tea Party,
the student draws the conclusion that
"This showed the British that the colo-
nists would not take unfair taxes or
acts.” {The Intolerable Acts are men-
tioned as an additional item from the
time line.) In describing the battles of
Lexington and Concord, the student
highlights events such as the store of
ammunition, the involvement of Paul
Rewvere, and the need for and impor-
tance of a warning signal. Conclusions
about the relationships between the
events and the American Revolution in
the last paragraph are supported by
broad generalizations and are partially
inaccurate: The colonies were nef yeta
strong and independent country, but
the colonists did have courage and the
strength of their convictions, The stu-
dent is on the right track.

& Calffornia Department of Education



CLAS Elementary History-Social Science Assessment

Events Leading to the American Revolution
(Suggested time: 30 minutes)

Scored on a 6-point scale

Student Responses™

A f.i'q‘f.f Paper

The HofTon Jea Pcu"Tnf begon N | 772 il asTs TWal
England ode. The BiTish had di€Cerenl oils Thal The
clormaTs tnad To Ellovy, BIT They sere BT Lo Lor The ol
AETs, and The cMAT do angTinng doodT L laTer, al Boflon
Pradoon, 0 BTk gy STopped To sell arales of Tea Thne
clonisTe lnovweves, dressed up as Wndians and boarded The ship
To \eave Twe crales WAT0 The walen T‘we,xl( sueeaded To en
roge The Bemisha bIT The afls Yeil o avivnig b L7774,
Tre BT wode The Wiltlerdsle PET wwhnidn STaTed Thnal The
colamETe AT tald Tovewy wiedlngs o Trey Josed BasTon
Padoon, | ea wos olsa Toed, =0 The aboniEls bu?m_ﬁea by M
Thris be.g,aﬂ"ﬁ-& v, T mese W oevedls sece relaTed To eadn
STimer, swve The Vilblerdole PET Gllvved, ond vwes rrpde. e
cause o€ Tre BasTon Tea PafTy These eveAls vvere relaTed
T Penercan RevbliTion beause o€ The TaxaTion \wAThedT

represeATalion, iwinidn TurTed T RevbhiTonary ‘wor.

A “3" paper

The BosTon Tea Fm*"ﬂf oz related Tie WAloleroble BT
becadse Thhey were i Tl Tones Thal wode Thee Prorrierienns
Mmﬁh{.ﬂﬂ&ﬁT&ﬁTﬂﬂ?@*’ﬁmeﬁﬂawﬁ
Towwspe.op'le.arweﬁ up os wdans and weAl dooard a skhip
TeaT voas S0 of Tea and wfrwmd besause Thhe
Tl were hlﬁw-fﬁm_faxﬁ o Tea The lWTolerddle PEls
seimre PEls suda as e Tovirsend aiTs, The Slovp Péfs, and
Thre DhuaiTerwis et The Towrsend PET vas ey Tine
people. tnad To 18T The brTish 5 Thvougia Thein puses and
T F-e.op\e; Vvad To KT The oiTich sohdiers slay T
wwﬁlﬁawwﬂwwwwm
The STamp PET swas vhnen Tee people bhad To pdT STamps
o everiTining They seAl or wriTe To one adlher and STamps
e M S

These Things were reliTed The The revbldTionany \ar
b s T Tine oenRoeoen PeophW’T'T‘hﬂ et evere belng

Very wnyEace, The pecple \woiTed To be wdependeAT.

Scoring Commentaries

Commentary: Response is adequately
organized as a sequence of events,
showing solid cause and effect rela-
tionships. It states somewhat awk-
wardly the underlying reasons why the
Boston Tea Party occurred and briefly
describes the event ilself. 1t clearly
states the significant results of the Bos-
ton Tea Party—the Intolerable Acts, in-
cluding the closure of Boston Harbor
and prohibition of town meetings. The
first conclusion is abrupt—"This be-
gan the war,” It is not well supported
by links made to other, relevant events.
Response makes a good cause and ef-
fect conneclion between the two
events, noting that the Intolerable Acts
followed the Boston Tea Party and
were made because of it. It cites the un-
derlying factor common to both events
that made them contribute to the start
of the Revolutionary War: “taxation
without representation.”

Commentary: Response shows a
sketchy knowledge of the time period
and its significant issues, It is largely
descriptive rather than analytical. It
contains numerous historical errors.
The first sentence states an underlying
cause related to both events—taxes, But
it does not show the linkage between
the events, that the British closed the
Boston Harbor (part of the Intolerable
Acts) because of the Boston Tea Party. Al-
though it describes the Intolerable Acts
at some length, only part of the descrip-
tion is accurate—the Quartering Acts.
The concluding paragraph vaguely
conmects to the first sentence about
taxes and adds “independence.”

* The student responses are shown exactly as
written, with students’ own grammar,
spelling, and punctuation.

38
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CLAS Elementary History-Social Science Assessment

Events Leading to the American Revolufion
(Suggested time: 30 minutes)
Scored on a 6-point scale

Student Responses” Scoring Commentaries

A “2” paper 5014
o Bamrin Tea Pcu“'T-f - TR Commentary: Response shows some

very general knowledge of the time

“Tovy Q'Erfw Erﬁw Tea M eall 1T BosTon period and attempts to show cause
Tea ParTy. M yere very wad 8T The Yo and effect relationships among

1 7 events. For example, a reason for the
MM 3UST Thaink 3'§rmfw‘5'ﬂne. !:‘slvfﬁ Tea

Boston Tea Party is stated, "They were
ConTell W oy vwiod They are. very mad at the King.” However, the

The DedaraTon 66 Vdeoenderce \was student does not say why they were

mad, who was involved, where the

oodT a \war and \we \won. The \vvar \vos event pccurred, what happened, or
abodT Efﬁw and The clones. e oonies what the outcome was. The discussion
N\ and e becare The UﬂTT'e& STales. of the Declaration of Independence

and the overall conclusion are too

Colonies \were very Yappy Then. vague to make a judgment on the
The BosTon Tea ?W_ka and The Deda- student’s accurate knowledge. Re-
e \(&P&,M Puore relaTed s b‘fw sponse does show understanding of
) the ultimate outcome of the Revolu-
\ere Veny wod aT The g"‘n’j ok E’\g\ufﬂ Fn"e"/ tion. Because of the grammar, misspell-
3d T To wake Wi vad, ings, incorrect syntax, and repetitions
are related To The Puverican Levo— itis difficult for the reader to compre-

\ITlon s w recte T R‘ﬂﬁ Aad Do e hend the student’s reasoning.

beame UiTed States. We are vo longer be-
hqs'ram ‘t{,‘m‘:} or 6‘\5@\3 arvropre,

A 1" response 5013

The PosTon Tea PC.;T’; wios e The Cummintaryl: Respo?sc a;idressle]slm;u

: : events from the timeline but with little
colienesT MP Tea iAo The harbor o all o< organization of ideas. It shows a mini-
Thhe Tea Threy ad el WAl The boal arbor.,  mum of historical knowledge about the
o The E}\S‘;;s‘;,., F‘e’:’P"e' AT el any Tea. Boston Tea Party and virtually no un-

derstanding of the Declaration of Inde-
T1'L-1F.'. .!:)ECWEITM o€ Vﬁeﬁ’m b WLM Fm:denoe.ﬂ makes no attempt to link
| 776 and every bo&, celoroded W\gwm either event with the American Revo-
dressed vp N HllereAT Yinds of dolhes. lution.
celabroded o€ Yke Three Vours or Iite Taree

Vhours or Yhe Cour or €ne Vs,

* The student responses are shown cx.'].;ﬂy as written, with atudents” own grammar, HP!}"ing,. and punchiation.
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Molly Pitcher
(Suggested time: 15 minutes)

her hushand

Molly Pitcher carried water o the troops during the battle of Monmouth in 1778. When

fell from heat stroke, she took his place.

War and what you see in
her time in history? H

Think about the Revolutionary the picture. Why is Molly con-
sidered an exceptional person for ow does this compare to

women in the military today?

YO MAY DLUPLICATE THIS PAGE FOR PRACTICE TESTING, STUIDENTS SHOUTEY
CONMTIMUE WRITING Cbd ADDTTION ALTAGES.
41
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Molly Pitcher

(Suggested time: 15 minutes)

student Responses™

A 73" response

Wplly \vas di&ereAT Crom STher \women
because. shhe Took pafT W a Wwar Wen Ther
woren whhere supposed To JUST Ceed, sheler
and Tl millTary wien vaT Welp i The oo,
\Wormen wn The M’.T'-Tc:rg‘fcc?ay eon nelp n TThe
war and vl be raliced and rovwn os dECer—
eAl.  Plso Today \women Take pafT n vaudh
rore. ellrenn valllary \work Gor example sorie
ren JUST help e o€€ice vhile vwomen
are. 031 -Qh?r‘uq«j on airplane.

A “2" response

Molly s considened an exceTional person Cor
her Tive 1 WaTory because of \ner
and 'Lrae.‘lpéu\'he.gs. e Took on a hqw o
and when lher Whusband died an even wore
dongerous job. TWaT shovws \her bravery.
This cormpares To The \ywomen n m‘Jl’.Tamerocﬂml
because oTh are brave To be Welpng n vvers
and wn ballles.

Scoring Commentaries

Commentary: Response first states a
significant reason why Molly
Pitcher’s aclions were considered ex-
ceptional—they were highly unusual
compared to the “homefront” roles of
most women during the Revelution-
ary War, Response then demonstrates
insight by recognizing that women's
roles in the military are not viewed as
unusual today, and by giving specific
examples of this. Student shows
knowledge of society’s expeclations of
the roles of women during the Ameri-
can Revolution and today.

Commentary: Response takes thesis
statement from the prompt and sup-
portsit with adequate information. It
makes general conclusions and obser-
vations, focusing on Molly Pitcher’s
personal characteristics rather than
women's roles at the time, [Lsupports
conclusions with a limited depth of
specific historical examples.

* The stadent responses are shown exactly as written, with students’ own grammar, spelling, and punctuation.
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Molly Pitcher
(Suggested time: 15 minutes)

Student Responses* Scoring Commentaries

A “1" response

Because she is cnbideAl and brave, because Cummentfary: Most of ;his resp;n:::
! =g . consists of rephrasing of parts of the

i ed vvaler To i Mﬂﬁm prompt. Response does show minimal
baTTle o€ MpwpdTia n L 77%. She also Took understanding by making a compari-
her Wusband's place \hen e ded. This &€&~ sonto womenin the military todayand
Cers Lromn \women n The M'T'Tar\f \ by adding the words “confident and

brave.”
Mol Yrad To load canons. o

* The student responses are shown exactly as written, with students’ awn grammar, spelling, and panchiation.

@ California Department of Education 43




CLAS Elementary History-Social Science Assessment

“Thirteen Colonies: Map and Essay”
(Suggested time: 15 minutes)
Scored on a 3-point scale

The original thirteen colonies can be divided into three groups: the New England Colo-
nies, the Middle Colonies, and the Southern Colonies. On the map above, shade the area
covered by one of the three groups of colonies and label it. Then write a paragraph about
the colonies you shaded.

In your paragraph, you might tell:

* Where the people who settled there came from

* Why they came

* What the geography and climate of the area was like
* How the people made a living

* The religious beliefs of the people who settled there

TOU MAY DUPLICATE TTHS PAGE FOR PRACTICE TESTING, STUDENTS SHOULD
CONTINUE WRITING ON ADRDITIONAL PAGES.

& Cafifornia Depariment of Education 45
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Thirteen Colonies: Map and Essay
(Suggested time: 15 minutes)

Scored on a 3-point scale

Student Responses*

A “3" response

Twis group ok people \vere called Twe
breadoaskal people. M \eve given This
roe Lor Thhe ridn b(‘e.a:g'_n—f.-f rade. Thais
wloney cnsiETed o€ The Slales o€ PerviselVaing,
Delanvare, \WesT \f'xf‘ﬁm and some ollhers.
This land \vas given To Them by The Ying o€
England. On wien by The nome o€ vwilliam
pen wwas gwen The slale ol Pernselonnio.
The ovner William Penn Told people They
M Vive There €reely. ere also called
The Quoker pesple. They came £rom Bagland
To bhave Bls o€ £ree r"el'-.gogm beleifs. The di-
eale \vos very WiT inThe sumer and old in
The \rlen Jﬁdﬂfﬁ"‘fh‘xs essa \wos Eun ard
exXiTvg

Scoring Commentaries

Commentary: Response begins witha
clear thesis, vividly characterizing the
Middle Colonies. It demonstrates a
breadth of knowledge of the region in
this time period and provides many
specific historical examples of who
the “breadbasket people” were, espe-
cially regarding, William Penn and the
Quakers. Response is largely accurate,
both historically and geographically
(including the shaded area on the
student’s map}.

*+ The student responses are shown exactly as written, with students’ own grammar, spelling, and punctuation.
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Thirteen Colonies: Map and Essay
(Suggested time: 15 minutes)
Scored on a 3-point scale

Student Responses* Scoring Commentaries [N

A “1" response

The people \who séTTled There came €rom Commentary: Response shows confu-

B i s Vs reesnl e\l sion between the Gold Rush (Califor-

e T\J?-WM hjomfsﬁ\e_ \e > nia history) and the Southern Colonies.
Cound CARN s, people Trere It is placed in an incorrect historical
wede a g by wining <or ool context, although it is true that some

people mined gold in the West. This
misconception, clearly shown on the
map and in the student’s writing, illus-
trates the need for students to link ge-
ography and history.

¥ The studenl responaes are shown exactly as written, with students’ own grammar, spelling, and punctuation.
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Thirteen Colonies: Map and Essay
(Suggested time: 15 minutes)
Scored on a 3-point scale

Student Responses® Scoring Commentaries

A 1" response

Theese mhq‘-.e.sw'\ draded W s all e Commentary; Although this response

STar ] does address the prompt, it com-
UniTed ates. The PEDP."E' VAo live \ere p]nteiylacksaccumtcandﬁpec'iﬁcunna
whee fnuwenans. The h¥e The p\me. besmise text, both historical and geographical.
There \~as W}ﬁ‘h E_pﬁﬁa"m It demonstrates minimal knowledge

of history-social science plus major
misconceptions about locations of re-
gions. Response also implies that the
student thinks that the whole United
States was irrigated in colonial times.

* The student responses are shown exactly as written, with students’ own grammar, spelling, and punciuation.
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California’s Water System
(Suggested time: 15 minutes)

Study the map below, paying careful attention to the geographic regions, especially the
mountain ranges.

California Geography

A
ﬂﬂn ﬁf“g}*r’tﬂnﬁ
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AAnn "IN AL T
o Adus
ﬁﬂﬂ A AA N
Ay AN HAann
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Tﬁ % A}:Mnﬂ
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A A qh
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?.:'ﬂ nﬂ’hﬁﬂ
A AA ﬁ‘:lﬁ
A (\A
& A
o AAAAA A
% W “nﬂnﬂ
4 Aﬂf,"‘n”
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A A
fa) A A
A B LA
'}I A A A
A2 Tnnnn
My ﬂ‘:ﬁn
A
A p & &nﬂ
LAY N
ﬁ!}iA ‘A.ﬁﬂ A
N e Aﬂ’:‘ﬂ
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o
W E o [ ﬂ"}\ \
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5 N An

VOU MAY DUPLICATE THIS PAGE FOR PRACTICE TRESTING.
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CLAS Elementary History-Social Science Assessment

California’s Water System
{Continued)

About 16,000,000 Californians live between Los Angeles and San Diego. There are no
large rivers there and rainfall is light.

How do Southern Californians get the water they need fo survive?

Be sure to include:

* The sources of water for Southern California.
» The ways that water gets to Southern California.
(You may show your answer on the map and in your short essay.)

YOU MAY DUPLICATE THIS PAGE FOR PRACTICE TESTING. Elementary Sample
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Sacial Science Assessment

Student Responses”

A “3” response

The.msaéwﬁrer
Loreva, corne. Lrom The

ranges ond Erom e,

Lor Sodtenn (ol
Nevada WA 1AW
T\-.mug‘-.-w'T C_alvEornia
There are reshvow's, The reswoirs save yalen.
The resiwoirs collezl \wates
Crorn Serca Nevoda, Ps
pokes rivers and STreams Tihal o 1o resiolrs,
The waler s careelly
To \yﬁefamxma p‘ape.-s’fu weere T s

Lrory rany ond
The srovw wiells T

LiTered ond s released

AR
ﬁﬂi‘:’iﬂ@?‘ﬂ AALA
ma AA A
| A AR, fa A

* The studenk responses are shown exactly as writlen,

California’s Water System
(Suggested time: 15 minutes)
Scored on a 3-point scale

| Scoring Commentarics NS

Commentary: The short essay T¢-
sponse covers all parts of prompt and
s well-reasoned and organized. It de-
scribes both the sources of water and
the ways it gets to Southern California:
Response shows considerable knowl-
edge of the influence of geography—
physical and man-made features, cli-
mate (rain and snow), and movement
{underground pipes and reservoirs).
Work on the map shows the water cycle
and streams flowing into FOSErVOITs.

with studenks’ own grammar, spelling, and punciuation.
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California’s Water System
(Suggested time: 15 minutes)
Scored on a 3-point scale

Student Responses* § Scoring Commentaries

A “2" response

The ColCornions FT Their \waTer Erom The Commentary: Response demonstrates
Serria. W SodThem C oo Thai % a an adequate understanding of the ge-
! VT and T is very ard To 5@.”7 S ] o ography of California and how it af-

fects Southern California’s water sup-

axuse o€ The oAl o€ rainall. The snovw ply. It shows understanding of the
The WIs The Servia wielTs and vl cun doves conceptof snow hitting the Sierras and
WiTo a resevvar, Tlhe ywalen 's Then Taken water flowing down into reservoirs,

- Tnere. ancg T por'_T -3 ATo The. s but omits how the water gets from res-

ervoirs to Southern California homes
ThaT tve n The SodThern porT o€ CalConmia, (“thoroughly covers first part of pronmp,
but provides timited depth on second
part”). Work on the map shows water
flowing into a reservoir, but reveals a
misconception about where the Sier-
ras are located.

* The student responses are shown cxactly as written, with students’ own gramimar, spelling, and punctuation,
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California’s Water System
(Suggested time: 15 minutes)
Scored on a 3-point scale

Student Responses® Scoring Commentaries

A “1" response

SoTThenn Caibonnians 52T Thelr wiaTer €rorn  Commentary: Response shows logical

: \ thinking but major errors in knowl-
i . The &Tes nThal area are ¢ EL edge. Student may be confusing Los

The shore o 1Ts eosy 1o el Thnewr vales, Angeles’ concrete run-off channels

Vande. senall evers and \o¥es Thal are with “small rivers” and reservoirs with
“Jakes.” Major errors in work on the

BILETR Dok DN C ienles map correspond to errors in the essay:

STreoms) RT\'\W‘_‘-)‘“ PeDP"E- ends al »Rivers” and “lakes” are shown as be-

This Po.ﬁf) ing connected to the ocean in Los An-
geles area.

* The student responses are shown exactly as written, with students’ own grammar, spelling, and punctuation.
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United States and California History
Multiple- Choice Questions

1 In 1619, the first lawmaking body in colonial America was established. It was
called the House of Burgesses. Which of the following were allowed to vote for a
representative?

all free white men
all land owners

all men and women
all men

eRel-2-2

% #1 established a colony in Pennsylvania as a home for the Quakers. My colony
had political freedom, lots of available land, and a policy of religious toleration
for all. Who am 1?7

Roger Williams
John Winthrop
Anne Hutchinson
William Penn

oN®p

Most of the wealth of the Southern Colonies came from tobacco, cotton, rice and
indigo. Much of Pennsylvania’s wealth came from shipbuilding and trade.
Which of the following statements BEST explains these differences?

b

The wealth of a region usually comes from warm weather and good soil.
The wealth of a region depends partly on its geography.

Gold and other minerals often make a region wealthy.

Tall trees and good harbors are important for the wealth of a region.

ONWEP

YOU MAY DUPLICATE THIS PAGE FOR PRACTICE TESTING.
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4. Read this bassage from “Pay) Revere’s Ride” by Henry Wadsworth Longfellow,

glossary:

beliry - chupeh tower

The purpose of the flashes of light from the church tower was to

A, warn shipg away from the land, since the church tower was actually a
lighthouse,

B. tell that a ship full of tea was arriving,

C. guide runaway slaves to the church, which wag a station on the
Underground Railroad,

D. tell that the Britigh soldiers were coming,

5. In what way did George Washington help shape the beginning of the United
States?
A He wrote Poor Richard’s Almanac.
B, He commanded the Continenta) Army that won American independence.
&4 He served as the colonies’ represen lative to France during the American
Revolution,
D. He represented New York at the Constitutiona] Convention,

6. The Californios, who lived and worked ©n the ranchosg, traded goods with cap-
tains of ships from Boston. Which of the following prodycts did the Californios

Elosaary:
Californios - early settors of California from Mexico

A hides
B. tallow
B sugar
D, candles

YOU MAY DUPLICATE Trs PAGE FOR PRACTICE TEsTING,
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7 The Donner Party suffered many hardships during their journey to California in
1846. They were trapped in the snow for seven months. Many died from cold
and a lack of food. Which number on the map shows where this happened?

A, 1
B. 2
& 3
D. 4
8. How did the lranscontinental railroad, completed in 1869, change life in the

United States?

Fewer new settlers came to California.

It became easier for Americans to trade with Canada and Mexico.
Communication between the east and west coasts of the United States
improved.

The Pony Express expanded to become a booming business.

O NEp

YOU MAY DUPLICATE THIS PAGE FOR PRACTICE TESTING.
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The Locations of Four Native American Groups
in North America before 1492

ATLANTIC

24 OCEAN
|
N
PACIFIC GULF OF W E
OCEAN MEXICO
S

Look at this map that shows numbers marking some locations of Native American
groups in North America. The names of these Native American groups are listed on the

next page.

YOU MAY DUPLICATE THIS PAGE FOR PRACTICE TESTING.
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Match each number from the map with the name of the Native American group, Then

mark it in the answer box below. Do this for all of the Native American groups, A
through D.

A.  Anasazi - cliff dwelling people of the desert Southwest

B. Cherokee - woodland peoples east of the Mississippi River
. Makah - coastal people of the Pacific Northwest
D.

Sioux - nomadic people of the Great Plains

Geography Activity

:

o8
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o
¢

9|0 |=|>

—
k| | |l
/
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M| [N
s |\
@E’:
EE

YOU MAY DUPLICATE THIS PAGE FOR PRACTICE TESTING, Elementary Sammple
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SPECIAL WORDS USED IN THE ELEMENTARY HISTORY-SOCIAL SCIENCE ASSESSMENT

Compare Examine for the purpose of noling similarities
and and differences; show unlikeness or points of
Contrast difference. “Compare and contrast the food,

clothing and shelter of Native Americans of
the Desert Southwest with Native Americans
of the Eastern Woodlands.”

Describe Give an account of; tell about; give a word pic-
ture of. “Describe the first voyage of Colum-
bus to North America.”

Explain Make clear or plain; make known in detail; tell
the meaning of; make clear the cause or reason
of. “Explain the reasons why the colonists de-
clared independence from England.”

Historical or social science vocabulary words (terms)

attitude establish merchant
boycott events nation
century expansion pionecr
chronology export population
claim features primary source
culture gained product
decline geography profit(able)
decrease geographic prosperily
developled) historian recent
differences import representation
dissent industry resist
document legend TESOUTCE
economy, economics  literature routes
enslave location surrounding
environmentl materials system

Words used in test questions

account defend interpret
accuracy describe, description  knowledge
affect designed label

agree, disagree essay list

analyze evident, evidence locate
article explain, explanation  perspective
causes focus prompt
complete(ly) glossary response, responds
consistently important results
continue in commen specific
convince include support
decide, decision information topic

&8
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APPENDICES

APPENDIX C

DEEINITIONS OF PERFORMANCE ASSESSMENT TERMS

Authentic assessment. An assessment of student achievement that
both mirrors and measures a student’s performance in “real-life” tasks
and situations. An example is writing a letter to a newspaper editor
to express one’s opinion on an event of the day.

Benchmark, The specific level of performance by which an assess-
ment standard is set. Without a benchmark, an assessment is norm-
referenced, where the “best” result is the best of all those assessed,
even if that “best” is in reality only mediocre. Benchmarks set stan-
dards for performance and assessment.

CLAS. The California Learning Assessment System (CLAS), man-
dated by law in 1991 to develop a statewide student assessment pro-
gram that would require students to show what they know and can
do, provide individual student results, and establish common stan-
dards of performance.

Criteria. The aspects of a performance that are considered in evaluat-
ing that performance. Criteria communicate goals and standards by
explicitly stating those features that characterize levels of performance.
Prior to the assessment of a per[urrnance, criteria can be used to tell
teachers and students what is expected; during the scoring of an as-
sessment, they can help ensure reliable scoring of student responses;
and following assessment, these criteria can help communicate the
results by illustrating how the results were derived.

Criterion-referenced test. A test that uses standard benchmarks or
criteria against which students are assessed. It is the opposite of a
norm-referenced test, in which students are evaluated against the per-
formance of their peers on a normal curve.

Content scoring guide: Alist of significant historical information that
students might include in response to a particular open-ended essay
prompt. Itis areference for the scorer’s con venience—to quickly check
for accuracy.

Enhanced multiple-choice. Multiple-choice questions “enhanced” by
the inclusion of a graphic or primary source and/or requiring stu-
dents to integrate a reasoning strategy with historical or social science
knowledge.
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APPENDICES

Holisticscoring. Scoring based on an overall impression of a student's
work. With holistic scoring, an educator matches his/her overall im-
pression of a student’s performance with a point scale or rubric. Edu-
cators are directed to pay attention to particular aspects of a perfor-
mance when assigning the overall score. .

Item. An individual question, prompt, or task in an assessment or
evaluation.

Norm-referenced test. A standardized assessment designed to place
a student or group of students in rank order compared to other test
takers of the same age and grade.

On-demand assessment. These assessments are administered under
standardized conditions at a particular time of the school year.

Open-ended essay prompt. An assignment or directions asking a
student to undertake a task or series of tasks. Prompts provide a
brief historical context for the task and usually include a primary source
picture or text, or a map or chart. The task is stated in a brief, straight-
forward manner, requiring the use of reasoning sirategies and histori-
cal knowledge. Subtasks focus students on key ideas and historical
facts included in the complete task. This model for developing prompts
resembles the historian’s method of drawing from sources of evidence
as well as prior knowledge of history to create a narrative /response
which “makes sense” of a significant historical event.

Performance assessment. Testing methods that require students to
develop answers or products that demonstrate their knowledge or
skills. Performance assessments can take many different forms, which
may include writing short or extended essays, producing maps or
charts, presenting an oral argument, or assembling a collection of rep-
resentative work.

Performance standards. The levels of achievement that students must
reach to receive particular grades in a criterion-referenced grading
system or to be certified at a particular level of proficiency.

Portfolio. A representative collection of a student’s work, prepared
in the normal course of classroom activities, that can be used to docu-
ment a student’s level of achievement in specified subjects, or to evalu-
ate work in progress or work over time. A portfolio can be used to
expand on the information about a studenl’s achievement gathered
through annual assessments.
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APPENDICES

Reader. Atscoring sessions, the teachers who score student products
are called “readers.” They are led by a chief reader and table leaders
(usually six to eight readers at a table).

Scoring guide or rubric. A set of guidelines for giving scores to stu-
dent work. A typical scoring guide contains a scale (typically from 6
to 1, or 3 to 1), states all the dimensions being assessed, and helps the
reader place the student response properly on the scale by referring to
descriptors that summarize the tangible signs of work for properly
locating each work on the scale. Each place on the scale is meant to
represent the degree to which essential standards are met or not met.

Standards. Standards refer to the goals, desirable behaviors or mod-
els to which students, teachers and schools should aspire. Standards
also denote the specific levels of proficiency students are expected to
attain.

Task. A goal-directed assessment activity which demands that the
student use his/her background of knowledge and skill to solve a
complex problem or question.
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